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PLAN AND SCOPE OF THE WORK

HE Senior School, with its children of many grades of ability and its freedom from

compulsion of external examinations, presents unusually wide opportunities for

extending the field of child education in its widest sense and for the definite forging
of the link between school and adult life.

Realising the difficulties to be overcome in extracting the utmost benefit from the
modern outlook, this Encyclopaedia has been prepared to assist the teacher to cope with
the many problems confronting him and the greatly enlarged scope of his work. It presents,
accordingly, in detailed abundance and from modern authoritative sources, not only the
principal subjects of the curriculum but also a wide range of activities suitable to children
on the fringe of their first experiences as wage earners.

The specialist teacher, who in most cases must assume some responsibility for the
incidental teaching of subjects auxiliary to his own and who feels obliged to keep himself
well informed on the many other subjects of the curriculum, especially such as are included
in the school’s main projccts, will not need to look further afield for his requirements than
this Encyclopaedia. The non-spccialist teacher will here find every subject with which
he is hkely to deal treated so fully and generously by experts as to give him complete confi-
dence in handling his class with authority and vision. In addition, the Encyclopaedia con-
tains many articles concerned with the teacher’s persoral needs and interests such as will
afford a guide to the requirements of his pupils, who so soon will become practically dependent
upon themselves for the further advancement of their education.

The Encyclopaedia consists of eight volumes which have been planned with a view
to practical convenience in their use. Each of the first seven volumes deals with correlated
subjects, so that only the minimum amount of reference from volume to volume is necessary
during the study of any particular subject. The general contents of the volumes is listed
below. It will be observed that the eighth is an Omnibus Volume. Each volume contains
an Index to the articles included in it.

A further attraction of the Encyclopaedia is a Portfolio of 150 Class Plci"res specially
prepared for this work, and supplied with a frame so that they may be easily exhibited.
The Class Pictures are illustrative of the text, and of these fifty-four are in full and
beautiful colour. Many of these pictures will be found of the greatest value in the education
of the Backward Child.

With regard to the main subjects of the school curriculum, the matter for each covers
a full three years’ course of work. A suggested syllabus has been drawn up for each course
but only with the intention of assisting the teacher in formulating his own scheme from
the wealth of material at his disposal. Complete lessons have been set out as aids in presenting
subjects from new aspects and they are often supplemented by detailed information with
notes, teaching hints, questions and exercises. Illustrations and dlagrams of practical use
to the teacher have been freely introduced.

Recognising that the Backward Child is the particular care of the Senior School and that
the whole course of his future life may be dependent upon the treatment he meets in his
last three years at school, a special article has been included on his behalf and, wherever
practical, his needs have been specially remembered.

Each section of work presents relevant articles dealing with school activities. For
instance, School Drama, Speech Education (including The Development of Speech and The
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vi PLAN AND SCOPE OF THE WORK

Artistic Side of Speech), Speeches for Notable Occasions containing a number of specimen
speeches addressed to pupils in Senior Schools, Biographies of authors, poets and orators
enrich the English section.

Sketching Out of Doors, Picture Making with a Camera and Beauty in the Home, a delight-
ful series of talks abundantly illustrated in the text and by twenty-four Class Pictures in
the Portfolio, are included under Ar¢ and Craft.

The teacher of Science with full equipment will find complete courses of work on modern
lines; the teacher with little equipment will be stimulated by the articles on A Telephone
Project, Repairs in the Home, Electricity in the Home and How It Works. Head Teachers
particularly will be intrigued by the specimen Time-tables from different types of Senior
Schools.

The Omnibus Volume VIII. also contains many articles of particular value in con-
sidering the problem of spending leisure and of linking school with life at home: Getting
a First Job, Dogs in the Home, The Family Cat, Backyard Poullry Keeping, The Leavers’
Class and Vocational Guidance, etc.

Teachers themselves will find interest and assistance from such articles as First Aid,
Home Nursing, Gardening for the School and Home, Holidays in Europe, The School Camp and
London Journey, School Clubs and Socicties, The House and Team System, Common Law
for the Home and School and many more.

The principal Con¢ents of the Eight Volumes are here set out; a complete list of Conitents
is included at the beginning of each volume.

VOLUME I.—The Teaching of English Literature and Composition in the Senior School;
Some Notable Authccs: Tre Teaching of Poetry illustrated by some forty poems by
modern poets; Some Nnlabie Poets; Speech Education; Senior School Drama; Speeches
for Notable Occasions: Some Notable Orators.

VOLUME II.—Biology ; Scienc~ Teaching in the Senior School; Domestic Science; Health
Education; First Aid; Home Nursing; Electricity in the Home.

VOLUME II1.--Art and Crafe in the Senior School:—The Teaching of Woodwork ; Sketching
Out of Doors; The Making of Presents in Needlework; The Teaching of Book Crafts in
the Senior School; Drawing Practice.

VOLUME 1V.—Art and Craft in the Senior School (continued):—Gardening for the School
and Home; A Three Years’ Course of Needlework; The Mothercraft Course of Needle-
work; Handicraft in Science; Repairs in the Home; The Foundations of Drawing.

VOLUME V.—Art and Craft in the Senior School (continued):—The Teaching of Drawing
in the Senior Schoui; Beauty in the Home; Decorative Metalwork; Engineering
Metalwork; Picture Making with a Camera; Weaving.

VOLUME VI.—The Teaching of Music; The Story of Music. Some Famous Musicians; A
Three Years’ Course of Geography; Holidays in Europe.

VOLUME VII.—The Teaching of British History; The History of British Costume; Ancient
History and Helps to Bible Teaching; Common Law for the Home and School; The
Teaching of Civics in the Senior School; Notes on tu. Uistory of Ancient Greece, Ancient
Rome, China, Japan and India. )

VOLUME VIII.—Time-tables; The Teaching of Mathematics; The Treatment of the
Backward Child; The Leavers’ Class and Vocational Guidance; Getting a First Job;
School Clubs and Societies; The Housc and Team System; The School Camp and
London Journey; The Care of Pets—Dogs in the Home, The Family Cat, Backyard
Poultry Keeping.
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GENERAL INTRODUCTION TO THE
THREE YEARS’ COURSE

English as a unity.—The purpose of
English teaching in the primary school is
to ensure that the child shall learn to speak
with fluency and good articulation, shall
acquire the skill to read and understand
English prose and verse suited to his age,
and shall be able to express in writing
his ideas on simple and familiar subjects.
These are fundamentals which hold good
throughout the whole of school life, and it
is essential that when the child arrives at
the senior school, the unity and continuity
of the subject shall be preserved. There is
no real break at the age of eleven. Therefore
no sudden change of raethod is necessary,
but the teacher of English in the senior
school is faced with peculiar difficulties,
many of which call for a new angle of
approach.

The three main requirements are:—
training in speech; training in reading, and
training in writing. One of the most diffi-
cult problems of the senior school is to adapt
them to the needs of backward children,
who may seem to respond with little enthus-
iasm to ordinary methods.

Oral English.—The basic principles of the
training in speech and oral English generally,
in the senior school, are clearly defined in
the Hadow Report, issued by the Board of
Education. Here it is emphasised that clear
and correct speech should be one of the chief
aims of the course. The teacher should set
the example of using good English and
provide frequent occasions for natural
conversation between himself and individual
pupils. Debates and brief lectures by pupils,
followed by class discussion, are suggested
as effective means of practising oral speech.

The vexed question of “standard English”’
demands on the part of the teacher a balanced
attitude to the varying factors of accent and

dialect. The general aim should be an
effortless voice production, clear and natural
utterance, and, as far as possible, musical
vowels. It is not desirable that the children
should learn to speak one language at home
and another at school, but rather that their
own natural speech should be mellowed and
purified. The guiding factor is the language .
of the teacher himself, for correct speaking
can only be assimilated, not learned by rule
of thumb.

There is httle doubt that one of the
greatest handicaps to be overcome by the
teacher who is attempting to obtain spon-
taneous, clear, consecutive speech from his
pupils is their lack of responsiveness due to
Jlack of confidence. If the relationship .
between teacher and child is satisfactory,
there is no lack of confidence in the teacher.
The chief stumbling block is the child’s
lack of faith in himself, and nothing can be
achieved until this is overcome. It is a
psychological condition that is met at times
by every teacher of senior school pupils, and
it needs careful handling if sound results are
to be obtained. A practical mfthod of dealing
with this problem is discussed in the section
on lecturettes. Once the child begins to feel .
confidence in nimself, the condition will be
reflected in all lessons where there is oral
answering of questions or opportunities for
narration by the child.

The practice of reading aloud to the class
is one of great importance and one which
should not be neglected. The passage should
first be prepared by the teacher, and the
performance should be his highest attain-
ment in pronunciation, intonation and
phrasing. Such a reading may be followed
by oral work by the class. Leading questions-
which draw out the main features of the
story should be put to the children, thereby
stimulating their interest and observation,
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. Finally, certain members of the class may
be asked to retell the story in parts, each
. child taking up the thread of the tale where
the last speaker finished. The teacher, in
his reading, has given to the children a high
standard of speech, and they should be
expected to make genuine attempts to
reach a similar standard, though it is
inadvisable to interrupt a child’s answer to
correct his pronunciation; a useful practice is
to pick out words which give special difficulty
during the lesson and to spend a few minutes
in linguistic drill based on this list.
Occasionally the children might be given
opportunities to read aloud to their fellows,
not only as speech practice, but also with
the definite intention to provide interest and
pleasure. The passage should be studied
beforehand, and, if necessary, placzs where
there should be a dramatic pause or emphasis
could be marked on the text It is impossible
to read well unless there is understanding.
Apart from all these genera! examples of

training in correct speech and sval expression, -

there might be exercises fo. practising
various vowel sounds; this. if skilfully
handled, provides a most inutcresting source
of study.

Reading.—The senior school deals with
children who can read well, who can read
moderately well, who can read a little, and
even with non-readers, so that the most
urgent problem is to find graded reading
matter of suitable standard for all these
types. Every effort should be made to
ensure that the poorest readers are given
plentiful practice and opportunities to
improve their reading technique, for the
power to read with understanding brings
the world’s accumulated knowledge within
reach, and expands an otherwise cramped
and confined life. Man’s recorded experience
may be a guide to our own method of living.
The child who leaves the school unable
to read is defeated right from the beginning
of his business and social life, and no effort
should be spared to remove so tragic a handi-
cap as inability to read with understanding.

Therefore the reading material in the senior
school may vary in type from the simplest
of infant readers to quite advanced classics,
and in addition a grouping system within
each class is highly desirable. One cannot
be too sure that the standard of word
difficulty is not, in many instances, more
important than the literary value of the
material, though when selecting books for
the children who have fully mastered the
technique of reading this should have first
consideration, together with its suitability to
the age of the child.

In ‘A’ classes all the books selected will
possibly be of a similar standard, but in ‘B’
and ‘C’ classes it may be desirable to have
three or four reading groups. Each group
will consist of children who have reached
approximately the same standard of reading
ability, and the group readers selected for
them will vary in proportion. This method
has the further advantage that instead of
the class possessing three or four dozen
copies of one book, there is a small set. of
several different books, so that a wider
variety of material is available. The names
of children in each group are listed in a
prominent place in the -classroom, and
improving readers are regularly transferred
to a higher group, thus providing an impetus
in addition to the natural desire to read
well.

The teacher transfers his iitcrest from
one group to another during the reading
lesson, and should certainly arrange to
supervise the reading aloud of the most
backward children, w10 need daily practice,
from simple books. Apart from these
children, the majority of the reading will
be silent, and to ensure that it is purposeful
there must be some form of testing. Every
child will iren know before he begins his
silent study of a passage, whether it be a
page or a chapter, that he will be questioned
upon it and will have to offer either oral
or written answers. Examples of passages
which might form part of a group reading,
together wilh suggested testing matter,
appear in a later section. ‘
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Private reading and school libraries.-—
Previous comments on the types of books
and methods of using them are amplified
in the Hadow Report. It is here pointed
out that, while the children’s private reading
for pleasure should cover a wide field, reading
in school should be concentrated in so far
as it bears on their work. All children should
* be conversant with the use of an index, and
older pupils should be trained to use books
of reference.

The Report goes on to emphasise the
importance of a general school library which
includes books of reference, in addition to
class libraries.

The latest edition of the Handbook of
Suggestions for Teachers comments on the
topic. It draws attention to the lack of space
and facilities for a library in many schools,
and gives a list of suitable works and books
of  reference which should be included.
Hints on the management of a library are
also given.

Public libraries.—In areas where a local
public or travelling library exists, it is highly
desirable that children should be encouraged
to join. Some libraries publish lists of
juvenile books, copies of which lists are
available for the schools. There might also
be posted up in the classrooms lists under
subject headings of any books in the local
libraries which bear on the school’s work.
Children should also be encouraged to use
the libraries for purposes of reference and
private study. These methods are not only
of assistance in the school work in English,
but also introduce the children to facilities
which they may use for life.

The choice of prose.—Children cannot
appreciate literature unless they have an
interest in the subject and can understand
the language of the author. Therefore, the
books chosen should deal, chiefly, with human
action and with motives that can easily be
understood, and should have a predominating
story element. In the more advanced classes
books of travel and exploration, and some

carefully selected biographies and essays,
may also be read. At the same time it must
be remembered that the appeal to the
imagination is strong in most children, and
that the blending of fancy with reality pro-
vides ideal literature for children. The
interest of the children in any prose taken
must rest upon a due measure of under-
standing rather than upon a superficial
fascination, and it must be much more than
a mere reflection of the teacher’s interest.

The teacher of English in the senior school
is fortunate in the fact that, because of the
varying ages and attainments of the chil-
dren, he can range over the whole realm of
literature in his search for suitable material,
whether he intends to deal with a whole
book or merely a chapter or a few passages
from it. In addition to the well-known
and much used classics, modern books of
literary extracts provide an interesting and
varied survey of modern literature. A
modern series, Readings from English, pub-
lished by Messrs. Macmiilan, gives an indi-
cation of the wide scope in literature avail-
able in modern conditions.

Intensive study.—The Handbook of Sug-
gestions for Teachers issued by the Board of
Education sets out in detail the lines on
which to teach language from the study of
a passage of prose. The teacher selects a
particular passage which the children study
exhaustively from every angie. In addition
to this comprehensive exercise, various
linguistic exercises on portions of text
should be given constantly.

Written English.—The niost important
part of written English is composition,
which should be regarded as a means of
eliciting the child’s knowledge and experi-
ence in varied subjects rather than as a
subject in itself. It offers to the child a
golden opportunity for self-expression, and
the extension of his interests and knowledge
is a valuable aid to the acquisition of clear
and fluent expression. The subject of an
entire lesson or of a whole book is too wide
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-in scope for a single composition exercise,

and in the senior school the answering of
definite questions is usually more produc-
tive of a satisfactory result; most of the
written English should be based upon his
reading and literature study. When an
extract is dealt with in the literature lesson
the child is unconsciously gathering ideas
from different points of view and, if the
lesson has been adequately prepared and
developed, these ideas become cogent and
co-ordinated, and the child needs little
external stimulus before he is capable of
expressing, and willing to express, those
ideas in writing. It is fortunate for the
child that the old method of preparing for
the year thirty or forty topics, quite unre-
lated to any other aspect of English, has
now almost completely disappeared, for
under that method the majority of the
children had few ideas and little interest in
the topic, and compositior became a dreary
and unpleasant imposed ta.k, whereas by
basing the written work on the child’s own
acquired knowledge and ideas. he proceeds
confidently and even sporiianeously to the
natural urge for expression. ‘lUie fact that
the expression may be crude ard lacking
in technique offers to the tcacher definite
material upon which to base corrective
exercises.

It has previously been pointed out that
written composition can also provide, with
the more intelligent children, a means of
testing the quality of silent reading, and
details of a suggested metho appear later.
Descriptions provide useful topics for written
exercises and the children’s own experiences
offer a wide field in this branch of the sub-
ject. It should be clearly understood by the
children that the principal aim is to present
a true word picture in such a way that the
reader receives a clear and detailed impres-
sion of the subject described. Therefore
that subject must be within the child’s own
experience, something that he himself has
done, seen, heard, or studied, and it gives
the teacher the opportunity to ensure that
the child’s mind is well stocked with good

descriptive words and phrases, and that he
gets practice in orderly arrangement and
selection of essentials, Imaginative com-
positions offer another type of written work,
and one which will be appreciated as an
occasional exercise by children of bright
intellect. It is again necessary, however,
that the children should have some founda-
tion of knowledge and ideas, otherwise their
efforts will be feeble and ineffective. For
this reason the most successful types are
usually imaginary experiences based on
knowledge already gleaned from English, his-
tory, geography or science, and the com-
pletion of incomplete incidents.

- The writing of conversations provides an
interesting exercise. They should be between
two, and not more than three, people. The
exercise should be in the form of direct
speech and the speakers might be persons
known to the child or characters he has
studied in literature or history. A suggested
type of conversation exercise appears in the
first year’s course. This type of work might
easily develop, with careful handling, into
the writing of playlets by the children, and
for this reason it is unlimited in scope.
Letter writing is an important branch of
written English in the senior school and
one which has a very practical aim, for the
ability to write an attractive letter is a
useful asset in social and business life. Such
letters should be on topics which the children
can understand or which are within their
personal experience and needs, and the
arrangement of headings, salutations and
endings should receive careful study.

* There is no limit ‘v the varicty of exer-
cises in written English that can be devised
by the alert teacher. Pen portraits, character
studies, paragraphs for newspapers on topics
of local interest, the writing of testimonials,
descriptions of home, school, classroom and
fellow scholars, autobiographies and diaries,
magazine articles, minutes of school society
meetings and many others will produce a
lively interest and increasing facility, con-
fidence and sureness of touch that will raise
written composition to a high level of success.
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Grammar and spelling.—Some instruction
in the elements of grammar is an essential
part of the course, and it should be based
upon literature study and composition,
rather than upon specially constructed exer-
cises. The teacher’s great difficulty is the
widely varying attainments of the children.
To some, a lesson on the noun, for instance,
would be of little interest for it would be
going over old ground. Yet to others in
the same class it might be much ahead of
their capabilities. It is impossible to assume
a certain standard of knowledge, which a
section of the class may not have attained.
Therefore the work should be based upon
the literary extracts taken, for this is a
practical and realistic approach and there
will be enough variation of difficulty to
provide ample practice for the more intelli-
gent children without discouraging the
others,

In order to secure systematic results, a
course should be arranged to suit the needs
of the children in the individual school.
The following might be considered the
minimum of such a scheme:—sentence con-
struction—punctuation, conjunctions, ques-
tion marks, emphasis, apostrophe, simple
and complex sentences; direct and indirect
speech; exercises on grammatical terms—
nouns, adjectives, adverbs, pronouns, pre-
positions, adjectival and adverbial phrases;
the paragraph.

Spelling has always been a vexed question
and one which provides particular difficulty
when a teacher is dealing with backward
children. In a school’s course there might
appear an ordered list of sections in word
study for special attention, for example,
words with similar pronunciation and differ-
ent spelling, words frequently misspelt, the
adding of terminations, difficult pronun-
ciations, synonyms and antonyms, gender,
vocabulary tests. Comments on spelling
are made in the Handbook of Suggestions
for Teachers and in The Teaching of
English in England. The former advocates
the value of the child’s verifying his own
spelling and revising his composition for
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careless mistakes. The latter points out the
assistance given to spelling by wider reading.

Lecturettes.—If the teacher has a clear
understanding of the aims of oral English

. lessons in the senior school, as outlined in

a preceding section, and can offer to the
children the necessary opportunities, lec-
turettes provide excellent practice in coherent
and well-planned speech in lessons that
are thoroughly enjoyed by both bright and
backward children. They provide, also, a
stimulating and interesting method of en-
couraging confidence and fluency in speech
and in the development of personality.

One method is to tell the class that each
week three or four children will be expected
to give a short talk on some subject with
which they are familiar and in which they
are interested. The subject is to be entirely
of the children’s choice, and no subject will be
barred. At first, volunteers will be accepted,
as they will presumably be the more con-
fident childrea who will be able to set an
example in method to the others. A list of
the lecturettes, with the date on which
they are to be given, is put up in the class-
room, so that the pupils know how long
they have to prepare their material. This
they can obtain from their own experience,
from friends and relations, and from refer-
ence books. The teacher shotld be willing
to offer further interesting . matter that
might be brought in, and to help the lec-
turers with the arrangement of their talk.
It is often found that in a talk on a material
object the children tackle the talk more
confidently if they are told to base their
lecturette on the following points:—what
it is; how it is made; what it does; how
it does it; and its purpose. These five
headings, if dealt with in that order, will
ensure a certain amount of clarity and
continuity in dealing with the topic.

In a lecturette where the time factor is
important, such as the life story of an
animal or a day in the life of a type of
worker or a description of a holiday, the
child should be advised to split the talk into

-
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three definite sections: the beginning of the
life or day, the transitional period, and the

. finish of it. In dealing with a general topic
such as farming or cycling, he would be
well advised, at this early stage, to con-
centrate upon one or two interesting features.
This previous sectioning of a lecturette is
of great help to children, for it acts as pegs
upon which they can fasten their informa-
tion, and also gives to it some semblance of
order and system, preventing the vague
rambling from topic to topic which makes
the speaker lose confidence in his own
ability and which eradicates the sympathy
and interest of the audience.

On the use of illustrations, there are
two principal methods. It is sometimes
suggested that all drawings for a lecturette
should be prepared beforehand, so that the
speaker can give adequate thought to the
main points he wistes to explain and can
show them clearly, in whirh case the child
would be provided some time before the
lecturette with large shee's of paper or
allowed the use of a blackboard. Alterna-
tively, the speaxer may be required to draw
quick blackboard sketches to illustrate
points which arise during the talk. It would
probably be as well to allow each speaker
to select his own method, especially as
certain types of lecturettes connot be illus-
trated adequately at all. When children
draw on a blackboard they tend to produce
minute sketches which can hardly be seen,
and it seems desirable that previous prac-
tice and encouragement should be given in
the production of bold, firm chalk drawings
when the speaker is to draw on the black-
board during the talk.

The following notes, together with black-
board sketches, would be useful for a

lecturette by country children on beaks of -

birds.

NOTES FOR A LECTURETTE

Beaks of Birds.—Birds use their beaks for

many different purposes, and their beaks
are as valuable to them as our hands are

to us. They are used as a weapon of defence
and attack, and by a stab or peck of the
beak, birds can obtain their food. Materials
for the nest are gathered by means of the
beak, which is also used to weave it together.
In the case of the tailor bird the beak is
used to sew leaves together.

Birds have their beaks adapted for their
own special needs.

1. The house sparrow is chiefly a seed-
eating bird, although it does eat insects
and any scraps of meat that it finds. Its
beak is short and hard for crushing seeds.

2. The swallow, like most insect-eating
birds, has a beak that is thin and soft.

8. The sparrow hawk is a bird of prey,
and its beak is strong and curved for killing
and tearing the flesh of its victim.

4, The woodpecker’s beak is strong and
pointed for tapping on tree trunks and boring
holes in the bark. Inside it has a long
flexible tongue which scoops out the insects
hidden under the bark.

5. The crossbill is so named because the
upper and lower parts of its bill cross each
other. The twisted beak helps it to break
open fir cones.

8. Along the edges of a Jduck’s bill are
holes which serve as a strainer. As the duck
swims along it takes in gulps of water and
mud. The water filters through the holes,
and any creaturec that may have been
floating in it are ieft in the duck’s bill.

7. The crow: has a strong pointed beak
for digging into the ground in search of
WOITDS.

8. The woodcock has a very long beak so
that it can probe deep into the mud for
worms.

9. The wightjar has a thickly set beak.
Its moqth is large, something like a frog’s.
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At night it catches insects as it flies
through the air with its mouth wide open.
- Round the mouth is a fringe of hairs which
prevent the insects from escaping.

Lecturettes (continued).—It cannot be
stated too frequently that the primary
object of lecturettes is to encourage the
child to talk freely and with confidence.
Therefore he must be a volunteer willing
to undertake the work of explaining to his
fellow pupils something with which he is
familiar. If a subject is imposed upon him
‘he will not talk freely or confidently for he
may have neither interest in, nor knowledge
of, the topic. If the atmosphere of willing-
ness and spontaneous interest is maintained,
the example set by the first few volunteers
will rouse the lethargic from thei. apathy,
and they will begin to feel that they, too,
know something about a subject ‘vhich
may interest their fellows, and from then it
is but a step until they offer a subject for
a lecturette.

The following lists of lecturette subjects
are taken from two classrroi» nctice boards
in a senior school. Second year ‘A’ children:
On the fish pontoons; 2 thexmometer; a
skeleton; measuring wind pressure; ships
through the ages; why a ball bounces; a
modern car; fishing tackle; lifc on a barge;
pearl diving; Cheddar Caves; repairing a
broken window; Robert Clive; submarines;
an electric horn; magnets; camping; foods;
cycles and cycling; escaping from the deep
sea; glass making; the telephone and its use.
Second year ‘C’ children: Life story of a
piece of wood; pigeons; a day in the life of
a bus driver; racing cars; nightingales; meat;
characters on a racecourse; cycling; gar-
dening; foxhunting; coconut shies; hot
water boilers; capturing tigers; my dog
Jack; railway rolling stock; down a coal
mine: a slaughter-house; horses.

In these varied topics the influence of
parental occupations and of private reading

can -be seen. Each child regards himself -

as the school’s expert on his particular sub-
ject, and during the following terms of his
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school career he is encouraged to extend
his knowledge by questioning adults, by
private reading and by the use of reference
books in the school and in the public libraries.
Some of the subjects do not deal with
inspiring topics, but no suggestion of altera-
tion is made until facility in dealing with
the topic is required. As soon as this is
obtained, the teacher suggests that little
more can be added to the available stock of
information and that the class or the school
would benefit if a new subject for explora-
tion could be found. The two last topics
in the ‘C’ class list are discussed in the section
dealing with English and the backward
child.

Lecturettes vary in length from three to
fifteen minutes, though occasionally a child
with a wide knowledge of the topic may
talk and sketch for twenty minutes or more.
At the end of the lecturette the speaker
asks for questions, and if there are any with
which he cannot deal he makes a written
note of the point on which he must extend
his own knowledge, as shown above. This
method ensures flexibility of mind and an
ever increasing scope in the subject of the
talk. When there are no more questions,
criticisms are invited from the audience
and, if the atmosphere is pleasant and
friendly, the speaker accepts the criticisms
as being for his own benefit and for the
help of future speakers. The matter is
rarely criticised, unless there is another
“expert” in the class. It is usually the
speaker’s methods which are called into
account: for example, he does not speak
clearly enough, he talks when facing the
blackboard, he looks at and talks to only
one child instead of to the whole class, he
draws something but forgets to explain it,
his drawings are too small for the class to
see, he does not explain things clearly
enough, and so on. However, when all the
questions and criticisms are finished, he
should receive a short hand-clap of applause
from the children and a word of commenda-
tion from ihe teacher. It should be pointed
out to the class that models or pets always
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add interest to a lecturette. The loosing of
a pair of pigeons through a classroom window
is a fine culmination to a talk on their
habits.

Lecturettes and Class Pictures.—Many of
the Class Pictures in the portfolio will be
found very helpful to children in preparing
their notes for lecturettes. The following is
an example:

NOTES FOR A LECTURETTE

Story of Lighting.—It has been said
that ‘“Man is scarcely man till he is in
possession of fire.” Over the whole earth
no tribe of people without fire has been
found, but in very early times its coming
was a source of mystery and caused many
curious beliefs, the story of Prometheus
stealing fire from the gods being perhaps the

STORY OF LIGHTING
(Class Picture No. 68 in the portfolio.)
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best known. So many were the benefits of
fire that instead of keeping a fire always

" burning or carrying it from place to place,
man discovered how to make it for himself,
after noticing, perhaps, an accidental fire
caused by a heavy stone striking rock con-
taining iron, or by dead branches of a tree
rubbing together in the wind.

1. This shows a method of making fire by
friction. In skilled hands fire is produced
in a few seconds, and although it has been
seen often amongst natives in Africa, both
Americas and Australia, rotating a stick is
too laborious for the white man.

2. From fire making, the lamp was a great
step forward as it helped to lessen the fear
of darkness. Lamps dating as far back as
2000 B.C. have been found in Palestine.
This one, with a spout in which the wick
burned, a hole for the oil and a handle, was
very common in Mediterr:ncan countries in
the fourth century B.Cc. Somctimes they
were modelled, generally [rom clay and
bronze, in fantastic shapes of gladiators or
of animals, or in a design taken from a
legend.

8. Producing light by percussion was not
important until steel came into use. The
tinder box with its flint and steel was very
common until the nineteenth century, when
sulphur matches were introduced. From
rushlights, the tallow canlle was a short
step. These were usually made at home by
repeatedly dipping a wick of flax in melted
fat and cooling, until the right thickness was
obtained. In Paris in the thirteenth century
there was a guild of travelling candlemakers.

4. Flambeaux are usually associated with
the draughty passages in castles, but here
they are used for lighting the entrance to a
house in the days when street lighting was
unknown. The iron cup contained pitch-
smeared rope.

5. Cressels, used by street watchmen on
their rounds, also contained pitch-smeared
rope. They were sometimes fixed, serving

as street lamps, whilst at other times they
held beacon fires.

8. The link boy was a familiar sight in the
eighteenth century as he showed the way
for the chairmen with his link or torch.
Extinguishers for these torches can still be
seen on many of the old City houses. Some-
times he was not always to be trusted as the
following verse shows:—

Though thou art tempted by the Link-
man’s Call

Yet trust him not along the lonely Wall;

In the Midway he’ll quench the flaming
brand,

And share the booty with the pilfering
Band.

7. The old waichman who was supposed
to guard the streets of London at night
marks the last stage before modern lighting
appliances came into use. He carried a
lantern and a staff, and every hour walked
his beat crying the time and the state of
the weather: “One o’clock and a frosty
morning!"”

English and the backward child.-—The
teaching of oral language must be emphasised
in the case of backward children, for they
usually have less practice out of school than
the normal children, and, because of their
inefficiency in reading and writing, they
will be more dependent upon speech in adult
life as a means of communication. Their
deficiency in reading means that speech
must be an imporiant method of acquiring
facility in the use of language throughout
their school career. Also, backward children
often show a lack of the power of self-
criticism, with consequent contentment with
lower standards of their own attainment
in all they do, so that without special
training they do not make great efforts to
improve slovenly speech and mis-pronuncia-
tions. This results in consistently poor
spelling, and, more important, inefficient
communication of ideas. Therefore, speech
correction becomes a very important part
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of the training for backward children, and
individual treatment is usually necessary.
In some areas this work comes within the
province of visiting specialists in speech
correction, and in others it is left to the
class teacher, to whom dramatisation offers
an excellent medium. In the acting of a
play, however simple, speech is combined
with natural action, and the backward
child thus finds correct tonal interpretation
much easier than in reading from a book.
Dramatisation is dealt with in detail else-
where in this series, but it is appropriate
to point out here that whatever play is to
be performed in the classroom, the backward
children should be given every opportunity
to take part, for play-acting in schools is
but a means to an end, and it can give a
great deal of help to the backward child in
building up self-confidence and clear, con-
nected speech. The shy and passive child
should be given, at first, a small, straight-
forward part which should be -carefully
selected beforehand by the teacher. In the
set of five plays entitled Through the
Centuries, published by Messrs. Macmillan,
character parts suitable for backward children
are clearly indicated, and the introduction
offers the following advice, which might well
be followed in taking any plays with these
diffident scholars:—*“ The majority of school
plays offer parts for which players of great
confidence and personality are desirable,
parts in which average scholars will find
scope, and short, simple parts which can
well be played by those scholars who lack
confidence or dramatic skill. Such pupils
should be coached separately and given
private practice before appearance in the
play, and should be complimented on their
performance, even if it is a poor one. It will
usually be found that after taking such parts
these pupils will be more confident in tackling
the more ambitious characterisations.”
Short lecturettes provide further oppor-
tunities for practice in coherent and well-
planned speech, and when carefully handled
the lecturette period is one which backward
children enjoy and from which they derive

much benefit. The increasing ability to talk
confidently in public to a whole class of
their fellows is reflected in the facility with
which they will discuss matters in such other
subjects as history, geography and science,
and will raise the quality of their response
throughout the school’s activities. Therefore
this aspect of the English training should be
the subject of much experiment in the
backward classes. Suggestions on method
appear in the section devoted to lecturettes
and, however simple and even childish the
topics selected appear to be, they should
be accepted in the case of these children,
whose first efforts will necessarily be tentative
and hesitant. Helpful suggestion, inspira-
tion, commendation and encouragement are
essential in dealing with backward children,
most of whom are as sensitive to atmosphere
and to the teacher’s attitude as are the
brightest children in the school.

On page 10 there appears a list of
lectu:ettes which were given by a class of
backward children. In the list appears a
talk on a slaughter-house and one on horses.
The former was volunteered by a very
diffident speaker who had visited the place
in question and who had been horrified by
what he had seen. He had never before
spoken three consecutive sentences on any
subject in the curriculum, and this was his
first lecturette. He talked with such
coherence and vigour, for ten minutes, that
the class asked for a debate on the subject,
and the speaker became an energetic pro-
poser of a motion for official investigation
of the methods used. From the time of that
incident onward he took a keen and lively
interest in discussion and the answering of
questions in many other subjects besides
English. The lecturette on horses provided
a thought provoking incident. Toward the
end of a year every girl in one class of
backward children, with the exception of
one, had given a lecturette. This child
appeared to take no interest in any class work
and could rarely be aroused from complete
passivity. In private conversation the
teacher discovered that the girl spent every
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holiday on a farm, where she passed the
whole of her time among horses, in which she
had an intense interest. She was persuaded
to give a talk on the subject. She spoke for
only three minutes, but a week later brought
several drawings and photographs of horses
and gave a clear and concise account of how
she spent her holidays. Having thus gained
confidence in herself and found that she
could take an active part in the work of the
class in an interesting way, she never again
lapsed into lethargy. These two examples
are quoted merely to indicate some of the
possibilities of the lecturette system with
backward children, and it is suggested
that experiments be made on the lines
mentioned in the section dealing with the
subject.

The following notes will be useful for
providing information for a lecturctte by a
child who can learn from a book.

NOTES FOR A LECIiURETTE

Development of the Bizj¢la.— One of the
most popular of man’s inventicns, both for
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its utility and for the pleasure it gives, is
the bicycle. The story of its invention, like
that of many others, is of gradual growth,
for even so far back as the days of Babylon
and of Pompeii suggestions of this machine
appear in carvings. No real use of it was
made, apparently, until the seventeenth and
eighteenth centuries, when a velocipede, as
it was called, appeared in France. This was
made from two wheels, one in front and one
behind, connected by a wooden bar, the
front wheel being steered by a handle. The
rider sat astride on the bar and propelled
himself by pushing the ground with his
feet.

1. In England the machine went by many
names, the favourite being a Dandy or
Hobby horse. Pushing the ground gave rise
to the belief that diseases of the leg were
caused, and so men turned their thoughts
to finding a means of connecting the move-
ment of the feet to that of the wheels. At
last, in 1845, a Scotsman produced. the
father, but not the ancestor, of the modern
rear-driven bicycle. Its wocden wheels were
fitted with iron tyres and it was not until

Al
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DEVELOPMENT OF THE BICYCLE
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1868 that the extra comfort of solid rubber
tyres and wire spokes came into use.

‘2. The Boneshaker of 1865 and (8) the
lofty Ordinary of 1872 show further stages
in the development of the machine, with the
idea of the front wheel increasing in size
and the rear wheel diminishing in order to
give more speed and comfort. Strange as
it may seem, it is on record that in 1882
H. L. Cortis rode over twenty miles in one
hour on such a bicycle as seen in (8), and
Thomas Stevens also accomplished a ride
round the world in 1886. The lofty was by
no means safe, however, and at last, after
a great deal of experiment, J. K. Starley
produced in the English market a Rover,
with two wheels almost equal in size, the
rider sitting far back and driving the rear
wheel by means' of an endless chain con-
necfed to a sprocket wheel, which was
turned by the pedals, mounted between
the two main wheels. This was a great
step forward.

4, It remained for J. B. Dunlop in 1888
to produce the pneumatic tyre and the
further inventions of powerful brakes and
the free wheel to give freedom from vibration,
safety and rest while travelling down a hill,
in order to complete, in the main, the machine
of to-day.

§. As a final episode in the story of the
bicycle, the coming of the petrol engine
gave a further opportunity for development
in the Motor bicycle, by which the rider,
almost free from personal-exertion although
at the cost of much additional vibration,
can travel at a very high speed with compara-
tive safety.

Reading material for the backward child.
—The importance of reading has been
stressed in a preceding section, and the fact
that no child should leave school without
some ability to assimilate the written word
gives the teacher of backward children a
very difficult problem. The difficulty of

providing older backward children with
suitable reading material has long been
recognised and, though there is still much
room for experiment, there is an increasing
supply of books which are sufficiently
advanced in content to satisfy and hold the
interest while simple enough in form and
vocabulary to correspond to the children’s
low reading capacity.

It would be well worth while to consider
the possibility of providing for backward
children reading material on hobbies or
other subjects in which they are particularly
interested. A boy intercsted in model
aeroplanes is likely to make spontaneous
and strenuous efforts to assimilate the matter
in an instructional book about that hobby,
and many a backward girl’s reading improves
with the study of a cookery book. If such
books are not available, the majority of
newspapers and magazines contain articles
on such topics, and each child might be
enccuaraged to build up a folio of cuttings
on the subject of special interest. A large
notice board in the classroom provides a
further incentive. Forthcoming school events,
reports on school and class matches and
games, items of information about events
in the town or village, details of school
visits and journeys, all help to provide
material that will stimulate interest in
reading.

Formal composition is unsuitable for the
most backward. The basis of their written
work must be something that interests
them, the aim being to train them to express
themselves adequately for the ordinary
purposes of daily life.

The necessity for breadth of vision.—The
latest edition of the Handbook of Suggestions
for Teachers offers to the teacher of English
a fine impression of the gencral attitude
which should be adopted towards the subject
in the senior school. Among other valuable
advice, it shows that it is the teacher’s task
to broaden and deepen the child’s understand-
ing of life by contact with a wider environ-
ment. The cinema, libraries, museums,
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art galleries and places of interest can all
be utilised, as well as wireless broadcasts.
The essentials of the task of an English
teacher are set out as follows:—“The
{raining of a young citizen who can speak
clearly and sensibly, who can write with

By Bates})

TEACHING IN PRACTICE FOR SENIORS

order and expressiveness, who can find
what he wants in books, who is alive to
the fulness of words, and who confronts
his environment with enjoyment, with
self-reliance, and with an openness to new
ideas and new experiences.”

[Photo: Mansell

HoMER

SYLLABUS

FIRST YEAR’S COURSE

In the lesson units are included oral
and written exercises on vocabulary;
incidental grammar (adjectives and nouns);
tests of reading; marked passage; discussion;
conversation; reproduction; argument; im-
_aginative work; descriptive work.

The teaching and testing of reading.

Introduction.
1. The testing of study reading.
Extract: “Fire in the Forest.”

I1. The ltesting of recreational reading. -
Extract: “The Donkey Grows Idle.”

The teaching of literature and composition.
Scope of the work.
Extract: “Mole ¥ isits Rat.”

Literature study with backward children.

Extracts.
1. “The Twins’ Birthday.”
2. “How Black Beauty Was Trained.”

The teaching of general written composition.
Scope of the work.

1. Adds to the writing of English.
Punctuation.
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I1. The writing of letters.
1. Business letters.
2. Personal letters.
III. Written conversations.
I. A nursery rhyme.
2. Further conversations.
IV. Descriptive composition.
1. General description.
2. Descriptions of people.
V. Narrative composition.
Telling a story.

SECOND YEAR’S COURSE

In the lesson units are included oral
and written exercises on vocabulary; inci-
dental grammar (revision, tense, number
and gender); tests of reading; marked
passage; reproduction; argument; imagina-
tive work; descriptive work; discussion;
conversation.

The teaching of literature and composition.
Scope of the work.
Extracts.

1. “A Fight with a Whale.”

2. “A Pirate Fights a Shark.”

3. “Prisoners of War.”

Literature study with backward children.

Introduction.

Extract: “Denis Duval and the High-
wayman.” :

The teaching of general written composition.
Scope of the work.

1. The writing of essays.

2. Reported speech.

3. Keeping a diary.

4. The uses of a dictionary.

5. Conversations.

How to organise debates.
Introduction.

A progressive approach.

A suggested classroom system.
Preparation by the children.
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Topics for debates.
Time allowance.

THIRD YEAR’S COURSE

In the lesson units are included oral
and written exercisess on vocabulary;
incidental grammar (figures of speech and
revision); tests of reading; marked passage;
reproduction; argument; descriptive work;
discussion; conversation.

The teaching of literature and composition.
Scope of the work.
Extracts.

1. “The Luck of Roaring Camp.”

2. “Typhoon.”

The study of descriptive writing.
Scope of the work.
Extracts.
7. “The Old Sheepdog.”
. “Tom in Church.”
. “The Black Snake.”
““ A Visit to the Potteries.”
. “Icebergs.”
. “By Air to Jehol.”
. “Packing.”

N ot w D

Using books of reference.
The Dictionary.
Telephone Directories.
The Post Office Guide.
Railway Time-Tables.
Whitaker's Almanack and the Daily Mail
Year Book.
The Automobile Association Handbook.
Dictionaries—Biographical, Classical and
of quotations.
Interesting words.
Pairs of words frequently contused.
Words differently accented.
Words frequently mispronounced.
A treasury of words.
Word derivatives.
Some notable authors.
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THE TEACHING AND TESTING
OF READING

Introduction.-—The principles upon which
reading in the senior school is based are
discussed in the general introduction to the
course. The first duty of the teacher when
the children arrive for their first reading
lessons is to discover the goed readers,
those who are moderate, the poor readers,
and any non-readers, for each of these
types will need separate treatment. Reading
in itself is only an instrument for the
assimilation of the written wourd, and the
good readers who are capable of using ihat
instrument efficiently can proceed to the
silent study of books.

The moderate readers for.n a separate
group; if they read books of the same
standard as the best reau.rs they should
not be expected to procced as ranidly or to
respond so well in thc answering of questions.
If, however, there are slightly simpler books
available for them, all their reading might
be silent, and average speed and good quality
of answering should be expected from them.
The poor readers and any non-readers
require constant attention, and the books
they use should be of a very simple type,
even if this involves the use of infant readers
for the weakest scholars. Grouping of
children and grouping of books is the first
step in the solution of the reading problem.
Each group in a class might be given a letter
or a number for identification, a list of
members of each group should be exhibited
in the room, and satisfactory improvement
in reading should be acknowledged by the
transfer of the child to the next group, and
the position of his name altered on the list.
This visible proof of progress acts as a useful

incentive to the slow rcaders and offers a
simple method by which the teacher can
show recognition of that progress.

It is everywhere agreed that silent reading
must be tested so that it shall be purposeful
and definite in its aim. The two main
subdivisions of silent reading arec reading
for content and reading for recreation, and
the type of testing involved depends upon
whether the teacher requires that the child
shall be able to discuss detail or broad
impression. Classes or groups of children
who can write fairly rapidly and fluently
might be required to offer written answers
to some questions and oral answers to others,
but in any case oral answering should
predominate with all types of children, and
the questions should be so framed during
the teacher’s previous preparation that a
complete sentence or group of sentences is
required for a good answer, so that the
teacher is giving opportunities for speech
practice while testing the quality of the
reading.

The first of the two following extracts is
followed by questions which test the child’s
silent reading for the assimilation of detail,
and the questions which follow the second
extract test the broad impressicns the child
has received. This second method is useful
in the testing of the silent reading of library
books. [f the children know that there
is a possibility that their library book
reading will be tested, their reading of
the book will not be superficial, and
they will lose no pleasure if they know
by experience that the questions are on

"broad issues.
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I. THE TESTING OF STUDY READING

EXTRACT—FIRE IN THE
FOREST

INTRODUCTION

. The reading might be preceded by a class
discussion on forest fires. The children should
know that fire is the greatest danger to
which forests are subject and that, once
they start, there is little hope of confining
them to small areas unless they are quickly
extinguished. One method of confining the
scope of a forest fire is to cut down every
tree over an area many yards wide and to
remove from this open space every piece
of combustible material.

READING

The wind was increasing in strength, and
they could hear it sighing eerily amongst
the trees. The smell of burning was also
stronger, and presently, looking up, the
children saw something dark floating low
over the tree-tops beneath the gathering
clouds.

“Smoke!” exclaimed Nancy in frightened
tones. “It’s gaining on us.”

For awhile the fugitives increased their
pace to a run. But still the fire gained
on them. Every minute the smell of
burning grew stronger, whilst the smoke-
clouds overhead increased in volume, and
presently, as the short afternoon drew to
a close, a sinister glare overspread the
sky, lighting up the clouds with a ruddy
glow.

Now the ground rose slightly, and, looking
back, the children saw a sight which brought
cries of fear to their lips. Behind them
and advancing by great leaps and bounds
was a solid wall of fire. Never before had
any of them seen such a sight, and even
as they stared appalled at the terrific

spectacle, there reached them a low, ominous
roar, and a spark, borne by the wind,
descended from the smoke-clouds overhead
almost at their feet.

The sight of the spark roused the children
to the nearness of their peril. With a cry,
Nancy stamped on the spark; then, calling
to the others to follow, led the way downbhill
towards the river. Never before had the girl
been in danger from a forest fire, but she
had listened to stories by fire-rangers and
trappers, and knew how swiftly that wall
of leaping flames could advance. No
chance now of outdistancing the fire; their
one hope lay in the river, and, as they
reached the bank, the girl shouted to
her ~ompanions to look about for a log
by which they might support themselves
in the water.

But the bank at that place was rocky and
bare of trees, and the children had to run
along the shore, whilst behind them the
roar of the approaching flames grew louder
every moment. Above them the snow-clouds
were quite hidden by a dense pall of smoke,
out of whickh came showers of glowing
sparks, some to fall hissing nto the river,
others to find a resting place amidst the
undergrowth which, dry as tinder after
the hot summer, caught alight almost
at a touch, so that soon scores of
tiny fires were blazing ahead of the main
conflagration.

Nancy brushed the smarting tears from
her eyes, and gazed around her. They
hadn’t many minutes left. Every instant
the heat was growing more intense, and
looking back, the girl saw the fire advanc-
ing towards them through the trees. If
they didn’t find a log soon, they would
have to take to the river without one,
and how long would their weary arms
support them in the water before they
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sank from sheer exhaustion and were
drowned?

“Nancy! Sheilal”

Peter’s voice broke in upon the girl’s
anxious thoughts. He was calling from
lower down the river, and the two girls
turned, and raced in the direction of the
sound.

“I've found a log,’”" cried Peter, as
they halted breathless by his side. *“There
it is. It’s rather big, but the three of
us ought to be able to shove it into the
water.”

The log was half out of the water, resting
on the bank of the river. But the children
were possessed of the strength of desperation,
and, heaving together, they pushed their
ungainly craft out into deep water. For a
moment, it seemed as though it would float
beyond their reach, but Peter grabbed
desperately at a broken Dranch, and held it
close to the bank; then, with one last glance
behind, the fugitives dropped into the river,
and, grasping hold of the log, struck out
from the shore.

They were only just in time. Already the
fire was within a hundred yards of the
place where they had entered the water,
and every now and then, above the roar of
the flames, they heard a loud report as some
forest giant burst open in the intense heat.
Nancy looked across the river. The fire
had not reached there yet, but at any moment
a spark might set the forest on the other
side blazing furiously. There was an icy
chill in the water which made the girl
remember the snow-clouds overhead. If
only they could break! She looked up, and,
as though in answer to her unspoken wish,
something wet fell upon her face. Nancy
cried out in surprise. Rain? But, of course,
if it were snowing up above, the heat of the
fire would turn the snow to rain before it
reached earth. Another drop, and another
fell upon her face. Faster and faster it fell.
Above the roar of the flames another sound
made itself heard, a sharp, hissing sound,
as the long-delayed winter snows, turned by
the heat into raindrops, fell upon the burning

forest. Nancy uttered a cry of joy and
thanksgiving.

‘““Peter, Sheila,” she cried, “we're saved!
The snow has come at last.”

C. B. RuTLEY. Astray in the Forest.

ORAL AND WRITTEN WORK

I Note.—Before the class or group is
asked to read silently the above chapter for
content, the following questions might be
written on the blackboard, and the children
be informed that they would be required
to give written answers to one or two of
the questions and oral answers to the rest.
No previous indication should be given as
to which of the questions would require a
written answer.

In a class or group with some facility
in written [English, written answers
might be required for such questions as
numbers 2, 4, 5, 6 and 10, but oral answers
only should be required from backward
children.

Questions.

1. How could the children tell that the
fire was gaining on them?

2. Describe the advance of the fire.

3. Why did Nancy know more about
forest fires than the other children?

4. Give a short descriptiop of the scene
when the children arrived on the bank of
the river.

5. “Scores of tiny fires were blazing.”
How were they formed?

6. Describe how the children moved the
heavy log into the water.

7. Did they use the log as a boat, or as a
supoort? How do you know?

8. Prove that they went into the water
only just in time to escape serious injury.

9. Tell the reasons for Nancy’s cry of
surprise.

10. Describe the coming of the rain.

II. The following questions provide little
opportunity for oral expression, but they
are useful for testing knowledge of details and
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power of observation, criticism and analysis
of reading matter. The questions might be
given orally, but the answers should be
written.

Questions.

1. What were the names of the three
children?

2. At what period of the year did these
incidents occur?

3. Write a phrase from the extract showing
that the fire advanced rapidly.

4. Who stamped on the first spark which
reached them?

5. “Nancy brushed the smarting tears
from her eyes.” Tell the reason for her
tears.

6. Who found the log?

7. Find the phrase which describes the
log in the water.

8. What caused “u loud report?”

9. Could the fire cross the river? If so,
how? )

10. Write the phrase whic* describes the
sound of the falling raindrops.

Note—None of the above iwonty questions
introduces word study. Such a test as that
outlined should be contined to he one pur-
pose of testing the childrer:’s capacity to
assimilate their reading matter, sn that the
teacher has the assurance that the reading
is purposeful.

TEACHING IN PRACTICE FOR SENIORS

II. Note—If, in addition, a certain
amount of word study is to be required,
following the silent reading lesson, it should
not take the detailed form adopted for
literature study but might be confined to
questions of the following type.

In dealing with question 3, the children
should not rest content with short, unattract-
ive sentences such as, for example, ‘“The
fugitives ran away,” but should be encouraged
to use the opportunity of inventing interesting
compound sentences, such as, ““ The soldiers
sought them everywhere, but the fugitives
were safely hidden in the depths of the
cave.”

Questions.

1. Write twelve adjectives which appear
in the extract.

2. From words and phrases in the extract,
complete these sentences:

(a) The children could hear the wind . . .

(®) A . . . spread over the sky.

(¢) As the children ran, the roar of . . .

grew louder.

(d) Peter . . . at a broken branch and

held the log.

3. Find from your dictionary the meanings
of the following words and use them in
sentences of your own construction:—
fugitives; sinister; appalled; ominous; out-
distance; conflagration ; exhaustion ; ungainly.

II. THE TESTING OF RECREATIONAL
READING

EXTRACT—THE DONKEY GROWS
IDLE

READING

My new master was not bad, but always
wanted to keep everybody at work, which
was silly. He put me to a little cart, and
made me carry mould, and apples and
wood. I began to grow idle; I did not like

to be put in the cart, and, above all, I did
not like mierket-day. I was not overloaded,
and I was not beaten, but on that day I
was left without food from the morning
uniil three or four o’clock in the afternoon.
When the heat was great I was almost dying

- of thirst, and I had to wait until everything

was sold, ard my master had got his money
and said, good-bye to his friends. I was not
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very good then, as I was not treated like a
friend, and I tried to pay him out. One day
I hit upon a plan, from which you will see
that donkeys are not stupid; but you will
see that I was growing wicked.

On market-day they got up earlier than
usual at the farm, to cut the cabbages, and
make the butter, and look for the eggs. In
summer I slept out of doors, in a large field.
I saw and heard them getting ready, and 1
knew that at ten o’clock in the morning
they would harness me to the little cart.
I had seen a deep ditch in the field, full of
brambles and thorns, and I thought that if
I hid myself there they would not be able to
find me. So on market-day, when I saw the
farm-people were busy, I quietly got into
the ditch and hid myself there, so that I
could not be seen. I had been there for
about an hour when I heard the boy call
me, and, after looking about, he went back
to the farm. I think he fold the master I
was not to be found, far after a iew minutes
I heard the farmer calling uis wife and the
farm-people to look for e,

“No doubt he has goi thrcugh the hedge,”
said one.

* Where do you think hc could get through?
There is no hole anywhere,” said another.

“The gate must have been left open,”
said the master. “Run through the fields,
lads: he cannot be far off; go quickly and
bring him back, for time is getting on, and
we shall be late.”

Off they all started running into the fields,
and into the woods, and calling me. I
laughed in my hiding-place, and took care
not to show myself. The poor folks came
back out of breath, after a long time. The
master swore about me, said that no doubt
I had been stolen, and that I was very
stupid to let anyone take me away. Then
he put one of his horses to the cart, and
started off, in a very bad temper. When I
saw that everybody had gone, I put my

head slyly out of my hiding-place and -
looked about me, and when I saw that I

was quite alone, I came out and ran to the
other end of the field, so that they should
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not guess where I had been, and I began
to bray with all my might. When they
heard the noise the farm-people all ran
out.

“Look! there he is come back,” cried the
shepherd.

“Where has he come from?” said the
mistress.

“Where has he got through?” said the
carter.

In my joy at having escaped the market,

I ran to them, and they patted me and
told me I was a good fellow to have got back
from the people who had stolen me. They
were so kind that I was quite ashamed,
for I felt that I ought to have had the stick
much more than their pats. They let me
graze quietly, and I should have spent a
happy day if I had not felt how naughty I
had been to cheat my poor masters.
R When the farmer came back, and heard I
was there again, he was very pleased, but
also much surprised. The next day he went
round the field and carefully stopped all
the holes in the hedge.

‘“He will be very clever if he gets out
now,” he said when he had dore. “I have
stopped all the gaps with thorns and
stakes; I have not left room for a cat to
go through.”

MRs. FIELDING. The Adventures of a Donkey.

ORAL WORK

Note.—Written answers should rarely, if
ever, be required for questions based on
recreational reading, but such broad questions
as the following might be upon the black-
board before the children read a chapter
containing the above section, and selected
children should be expected to give oral
answers.

In dealing with answers to questions such
as numbers I, 3 and 5, several children
might each give a part of the answer, and
then one or two volunteers could summarise
the responses. This method gives extra

“practice in oral speech as well as building up

comprehensive answers to the questions.
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Questions.

1. Give as many reasons as you can why
the donkey felt that he was not treated as
a friend.

2. Why did he choose to hide on market-
day?

3. Tell some of the things he saw and
heard while hiding in the ditch.

4. What did the farmer do on his return?

5. In what ways could people have
treated the donkey more kindly?

Note.—It is suggested that the reader
should consider the general principle men-
tioned in the general introduction with
regard to reading. There are two methods
of controlling the class reading of library
books. In some cases the titles of the class
library books are written in list form,
vertically, on a large sheet of paper, and
the ‘'names of the ch.ldren are written
horizontally. As eacn child gives up a
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library book, a cross is placed in the appro-
priate place on the sheet. By the end of the
term, the teacher can then see exactly which
books have been read by every child; in
addition, it is very easy to see, from the
number of crosses beside each book title,
which are the most popular library books,
a feature that will assist the teacher in the
choice of new books to be added to the
library. Alternatively, each child might
have a notebook, in which is written the
title of every library book read, the date of
taking out and return, with comments about
the interest the child finds in the book.

LECTURETTE FOR BACKWARD
CHILDREN

The Fox, Goat and Donkey.—The illustra-
tions of the fox, goat and donkey might be
drawn by the teacher or child on the black-
board as the basis for a lecturette.

THE TEACHING OF LITERATURE AND
COMPOSITION

Scope of the work.—In approaching the
teaching of literature in the moden senior
school, it must be borne in mind that the
great majority of the pupils are non-academic
in their tastes and abilities, and therefore the
teacher who can arouse in his scholars an
interest and appreciation of good literature,
and who can offer it as a subject for enjoyable
study which the children will desire to con-
tinue after they have left school, will have
efficiently fulfilled the primary purpose of
literature study lessons. Detailed and
mechanical analysis of every passage taken
should be avoided, as should complicated
grammatical exercises which are beyond the
capacity of these children. By no means
does this suggest that there should te little
or no detailed study of literature. The aim
should be for the children to enjoy pleasure-

able understanding of their literature, and
this ideal is clearly expressed in the following
extract from the Hadow ' Report:—"In
order to inculcate and develop a love of
literature in his pupils the teacher should
treat it as a form of art in which life has been
interpreted. The grammatical and linguistic
sides of the study of literature, though im-
portant, should be kept in a secondary place
in post-primary schools. . . . At the same
time the grammatical side should not be
neglected, and it devolves on the teacher to
ensure that so far as possible every pupil in the
class has thoroughly mastered the meaning
of the passages which are being studied. Even
for pupils of this age much pleasure and profit
may be derived from a study of the precise
significance and use of individual words and
phrases in a work of great literature.”
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Examples of literature dealt with on these
lines are given in this section, and the
actual grammatical work introduced is con-
structively graded. All the exercises serve
to fulfil one or more of the following three
. purposes:—To enable the children to
appreciate and enjoy the material, to ensure
that they understand the material, and to
offer them plentiful opportunity for oral
and written expression work on the subject.
There are, in addition, two model lessons
for backward children, based upon the
general principles outlined in the appropriate
section of the general intreduction.

The exercises for written work are based
upon those in the latest edition of Suggestions
Jor Teachers; that is, there shall not be too
many compositions of a formal kind; most
exercises set should be discussed beforehand;
much of the written work should be based
upon the reading; the exercises should be
sometimes brief, sometimes extensive;
teachers should recoguise th. imjportance of
the ability to deveiop n argument in
writing; there should be ,rerision instead
of mere fluency. Truthiulness in recording
impressions, accuracy ui slescription of
things or scenes, and honesty in expressing
what the children really fcel are all highly
desirable.

In the exercises, notes for tiie consideration
of the teacher precede the work suggested
for the children.

EXTRACT—MOLE VISITS RAT

INTRODUCTION

Explain to the children that this extract
is from Kenneth Grahame’s delightful story,
The Wind in the Willows. The book deals
with the adventures of the Rat, the Mole
and later, the Badger and their other friends.

Point out that the story is a fantasy,
that is, it has no foundation in fact; it is
purely imaginative. On the other hand, the
friendly style and natural conversation and
action of all the animals make us feel that
this might be exactly what the animals
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themselves would think about and discuss
if they could talk. It would be as well,
especially in urban areas, to have an
introductory talk on the appearance, life and
habits of the rat and the mole before the
extract is dealt with.

READING

As he sat on the grass and looked across
the river, a dark hole in the bank opposite,
just above the water’s edge, caught his eye,
and dreamily he fell to considering what
a nice snug dwelling-place it would make
for an animal with few wants and fond of
a bijou riverside residence, above flood level
and remote from noise and dust. As he
gazed, something bright and small seemed to
twinkle down in the heart of it, vanished, then
twinkled once more like a tiny star. But
it could hardly be a star in such an unlikely
situation; and it was too glittering and
small for a glow-worm. Then, as he looked,
it winked at him, and so declared itself to
be an eye; and a small face began gradually
to grow up round it, like 2 frame round a
picture.

A brown little face, with whiskers.

A grave round face, with the same twinkle
in its eye that had first attracted his notice.

Small neat ears and thick silky hair.

It was the Water Rat!

Then the two animals stood and regarded
each other cautiously.

“Hullo, Mole!” said the Water Rat.

“Hullo, Rat!” said the Mnle.

“Would you like ‘o come over?” inquired
the Rat presently

“Oh, it's all very well to falk,” said the
Mole, rather pettishly, he being new to a
river and riverside life and its ways.

The Rt said nothing, but stooped and
unfastened a rope and hauled on it; then
lightly stepped into a little boat which the
Moie had not observed. It was painted blue
outside and white within, and was just the

_ size for two animals; and the Mole’s whole

heart went out to it at once, even though
he did not fully understand its uses.
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The Rat sculled smartly across and made
fast. Then he held up his fore-paw as the Mole
stepped gingerly down. “Lean on that!” he
said. “Now then, step lively!” and the Mole
to his surprise and rapture found himself
actually seated in the stern of a real boat.

*This has been a wonderful day!” said he,
as the Rat shoved off and took to the sculls
again. “Do you know, I've never been in
a boat before in all my life.”

“What?” cried the Rat, open-mouthed:
“Never been in a--you never—well, I—
what have you been doing, then?”’

“Is it so nice as all that?”” asked the Mole
shyly, though he was quite prepared to
believe it as he leant back in his seat and
surveyed the cushions, the oars, the rowlocks,
and all the fascinating fittings, and felt the
boat sway lightly under him.

“Nice? It’s the omly thing,” said the
Water Rat solemnly, as he bent forward
for his stroke. ‘“Believe me, my young
friend, there is nmothing-—absolutely nothing
—half so much worth doing as simply
messing about in boats. Simply messing,”
he went on dreamily: “messing—-about—
in—boats; messing: ”

““Look ahead, Rat!”
suddenly.

It was too late. The boat struck the bank
full tilt.

The dreamer, the joyous oarsman, lay
on his back at the bottom of the boat, his
heels in the air.

““———about in boats—or with boats,” the
Rat went on composedly, picking himself
up with a pleasant laugh. “In or out of
‘em, it doesn’t matter. Nothing seems
really to matter, that’s the charm of it.
Whether you get away, or whether you
don’t; whether you arrive at your destina-
tion or whether you reach somewhere else,
or whether you never get anywhere at all,
you’re always busy, and you never do
anything in particular; and when you've
done it there’s always something else to do,
and you can do it if you like, but you'd
much better not. Look here! If you've
really nothing else on hand this morning,

cried the Mole

supposing we drop down the river together,
and have a long day of it?”

The Mole waggled his toes from sheer
happiness, spread his chest with a sigh of
full contentment, and leaned back blissfully
into the soft cushions. “What a day I'm
having!” he said. “Let us start at once!”

“Hold hard a minute, then!” said the
Rat. He looped the painter through a
ring in his landing-stage, climbed up into
his hole above, and after a short interval
reappeared staggering under a fat, wicker
luncheon-basket.

““Shove that under your feet,” he observed
to the Mole, as he passed it down into the
boat. Then he untied the painter and took
the sculls again.

“What’s insiGe it?” asked the Mole,
wriggling with curiosity.

“There’s cold chicken inside it,” replied
the Rat briefly; ‘“coldtonguecoldhamcold-
beefnickledgherkinssaladfrenchrollscresssand-
wichespotted meatgingerbeerlemonadesoda-
water: »

““O stop, stop,” cried the Mole in ecstasies:
‘“this is too much!”’

“Do you really think so?” inquired the
Rat seriously. “It’s only what I always
take on these little excursions; and the
other animals are always telling me that
I'm a mean beast and cut it very fine!”

The Mole never heard a word he was
saying. Absorbed in the new life he was
entering upon, intoxicated with the sparkle,
the ripple, the scents and the sounds and
the sunlight, he trailed a paw in the water
and dreamed long waking dreams. The
Water Rat, like the good little fellow he
was, sculled steadily on and forbore to
disturb him.

“I like your clothes awfully, old chap,”
he remarked after some half an hour or so
had passed. “I'm going to get a black
velvet smoking-suit myself some day, as
soon as I can afford it.”

“I beg your pardon,” said the Mole,
pulling himself together with an effort.
“You must think me very rude; but all this
is so new to me. So—this—is—a—River!”
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*“ The River,” corrected the Rat.

‘“And you really live by the river? What
a jolly life!”

“By it and with it and on it and in it,”
said the Rat. “It’s brother and sister to me,
and aunts, and company, and food and
drink, and (naturally) washing. It's my
world, and I don’t want any other. What
it hasn’t got is not worth having, and what
it doesn’t know is not worth knowing. Lord!
the times we’ve had together! Whether in
winter or summer, spring or autumn, it’s
always got its fun and its excitements.
When the floods are on in February, and my
cellars and basement are brimining with
drink that’s no good to me, and thc brown
water runs by my best bedroom window; or
again when it al' drops away and shows
patches of mud that =mells like plum-cake,
and the rushes and weed cloz the channels,
and I can potter about dry-shod over most
of the bed of it and find {resh food to eat,
and things careless people have dropped out
of boats!”

KENNETH GRALAME, Th- Wind vn the Willows.

ORAL WORK

I. Vocabulary.

Note—The following words should be
written upon the blackboard:—snug; bijou;
residence; sculled; rapture; surveyed; row-
locks; fascinating; composedly; destination;
salad; excursion; intoxicated; forbore;
absorbed; basement; clog.

Exercise 1.—Explain the meanings of the
above words. If necessary, use a dictionary
to discover the meanings.

Exercise 2.—From the above list of words,
put into each of the following sentences the
word which you think will fit best:

(@) 1 arrived safely at my . . .

() The Wind in the Willows is a very
. . . book.

(c) The house was spring-cleaned from
. . . to attic.

(@) The prince stood on the balcony and

. . the multitude.

PRACTICE FOR SENIORS

(¢) Our . . . was postponed because of
rain.

Exercise 3.—Say which of the words in
the above list mean much the same as the
following words: small; delight; calmly;
refrained from; studying hard.

Exercise 4.—Say six sentences, each con-
taining one or more of the words on the
blackboard.

II. Incidental grammar—Adjectives.

Note.—In order to help children to under-
stand the use of adjectives place a row of
boys in front of the class; then proceed as
follows: If we say, “Pick out a boy,” you
will reply, ‘“Which boy?” Then you might
be told to pick out a tall boy, or a thin boy,
or a short boy, or a fat boy. These words,
tall, thin, short, fat, describe the boys, and
are called adjectives. Adjectives help us to
make clear mental pictures.

Exercise 1.—Say the adjectives in these
sentences:

() A brown little face, with whiskers.

(6) He fell to considering what a nice snug
dwelling-place it would make for an animal
with few wants and fond of a bijou riverside
residence.

(c) After a short interval he reappeared
staggering under a fat, wirker luncheon-
basket.

Exercise 2.—Say a suitable adjective which
will describe each of the following:—house;
dog; table; ruler; ve.ndow; cloud; sunshine;
rain; soldier; lion, railway-engine.

Exercise 3.—Say six adjectives from the
passage ahout Rat and Mole.

III. Tesis of reading.

Questions.

7. What did Mole think when he saw the
dark hole in the river-bank?

2. What did he imagine he saw in the hole?

3. What did he really see?

4. Describe the Water Rat’s face and hair.
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5. Describe how Rat crossed the river.

6. How did Mole show his excitement and
pleasure at this new adventure?

7. What was in the luncheon-basket?

8. Tell how they stored it.

9. How did Rat describe Mole’s skin?

10. Say in your own words what Rat said
about the river.

IV. Marked passage.—Read the passage
on page 27 and then think about it with the
help of these questions:

The Rat sculled smartly across and made
Sfast. Then he held up his fore-paw as the
Mole stepped gingerly down.

Why have the words Rat and Mole
capital letters? What kind of nouns are
these two words? Say a phrase which means
much the same as scul'ed smartly. Explain
in detail how a boat is made fast. What
word means the opposite of fore-paw? Say
two more words containing fore, and explain
their meaning. What doecs gingerly mecan?
Tell some other ways in which Mole might
have stepped down. In what position might
you step or walk or climb gingerly?

“Lean on that!” he said. ““ Now then, step
lively!” and the Mole to his surprise and
rapture found himself actually seated in the
stern of a real boat.

Who said the first sentence? Why are
the two exclamation marks used? Notice
that there is no comma after an exclamation
mark. Why are there two separate pairs of
lifted commas? Say all that Rat said but
in a way that would need only one pair of
lifted commas. Who was surprised? Com-
plete this sentence: Mole was surprised
and——. Try to explain why the author
uses the words actually and real, instead of
writing found himself seated in the stern of
a boat. Explain where is the stern of a boat.
Name the opposite end of a boat. Name
some other parts of a rowing-boat, of a
yacht, of a liner, and say what they are.
What do we say instead of ““the stern of a
railway-train? "’
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“This has been a wonderful day!” said he.
as the Rat shoved off and took to the sculls
again. “ Do you know, I've never been in a
boat before in all my life.”” ““What?" cried
the Rat, open-mouthed. *‘ Never been in a—
you mnever—well, I—what have you been
doing, then ?”

Who said the first sentence? Why is the
exclamation mark used? Explain in detail
what the Rat would do when he skoved off.
What other phrases might have been used
instead of shoved off? What is meant by
took to the sculls again? Put that phrase in
your own words. What is meant by open-
mouthed? Why was Rat surprised? When
might you stand open-mouthed? Say the
last sentence aloud exactly as Rat might
have said it. Wny has this sentence such a
peculiar form? Reply in a similar way to
a boy who says to you, “I have never seen
a motor-bus.” Why did Rat ask Mole what
he 1.ad been doing?

“Is it so nice as all that?” asked the Mole
shyly, though he was quite prepared to believe
it as he leant back in his seat and surveyed
the cushions, the oars, the rowlocks, and all
the fascinaling fittings, and felt the boat sway
lightly under him.

Notice that there is no comma or full-stop
after a question-mark. What did Mole mean
when he said, “Is it so nic. as all that?”’
Why did Mole speak shyly? When might
you speak shyly? Can you think of a word
meaning the opposite of shyly? What was
the Mole gquite prepared to believe? Explain
clearly the difference in mraning between
surveyed and looked at. Why is surveyed an
excellent word to use in this passage? Stand
in front of the class and look at a part of
your classroom. Now survey it. What are
rowlocks? What purpose do they serve?
Are there cushions in all rowing-boats?
Why are they used? What does fascinating
mean? Explain the difference between
fascinating and beautiful. Learn to spell
these two words. Tell what some of the
fittings might be. Why did they fascinate
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Mole? Tell of something which might
fascinate you. In what circumstances might
each of the following fascinate you:—a
telegraph pole, a bottle of ink, a chair, a
cake? Can you say what is necessary before
a thing becomes fascinating? What does
sway lightly mean? In what conditions can
a boat sway heavily?

How many nouns and how many adjectives
are there in the whole of this marked passage?
Say them aloud. Put three of them into
sentences of your own.

V. Discussion exercises.

Questions.

1. You have an excellent word-picture
of the meeting of Mole and Rat. Which of
the two was the more cautious, ard why?

2. Discuss the reasons why Mole was more
delighted than Rat at finding himself in a
boat.

3. Explain fully why Kat wais surprised
at Mole’s delight.

4. What differences d» vou notice between
the speeches of the two enimals? ‘

5. Show from the conversations which of
the two was the more alert.

6. The Rat never seemed woiried about
destinations and time-tables, and Mole was
surprised at this. Account for this difference
between them, by comparing Rat’s life with
that of Mole.

7. When the luncheon-basket was in the
boat, Mole said, ‘“This is too much.” What
did he mean?

8. Discuss the things which Mole could
have shown to the Rat to fascinate him.

9. Try to show of what Mole was dreaming
as he lay in the boat without speaking for
half an hour.

10. How did Rat show that his life was
really an exciting one?

WRITTEN WORK
I. Vocabulary.

Note.—The following type of exercise
gives excellent vocabulary practice and
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assists in the teaching of spelling and the
simpler rules of grammar.

Exercise—The following words and
sentences should be upon the blackboard,
arranged as shown. The children fill the
blank space when rewriting the sentence,
using the words from the text in a somewhat
different sense or in a slightly different
grammatical form:

SNUG: The cat was curled up —— before
the fire.

RESIDENCE: The wealthy man —— in a
mansion.

TWINKLE: He looked from the tent and
saw the —— stars.

SITUATION: The castle was —— on the

top of a hill.
CAUTIOUSLY: The order of traffic signal

lights is stop, —, go.
HAULED: He worked for a firm of ——
contractors.

RAPTURE: The audience was ——.

SURVEYED: The measured the field.

FASCINATE: The crowd enjoys the —— of
football.

SOLEMN: The men walked - —-, and with
grave faces.

DREAMING: He strolled —— through the
woods.

CLOG: Something had certainly —— the

pipes.

II. Incidental grammar—-Adjectives.

Note.—At this early stage in the develop-
ment of style in writ‘en work, the possession
of a wide vocabulary is a primary considera-
tion. Therefore the children should be
encouraged to make liberal use of carefully
selected adjectives; the fact that adjectives
should be used sparingly and with great
care wiil be pointed out later in the course.

Point out to the children that adjectives
are placed close to a noun to answer one or
more of these questions: 1. In what condition?
2. Of what kind? 3. Which? 4. Whose?
5. How much? 6. How many?

Write the following upon the blackboard,
as examples of each of the above:—1. A full
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basket. 2. A brown basket; a clumsy
basket. 3. This pencil; that pen. 4. Your
ruler; his book. 5. Little help; great values.
6. Seven years.

Exercise 1.—Write phrases illustrating
each one of these six kinds of adjectives.
Write sentences containing your phrases.

Note—Write the following words on the
blackboard: lemon, horse, rope, tramp,
aeroplane, liner.

Exercise 2—Place two suitable adjectives

before each of the above nouns.

Exercise 3.—Write each of your adjectives,
followed by a suitable noun.

Exercise 4—Write down all the adjectives
which you think might be used to describe:
(a) a dog; (b) a thunderstorm; (c) a sunset;
(d) 3 bowl of flowers.

Exercise 5—Use thz {ollowing adjectives
in sentences of your own construction:
pleasant; gentle; strong; blue; grey; bright;
dangerous; priceless.

III. Reproduction.—Let the children write
a few sentences in answer to each of the
following questions:

1. Describe the meeting of Mole and
Rat.

2. What did Mole do when seated in the
boat?

3. Tell how they prepared for the picnic.

4. What did Rat say about the River?

IV. Argument.—Let the children write a
few sentences in answer to these questions:

1. Prove that the Rat really led an
exciting life.

2. What would prove most mterestmg of
all to the Mole?

3. What would be likely to frighten him,
and why?

4. Show that if Mole had been at home,
with Rat as the visitor, the Rat would have
been fascinated.

5. What actions prove the Rat’s polite-
ness?

V. Imaginative work.—The children might
write a paragraph in answer to each of these
questions:

1. Imagine that a storm arose on the
river. Tell what might happen.

2. Write an account of Mole’s visit to
Puppy’s kennel.

VI. Descriptive work.—The children might
write a paragraph describing the journey
down the river, using some of the following
words and phrases, which should be written
on the blackboard:—stern; cushions; row-
locks; oars; fittings; swaying lightly; wicker
luncheon-basket; landing-stage; sparkle;
ripple; scents; sunlight; trail; dream; sculled

" steadily.

VII. Conversation.

Nole.—Before the following exercises are
attempted there should be a class discussion
on the main points about which Mole and
Rat conversed, and on the incidents and
objects which would make the strongest
appeal to the Mole.

Exercise 1—\Write a short conversation
between Mole and Rat while they were
preparing for the picnic.

Exercise 2.—Write a short conversation
between Mole and two of his friends at home,
after the visil to Rat. i

NOTES FOR A LECTURETTE

Creatures of the Countryside.

1. The ferret is a domesticated variety of
the polecat, allied to the stoat and the
weasel. It is smaller and slimmer than the
polecat and is frequently an albino with
yellowish-white fur and pink eyes, though
a brown breed does occur. It has a slender
body about 14 in. long and a bushy tail of
5%in. The nose is pointed and sensitive and
the eyes round and bright.

The ferret is kept for catching rabbits,
but it is seldom fully domesticated, for it
entertains little affection for its owner and
is always liable to bite. It should be handled
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CREATURES OF THE COUNTRYSIDE
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cautiously by -grasping it just behind the
shoulders.

In hunting rabbits the ferret is usually
first muzzled, or it will kill a rabbit, gorge
itself and then go to sleep in the burrow.
The ferret is put down one of the holes of
a rabbit warren, the other holes having been
previously closed with nets. The rabbits, as
soon as they discover the presence of the
enemy, bolt from their holes and are caught
in the nets.

2. The mole is an insect-eating animal
that does much useful work in the soil,
feeding entirely on worms, grubs and
insects. Unfortunately, its habit of raising
mole casts and the damage caused by its
burrowing in newly-sown sced cause many
people to set traps for it.

The mole is about 6in. long, covered
with velvety, greyisi-black fur. The hairs
of the fur are set vertically so that they
will lie in any direction, which is a great
advantage to the animal when burrowing.
The body is rounded, the forelimbs are very
short with strong claws which act as paddles
in digging. Its nose is pointed, there are
no ears showing, and the eyes are small,
with dim sight.

The mole spends almost all its time
underground, burrowing in search of food.
It casts up small heaps of earth on the
surface, which must not be confused with
the larger mole hill covering the nesting
place, which is usually built in an open
field. One large nest chamber is hollowed
out just below the surface, and lined with
grass and - leaves. Several galleries and
tunnels often lead from the central chamber.
The whole forms a large dome-shaped
structure from the outside, and is always
found near a water supply. The young ones
are born, three or four together, in early
summer,

8. Squirrels are found in almost every
part of the world except Australia. In
England they inhabit our woods and parks,
living in the trees and coming down to the
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ground in search of food. They live chiefly
on nuts and acorns, but sometimes they eat
birds’ eggs and young buds. They have
long sharp claws, which are useful for climb-
ing; their front paws have one claw which
looks like a thumb, longer than the others.
In these paws the squirrel holds its nuts
while it peels off the skin with its teeth.
To eat a bird’s egg, it holds the egg in its
paws, cracks the top and sucks out the
food.

The squirrel has long hind legs which
enable it to leap from tree to tree. It is
easily distinguished from other animals by
its long furry tail. Its eyes are bright and
black. The red squirrel that was once so
common in England is no'v dying out, giving
place to the grey squirrel from North
America.

In the autumn squirrels gather stores of
nuts, which they bury, usually at the foot
of their tree, for use during the winter
months They sleep thiough most of the
winter, but on the milder days they waken
and come down to the ground to eat some
of their stores. In May they make their
nests, weaving them with moss, leaves and
twigs in the fork of a tree. In June the young
squirrels are born.

4. The hedzehog is the Jargest of the
British insect-eating animals. It is about
10 in. long, with short limbs and a snout
like a pig’s. The back is covered with an
armour of spines. When alarmed, the
hedgehog can roll itself into a ball with the
head and limbs tucked in so that nothing
but an array of sharp spines is presented to
the enemy.

In the daytime the hedgehog sleeps in
hedges and thickets, and comes out at night
to feed. It lives chiefly on insects, snakes,
worms, snails and birds’ eggs, with fruit
and roots, and occasional mice and birds.
The young are born three or four together
in summer and early autumn. Newly born
hedgehogs are blind, like kittens. They
have soft, white prickles and no power to
roll up.
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The hedgehog hibernates all the winter,
_ lying curled up under a heap of dead leaves
without feeding or moving, till the warm
weather returns.

A hedgehog is a useful friend in the
garden and makes an interesting pet. He
will make his own quarters in the garden
or in an outhouse where a heap of hay or
straw is left in the corner for him. He
should be fed with a variety of fresh and
wholesome food; morsels of raw meat,
bones, freshly killed mice, and odd scraps
of fresh vegetables are all acceptable to
him. In addition, he will enjoy a little
saucer of fresh bread and milk every morning.
When the hedgehog prepares for his winter
sleep he should be left severely alone till
he comes out of his own accord in the spring.

6. There are two species oi rat in Great
Britain, the black rat and the brown rat.
The larger brown rat is ii¢ meore familiar
and ferocious. The black rot hus a shorter
body, but a longer tail.

Rats are terribly dcsiructive creatures
as well as being gern coiriers of diseasc.
A distinguished biologist, who has studied
the rat very carefully, says:

“The rat is the worst animal pest in the
world. From its home amongst filth it visits
dwellings and storerooms to pollute and
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destroy human food. It carries bubonic
plague and many other diseases fatal. to
man, and has been responsible for more
untimely deaths among human beings than
all the wars in history. On many a farm,
if the grain eaten and wasted by rats and
mice could be sold, the proceeds would
more than pay all the farmer’s taxes. The
common brown rat has six to ten families
a year, and each family averages ten in
number.

“Rats feed upon all kinds of animal and
vegetable matter. The brown rat makes
its home in the open field, the hedgerow,
and the river bank, as well as in stone
walls, piers, and all kinds of buildings. It
destroys grains when newly planted, while
growing, and in every subsequent stage.
It invades store and warchouse and destroys
furs, laces, silks, carpets, leather goods,
and groceries. It attacks fruits, vegetables
and meats in the markets, and destroys
by pollution ten times as much as it actually
cats. It destroys eggs and young poultry
and eats the eggs and young of song and
game birds. It carries disease from house
to house and bubonic plague from citv to
city. It causes disastrous fires, floods
houses by gnawing lead water-pipes, and
damages foundations, floors, doors, and
furnishings of dwellings.”

LITERATURE STUDY WITH BACKWARD
CHILDREN

EXTRACT 1-THE TWINS’
BIRTHDAY

READING

Jack and Mary are twins, and last month
they had their twelfth birthday. They are
always glad that their birthdays come on

the same day, because they both have many

presents and they play with them together.
At breakfast time on their twelfth birthday

Jack whispered to Mary, “I wonder what
our presents will be.”

“Wait and see,” whispered Mary, “you
know that we never get them till after
breakfast.”

“Mother,” said Jack, “did the postman
bring any parcels this morning?”

“Wait aud see,” said his mother, laugh-
ing.

Their ‘father winked at Mary, and said,

Y
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“I don’t believe the postman came at all,
this morning.”

“Oh dear,” said Jack, “I do hope he did
come!”

When breakfast was finished, their mother
said, “Now, children, if you go into the
front room, you might find something you
will like.” “Oh, thank you, Mother!”
exclaimed the twins together, as they
scrambled down from their chairs. Hand in
hand, they ran to the front room, burst
open the door—and there, on the hearthrug,
were four parcels, each one wrapped in
brown paper, and neatly tied with thick,
white string. On one big parcel was written,
“To Jack, with love from Mother and
Dad,” and on another large one was written,
“To Mary, with love from Mother and
Dad.”

With sparkling eyes and laughing faces
the twins sat upon the rug and opened their
parcels. Suddenly, Jack leapt up and
shouted, “Oh! look what I've got!” In his
hands he held a fine model aeroplane,
nearly two feet long, painted blue with
shining silver wings. The propellor was
silver, too, and Jack started to turn it with
one finger. As he did so, a thick rubber
band inside the ’plane started to twist
round and round. ‘““Look!” yelled Jack,
“it winds up! I'll bet it will fly right up
over the top of the house. Isn’t it a beauty,
Mary? "

But Mary took no notice of her happy
brother. She sat and stared at a beautiful,
pale blue silk evening frock, lying, with a
pair of silver shoes, upon the open sheet of
brown paper. Carefully she lifted the frock
and held it in front of her dress. Then,
without a word to Jack she picked up the
shoes as well, and ran to her mother in the
kitchen. ‘Oh, Mother, dear,” she said,
‘“they’re lovely, just lovely. Thank you
ever so much.” She kissed her mother
and father and ran upstairs to try on her
pretty new clothes. Then Jack ran into
the kitchen, holding his aeroplane high in
the air.

“Isn’t she a beauty!” he exclaimed, and
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then he, too, thanked his parents for his
fine present.

“And what about the other parcel, Jack?”
asked his father. ‘“Oh dear, I've forgotten
that,” said Jack, laughing, and still holding
his blue and silver aeroplane, he ran back
to the front room, sat on the rug, put his
’plane down carefully beside him, and then
opened the small parcel addressed to
“Master Jack Harrison.” Inside there was
a note, on which was written, “With many
good wishes for your twelfth birthday, and
love from Uncle Tom,” and, wrapped in
tissue paper, Jack found a fine big penknife.
The case was white ivory, and there were
two silver-steel blades, bright and sharp.
When he opened the blades, Jack saw some-
thing else hidden in the haft. He pulled
it, and out came a tiny pair of very
sharp scissors, fastened at one end to the
knife.

Then Mary came in and opened the
parcel addressed to ‘“Miss Mary Harrison.”
Inside there was a golden coloured box,
which she opened. Jack heard her say,
“Oh, how lovely!” He leaned over and
looked. There lay, in white velvet, rows
and rows of needles of all shapes and sizes,
a bright pair of scissors and a shining silver
thimble. Fastened to the lid of the box
was a note bearing the same words which
Jack had found on his n(fle from Uncle
Tom. With cries of delight' Mary and her
brother ran back to their parents to show
the gifts from Uncle Tom. ‘“How strange,”
said their mother, “there is something
silver in every one of your gifts. You are
very lucky children!”

NOTE

This extract is one of the types which
fulfil the conditions that the teaching of
backward children should be mainly based
on their own experience and on things that
they have seen, done or made. The following
exercises give training in speech and writing,
and help these children to fit appropriate
words to various situations.
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Encourage the children to talk about
their own birthday party and presents. If
necessary, give the following leads:

1. Who would like to tell us about his last
birthday?

2. Tell us about the presents you had.

3. Who has had other interesting presents
given to him? What were they?

4. What special treats were you given?

5. Who had a party? Tell us about it—
who came, and what you all did.

Exercise—Invite oral answers
following questions:

1. What did Jack ask his mother at
breakfast time?

2. Tell how the children went from the
kitchen and found tbeit presents.

3. Describe the appearance of the parcels.

4. What was written on the parccls?

5. Say what you can abcut Jack’s two
presents.

6. Tell all you know about Mary's presents.

7. What had Uuncie Tom writien?

8. Which of the presesis contained ne
silver metal?

9. Then why did the chi'dren’s mother
say that there was something silver in
every one of the gifts?

10. Which of the presents would you have
liked most, and why?

to the

WRITTEN WORK

Exercises.

I. Write the words which describe the
aeroplane; its wings; Mary’s frock; her box.

2. Write short sentences of your own,
each containing one of the words.

3. Write your name in full.

4. Write Jack’s name in full.

5. If the children live at 27, High Street,
Bellingham, Essex, write the full name and
address of Jack, as you would put it on a
parcel.

6. Address an envelope to Mary.

7- Write a sentence describing each of these:

(a) The parcels on the hearthrug.
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(b) The aeroplane.
(¢) Mary’s gift from Uncle Tom.
(@) Jack’s penknife.

INCIDENTAL GRAMMAR

Note.—Tell the children that a noun is
a word that is used as a name. Explain to
them that most nouns represent things that
can be seen or touched. (Though this covers
only a small proportion of nouns, it gives
these children a concrete thought.) Write
the following list of words on the blackboard,
and ask the children to copy down the nouns.
Afterwards encourage the children to explain
why they are nouns, and why the other words
are not nouns:—running; desk; follow; bread;
rice; nice; falling; glue; ruler; fierce; sea;
see; three; boys.

Exercises.—Write twelve nouns which
appear in the extract, The Twins’ Birthday.
Write three short sentences, each containing
one of the nouns. Write all the nouns
which appear in this sentence:-—"The boy
ran to school, but he was late, for the bell
had been rung, all the children were in
their classrooms, and the gate and the
doors were shut.”

Note.—Give plentiful practice in picking
out nouns from any type of reading matter.
Treat it somewhat as a game; for example,
see who can write the largest number of
nouns in five minutes, etc.

EXTRACT 2—HOW BLACK BEAUTY
WAS TRAINED

Note.—Before the reading of this extract,
the teacher is advised to hold a general
class discussion on horses, along the lines
indicated i1 the first note of the exercises
which follow the extract.

READING

I was now beginning to grow handsome;
my coat had grown fine and soft, and was
glossy black.
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I had one white foot, and a pretty white
star on my forehead. People thought me
very handsome. My master would not sell
me till I was four years old; he said lads
ought not to work like men, and colts ought
not to work like horses till they were quite
grown up.

When I was four years old, Squire Gordon
came to look at me. He examined my eyes
and my mouth, and felt my legs all down.
Then I had to walk, trot, and gallop before
him. He seemed to like me, and said, *“ When
he has been well broken in, he will do very
well.” My master promised to break me in
himself as he would not like me to be
frightened or hurt; and he lost no time
about it, for the next day the breaking in
began.

Every one may not know what breaking
in is, so I will describe it. To break in a
horse is to teach it to wear a saddle and
bridle, and to carry on its back a man,
woman, or child; to go just the way the
rider wishes, and to do so quietly. Besides
this, the horse has to learn to wear a collar,
a crupper, and a breeching; and he must
learn to stand still whilst these are put on.
Then he must be taught to have a cart or
a chaise fixed behind him, so that he cannot
walk or trot without dragging it after him;
and he must learn to go quickly or slowly;
just as his driver wishes.

He must never start at what he sees,
speak to other horses, bite, kick, or have
any will of his own; but must always do
his master’s will, even though he may be
very tired or hungry.

But the worst of all is that when his
harness is once on, he may neither jump
for joy nor lie down for weariness. So you
see this breaking in is a great thing.

Of course, I had long been used to a halter
and a headstall, and to be led about in the
fields and lanes quietly, but now I was to
have a bit and a bridle.

My master gave me some oats as usual,
and after a good deal of coaxing, he got
the bit into my mouth and fixed the bridle.
What a nasty thing the bit was! Those who
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have never had one in their mouth cannot
think how bad it feels. A great piece of
cold, hard steel as thick as a man’s finger
is pushed between your teeth and over
your tongue, with the ends coming out at
the corners of your mouth, and is held
fast there by straps over your head, under
your throat, round your nose, and under
your chin, so that no way in the world
can you get rid of the nasty hard thing.
Bad! bad! Yes, very bad! At least, I
thought so; but I knew my mother always
wore one when she went out, and that all
horses did when they were grown up. And
so, what with the nice oats, and what with
my master’s pats, kind words, and gentle
ways, I got to wear my bit and bridle.

Next came the saddle, but that was not half
so bad. My master put it on my back very
gently, whilst old Daniel held my head.
Then, patting and talking to me all the
time, he inade the girths fast under my
body. I had a few oats then I was led
about for a little while; and this went on
every day till I began to look for the oats
and the saddle.

At length, one morning my master got
on my back and rode me round the meadow
on the soft grass. It certainly did feel
queer; but I must say I felt rather proud
to carry my madster; and, as he continued
to ride me a little every day@j " soon became
accustomed to it.

The next unpleasant business was putting
on the iron shues; that too was very hard
at first. My master went with me to the
smith’s forge to see that I was not hurt or
frightened. The blacksmith took my feet
in his hand, one after the other, and cut
away some of the hoof. It did not pain me,
so I stood still on three legs till he had done
them all. Then he took a piece of iron the
shape of my foot, clapped it on, and drove
some nails through the shoe quite into my
hoof, so that the shoe was firmly held. My
feet were very stiff and heavy, but in time
I got used to it.

And now having got so far, my master
went on to break me to harness; for this there
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were more new things to wear. First, they
_placed a stiff, heavy collar just on my neck,
and a bridle with great side-pieces, called
blinkers, against my eyes. And blinkers
indeed they were, for I could not see on
either side, but only straight in front of
me. Next there was a small saddle with a
nasty stiff strap that went under my tail;
that was the crupper. I hated the crupper
—to have my long tail doubled up and
poked through that strap was almost as bad
as the bit. I never felt more like kicking,
but of course I could not kick such a good
master; and so in time I got used to every-
thing, and could do my work as well as my
mother.

I must not forget to mention one part of
my training which I have always considered
a very great advantage. My master sent
me for a fortnight tc a neighlLouring farmer
who had a meadow which was skirted on one
side by the railway. Here wure <ome sheep
and cows, and I was turned in umongst
them.

I shall never forget thc first train that ran
by. I was feeding quiet:; ucar the pales
which separated the wmeadow from the
railway, when I heard a strange sound at a
distance; and before I knew whence it came
—with a rush and a clatter, and a puffing
out of smoke, a long black train of something
flew by, and was gone almost before I could
draw my breath. I turned, and galloped
to the farther side of the meadow as fast
as I could go; and there I stood snorting
with astonishment and fear.

In the course of the day many other trains
went by, some more slowly; these drew up
at the station close by, and sometimes made
and awful shriek and groan before they
stopped. I thought it very dreadful. but
the cows went on eating very quietly, and
hardly raised their heads as the black,
frightful thing came puffing and grinding
past.

For the first few days I could not feed at

peace, but as I found that this terrible’

creature never came into the field nor did
me any harm, I began to disregard it; and
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very soon I cared as little about the
passing of a train as the cows and sheep
did.

Since then I have seen many horses much
alarmed and restive at the sight or sound
of a steam-engine; but thanks to my good
master’s care, I am as fearless at railway
stations as in my own stable.

Now if any one wants to break in a young
horse well, that is the way to do it.

My master often drove me in double
harness with my mother because she was
steady, and could teach me how to go
better than a strange horse. She told me
the better I behaved, the better I should be
treated, and that it was wisest always to do
my best to please my master. “But,” said
she, “there are a great many kinds of men:
there are good, thoughtful men like our
master, that any horse may be proud to
serve; but there are bad, cruel men, who
never ought to have a horse or a dog to call
their own. Besides these, there are a great
many men foolish, vain, ignorant and
careless, who never trouble themselves to
think; these spoil more horses than any one,
just for want of sense. They don’t mean it,
but they do it for all that. I hope you will
fall into good hands, but a horse never
knows who may buy him, or who may drive
him. It is all a chance; but still I say, ‘Do
your best wherever you are, and keep up
your good name’.”

ANNA SEWELL. Black Beauly.

~ITE

Many parts o! the story of Black Beauty
are of interest to the slower children, because
the incidents related can be understood
by these children and the language is, on
the whole, quite simple.

Before the book or extract is taken with
slower chiidren, it would be as well to
enquire which children have had any
dealings with horses, or are familiar with
the habits. behaviour and best methods of
treatment of a horse. Such children might
be encouraged with suitable questions to
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pass on some of their knowledge to the rest
of the class, and then this material should
be implemented by the teacher.

General principles which should be con-
sidered in the teaching of English to backward
children appear in the general introduction
to the course, and in certain of the model
lessons there appear a few exercises which
such children might undertake. The teacher
is advised, however, to extend the types
of exercises along the lines suggested in
this model lesson.

ORAL WORK

Note.—Encourage the children to talk
about horses in general, and with particular
reference to personal experiences. If necessary
give the following leads:

1., Who has spent a loliday on a farm?

2. What were the horses doing?

3. What differences in appearance are
there between a horse which draws a plough
or a heavy cart and a racehorse?

4. Has any child ridden on a horse? If
so, tell the class about the experience.

5. What does a horse eat and drink?
Where and how does it slecp?

6. Tell some reasons why horses and all
other animals should be treated with
kindness and care.

Questions.—Invite oral answers to the
following questions based upon the extract:

1. Why do men “break-in” a horse?

2. Tell clearly how they do it.

3. The writer describes in great detail
the bit and what it feels like. Sav in your
own words what Elack Beauty thought about
the bit.

4. How was a saddle first put on her?

5. Name some of the tools used by a
blacksmith. If possible, study the picture
entitled Shoeing the Bay Mare.

6. Explain how a blacksmith shoes a
horse.

#. Can you say why there are less black-
smiths than there used to be?

8. What has taken their place?
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9. What did Black Beauty do when first
she heard and saw a train?

10. Tell what other sights and sounds
might frighten a young horse.

Note—The following shows a type of
simple vocabulaty exercise which will be of
benefit to slower children. The following
sentence from the extract should be written
upon the blackboard:

There are a great many men foolish, vain,
ignorant and careless.

Exercise.—Tell clearly the meaning of
foolish, vain, ignorant and careless. When
might a boy be foolish? How might you
be able to tell when a person is vain ? What
is an ignorant person? Tell some things
which might be done by a careless boy,
girl, man, woman, or animal. Can you say
words which mean the opposite of foolish,
vain, ignorant and careless?

WRITTEN WORK
Exercises.

I. A young horse is called a colt. Write
the name of a young dog, cat, cow, hen,
sheep, eagle, tiger, hare.

2. Write a few sentences telling what a
young horse must learn to do.

3. Write a sentence telling clearly what a
bit is like. !

4. What does Black Beauty have to say
about the time when her master first rode
on her back?

5. Write a few sentences telling how a
blacksmith shoes a horse. Before you begin
to write, think what the blacksmith does
first of all, what he does next, and what he
does last of all. Write these things in the
proper order.

6. Imagine that you were a young horse
in a field, and that you saw and heard a
train for the first time. Write a few sentences
saying what you would see, what you would
hear, and what you would do.

7. Write, in one sentence, the reason why
Black Beauty soon learned to take no notice
of trains.
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INCIDENTAL GRAMMAR

" Introduction to adjectives.

Note—Ask the children to discover, in
the first sentence of the extract, the words
which describe Black Beauty’s coat. The
words are fine, soft, glossy, black.

Explain to the children that such words,
which tell what an object is like, are called
adjectives. Write the word adjective upon
the blackboard. Beside it draw two ‘‘pin
men,” one tall, the other short. Ask the
children to say adjectives which describe the
pin men. They will readily give fall and
short. From this, proceed to fat and thin, with
appropriate simple blackboard sketches. Then
ask for other adjectives which might describe
a person. Write tkem on the blackboard.

Upon the blackboard draw sevcral small
circles. Fill each one with coloured chalk,
using different colours. The children <hould
tell the name of the colour, which should
then be written upon the tlaciboard.

Questions.

1. Why ate the nanies ot colours also
adjectives?

2. Say two or thiee adjectives which
might describe your classoom; e.g., large,
small, hot, cool, sunny, dull, bright, etc.

Exercise 1.—The following words should
be written upon the blackboard:—black,
motor-car, white, lorry, tall, house, enormous,
tiny, butterfly, cruel, chair.

(a) Say which of the above words are
adjectives.

(b) Say sentences of your own, using one
or more of the above adjectives in each.

Note—If additions to the above list of
mixed words are used, the extra words
should be confined to simple nouns and
adjectives, so that the task of sclection
will not be complicated in the minds of
the children.

At this early stage, avoid all reference to
words of dual meaning such as, for example,
kind, hold, look, cry.

Exercise 2—Write two adjectives before
each of the following words:—train; horse;
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room; boy; mother; bread; aeroplane;
school.
Always try to select adjectives that tell

clearly exactly what you want to describe.

NOTES FOR A LECTURETTE

Tracks of Birds and Animals.

L. Snow tracks.—In the farmyard and in
the open country the footprints of birds
and animals can often be clearly seen in
the mud or in the snow.

1. The house sparrow’s footprints show
clearly in the snow. Its four toes can be
seen, three in the front and one behind.
It hops about, keeping its two feet side by
side.

2. The fow! walks instead of hops, and
each foot is placed directly in front of the
other.

3. The pheasant has a long toe at: the
back of its foot. Each footprint in the snow
is joined up by a continuous line which is
made by this long toe.

4. The duck walks, or waddles, like the
fowl, placing its feet directly in front of
each other. The marks of its webs are
clearly seen.

5. The wild rabbit enjoys hopping about
in the snow. It is able to move swiftly, and
has a curious methad of deing so. It takes
a leap in the air, :ompletely stretching out
its body. Then 1t brings its hind legs for-
ward until they project beyond the head.
While it is iu this position its forepaws land
on the ground, one slightly in front of the
other. Tlen its hind legs, kept level, strike
the ground in front of the forepaws. When
frightened, a rabbit can make a leap as
long as twenty feet.

6. The squirrel hates the snow and cold,
and tries to stay asleep during the winter.
If hunger awakens it, however, it comes
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down to the ground in search of food and
makes the marks of its paws in the snow,
with a feathery patch lightly imprinted
where the tail has brushed.

II. Tracks in the farmyard.

1. The dainty paw marks of the cat
show that it places its right hind paw on
part of the mark of the right front paw,
and similarly the left hind paw is placed
on the left front paw.

2. The dog walks in the same way as the
cat, but its paw marks are heavier and its
claws can be seen.

43

8, 4 and 5. The pig, sheep and cow all
have cloven feet. In the case of the sheep,
the footprints overlap.

6. The horse walks on its toes. Skeletons
of horses have been found with several
tocs on their feet. Thousands of years ago
horses began to run on their toes so that
they might move faster. Most of their
weight rested on the centre toes and gradu-
ally the others disappeared, until to-day
the horse has only one toe on each foot.
These are shod by man, and the outline of
the iron horse shoes are firmly imprinted
in the mud.

THE TEACHING OF GENERAL WRITTEN
COMPOSITION

Scope of the work.—While the written
English outlined in connection with litera-
ture serves an invaluable purpose, it does
not provide senior school children with
sufficient opportunities to express them-
selves on matters within their experience,
and therefore this section is intended to give
some indication of possible lines of approach.
Technical difficulties receive the first con-
sideration under the heading of Aids to the
Writing of English. It is generally accepted
that, following this technical study, letter
writing should come first, ‘“because to the
child that is the most familiar of all writing,
connected intimately with aunts and uncles
and birthdays and Christmas Day.” It is
quite probable that many of the children
under consideration will never need, in real
life, to write more than letters, and they
should certainly be trained in the use of
good form and sound style. Narrative
compositions are enjoyed by children, as
long as they are expected to reproduce
only short incidents, and several such
suitable incidents are included, together
with suggestions for the oral class dis-

cussions which should precede such written
work.

The writing of simple descriptions of
objects and scenes with which the children
are familiar gives excellent practice in orderly
arrangement of material, in accurate obser-
vation, in extension of vocabulary and in
the careful selection of suitable descriptive
words; while accounts of / topical events
are interesting and serve a $.milar purpose.
The writing of conversations stimulates
interest, inventiveness and imagination; the
exercises offer a useful introduction to the
writing of simple plays. Further comments
and suggestions appear in the general intro-
duction to the three years’ course.

I. AIDS TO THE WRITING OF ENGLISH

Note.—This section is given in the form
of a lesson unit dealing with the full
stop, the comma, the exclamation mark,
the question mark, the apostrophe and
certain common abbreviations; the work
involved should, of course, be spread over
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several English periods, and revision exer-
.cises of a similar type 'should be given at
intervals throughout the first year. The
lessons will assist in the development of
general technique in all types of written
work. Incidental grammar does not appear
in this section as it is dealt with in some
detail in the sections on the teaching of
literature.

PUNCTUATION

I. The full stop.

Note—Remind the children that the
majority of sentences end with a full stop,
and that the first word of the next sentence
must, in all cases, begin with a capital
letter.

Exercise.—The following should be written
upon the blackboard:

I sat by the window outside I saw the sun
there were many birds perchel on the trees
a rabbit was running across the field.

Let the children rewrite the above, putting
in full stops and capital letters. Then alter
the blackboard work, putting iu stops and
capital letters in coloured chalk and allow
the children to correct their work.

Note.—Explain to the children that when-
ever they write a letter or a composition of
any kind they should see that every com-
pleted statement is followed by the correct
stop, and that every senterce begins with a
capital letter. The children should be told
that if they read over their work, they will
obtain a much better idea of its construction,
and will discover more easily where the stops
should come.

Tell the children that a full stop or period
is also used after shortened words, termed
abbreviations. Let them study the following,
which should be put upon the blackboard:

St.; rd.; J.P.; M.P.; Esq.; Mr.; etc.; yds.;
ft.; ins.; L. & N.ER.; LM. & SR.;
G.W.R.; SR.

A longer list of common abbreviations
appears in the second year’s course.
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II. Commas.

Note.—Remind the children that commas
are used to break up a sentence so that its
meaning will be quite clear, and that when
saying a sentence aloud we make a short
pause at each comma.

Exercise.—The following should be written
upon the blackboard:

I sat by the window enjoying the warmth
of the sun and saw many birds perched on
the trees a rabbit with his white tail bobbing
up and down ran across the field followed by
an enormous black-coated short-tailed spaniel.

Let the children rewrite the above, putting
in full stops, capital letters and commas.
Correct by the method previously out-
lined.

III. Exclamation marks.

Note—Explain to the class that some-
times a sentence expresses emotion, or tense
feeling, or excitement. So that special
emphasis shall be given to the thought, an
exclamation mark takes the place of the
full stop. Explain that individual words
as well as complete sentences may express
an emotion, indicate excitement, or make
an order or command, and that the mark
is also used in these cases.

Exercise 1.—The following should be

written upon the blackboard:
How hungry I am! That boy has been run
over! Alas! Oh dear! Come herel What
a terrible accident: I'm falling! Stop!
What! I will not go! He’s winning! What
a shocking affair!

Develop a class discussion on the above

. words and phrases, so that the children can

distinguish between those showing emotion,
excitement or a command.

Exercise 2.—The following should be
written upon the blackboard:

- Look out the cliff is falling it is falling on
© that man warn him look out there ah he

sees us he runs it has missed him he has
escaped how glad I am.
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Let the children rewrite the sentences,
inserting capital letters and exclamation
marks in the correct places.

Note—For correction purposes alter the
blackboard copy with coloured chalk and
let the children compare the result with their
own efforts.

IV. Question marks.

Note.—Explain to the class that a sentence
sometimes asks a question. To emphasise
this, a question mark is used at the end of
the sentence.

The following will make clear to the
children the necessity for placing a question
mark at the end of every question. Write
on the blackboard the following sentences:

1. You will fetch that book now.

2. Will you fetch that book now?

From a class discussiot obtain the informa-
tion that sentence 1 is a command which
might even be followed by an exclamation
mark, whereas sentence 2 is a friendly
question.

Exercise 1.—Allow selected children to
say each sentence aloud. Get them to notice
the different inflection that is used in speak-
ing the two sentences. Encourage them to
frame more sentences of a similar character.

Exercise 2.—The following should be
written upon the blackboard:

(a) See how that rabbit runs you would
like to know the reason I will tell you.

(6) You wish to do this you must not do
it look see how dangerous it would be.

() How thoughtless of you why were
you not more careful.

The children should rewrite the sentences,
inserting punctuation marks.

Note—The following short extract is
taken, by permission, from Through the
Centuries, published by Messrs. Macmillan.
It affords excellent practice in the correct
insertion of question marks and exclamation
marks. The exercise will also give the
children their first practice in the writing
of conversations.
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Exercise 3.—Write the following upon the
blackboard, omitting all question marks and
exclamation marks, which are here inserted
for the teacher’s convenience:

Wiseberry. Sergeant! sergeant! the pris-
oner’s gone! Turn out the guard!

Pemble. Aye, he’s gone. But how has he
gone?

Wiseberry. It matter’s not! He’s gone!
The room is empty!

Sergeant. 'Who has left this room while
you were on guard?

Pemble. No one but Lawy Ewhurst and
her serving-maid, sergeant!

Billing.  Serving-maid? She has no
serving-maid! She came alone!

Pemble. Nay, but she did have.
had with her a fair wench——

Sergeani. Thou blockhead! that was Sir
Nicholas! Gone—in women’s clothes! Ho,
Billing! Raise the alarm bell! Hartley,
call the officer of the watch! Where is Sir
Nicholas? Find him, rogues!

(a) Let the children rewrite the above
extract, putting in all punctuation marks.

(b) Insert the correct punctuation marks
in coloured chalk on the blackboard copy,
and let the children correct their own work.

(¢) Allow selected children to explain the
reason for the insertion of each question
mark and exclamation mark.

V. The apostrophe, or lifted comma.
Note.—Explain to the class that an
apostrophe is a lifted comma appearing
above a word between two letters, and
indicating that a letter is missing; it also
indicates possession.
Exercise 1.—Write the following upon the
blackboard:
it’s; don’t; can’t; you've; we'll; haven’t.
The children should write out the words
in full, and also any further examples of this
use of the apostrophe that they can discover.
Exercise 2.—Write the following upon the
blackboard:
(a) Jacks pens are here.
(8) Where are babys toys?

She
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(c) On a soldiers coat there are many
buttons.

Let the children rewrite these sentences,
inserting the apostrophes.

Exercise 3.—Dictate the following sentence,
which the children should write correctly:

It's certain that I've lost Tom'’s books,
though the cupboard’s full of other things;
neither can I find the dogfs chain in its kennel.

Reference should be made to the difference
between ##’s and its.

II. THE WRITING OF LETTERS
1BUSINESS LETTERS

L. Note—1. Discuss with the children the
reasons why letters are written, and obtain
from them the fact that there are two main
kinds of letters, the business latter and the
personal one.

2. Let the children mention a few people
to whom they or their pueats sometimes
write business letters; e.g., the tradesmen,
the doctor, the cmployer.

3. Point out that in bucincss letters the
writer generally has oue chief point which
he must clearly bring out in his communica-
tion, and that, having selected that point,
the writer should next take care Lo use only
ideas in the letter which help to bring out
the point he has in mind. He should omit
all details which have nothing to do with
the main purpose of the letter, while including
sufficient detail to convey a clear impression
to the reader.

4. The following exercises will allow the
children to grasp the essentials of selection
of material and give them practice in writing
business letters.

Exercise 1.—Name some topic upon which
you or your parents might find it necessary
to write to the butcher, the grocer, the doctor,
a garage, your head teacher.

Exercise 2.—With each name as a heading,
write the essential details that would be
put in your letter, if dealing with the topic
you have mentioned; for example, a letter
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to a garage—ask for a taxi to be sent; give
address, time required, destination, number
of persons; ask for the charge.

Exercise 3.—Read your list aloud and see
if anyone else in the class can offer suggestions
for something to be omitted, or for something
which you have forgotten and which must
be added. .

Exercise 4—Omitting all salutations and
endings, write your letter to the butcher,
grocer, doctor, head tcacher or garage.

Note.—Selected children might read aloud-
the letter written in Exercise 4 and com-
ments be obtained from other members of
the class, with suggestions and criticisms.
Alternatively, the teacher might write upon
the blackboard a letter which would be a
good answer to the question. Such methods
ensure that the children possess sound ideas
on the contents of business letters before
they proceed to the less important con-
ventional features of arrangement.

Upon the blackboard draw a large frame
to represent a sheet of notepaper, and inside
this frame write the following:

(The leading)
185, Rolling Gardens,
Brighton.
25th June, 19—.

(The address)
J. C. Smith, Esq.
68, Imperial Road,
Bedford.

(The salutation)
Dear Sir,

' (The close)
Iam,
Yours faithfully,

Pcint out to the children the following
comments:

(a) The heading informs the reader of the
the place at which the letter was written and
the date of writing.

(6) The address consists of the name and

-address of the person to whom the letter is

written., ,
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(c) The salutation is the formal manner of
beginning the letter.

(d) The close is the formal ending of the
letter.

Exercise 5—Let the children copy the
blackboard arrangement, but using their
home address for the heading, and the name
and address of a friend for the address. Such
salutations as “My dear Harry” or ‘Dear
Dorothy” will be used, and the close might
be, “I am, Yours affectionately” or “I am,
Yours sincerely.”

Exercise 6.—Give the children plentiful
practice in the accurate arrangement and
writing of such formalities as the following,
after explaining the necessity for accurate
punctuation:

‘Headings: 23, High St.. Birmingham. 1st
Juhe, 19—. Seaview, Lampton Rd.,
Hastings. 3oth April, 719—. 7, Regent
Square, Malton, Yorks. 16th December,
19—

Addresses: A. C. Bates, Esq., J.P., 29, The
Crescent, Worthing. The Rev. S. R. Hill,
The Vicarage, Moss-on-Dearne, Lancs.
Messrs. Macmillan & Co., Ltd., St. Martin’s
Street, London, W.C.2.
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Salutations: Dear Sir; Dear Madam; My
dear Sir; My dear Madam; Gentlemen.

Closings: I am, Yours truly; I am, Yours
very truly; I am, Very truly yours; I am,
Yours faithfully; I am, Yours respectfully;
I am, Your obedient servant.

Explain to the children that the above
salutations and closings apply only to
business letters.

II. Note—Point out to the children that
the envelope is directed in the same way as
the address. Not all children know where to
begin the writing of the addressee’s name, and
a useful indication is that they should begin
approximately half-way down and a third
of the way along the envelope, as in the
illustration below.

Exercise 1.—Let the children draw a
rectargle 6in. by 3}in. and put a point
at a spot approximately half-way down
and a third of the way along the envelope.
The teacher should examine rapidly the
position of this starting mark on all rectangles
and, when passed as correct, the name and
address of a friend or of a tradesman should
be written in the rectangle, as follows:

A. J. BROWN, Esq.,
38, High Street,

Longton,

Staffordshire.
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Note.—Allow selected children to hold
up their “envelopes” in front of the class
and invite criticisms of the arrangement
from the rest of the class.

Exercise 2—The children should draw an
envelope front in the form of a rectangle
6 in. by 3} in. and, without further comment
by the teacher, insert the following name
and address, which should be given orally
to the class:

A. J. Brown, Esq., 38, High Street,
Longton, Staffordshire.

Note.—Invite criticisms of selected work,
as before.

Such exercises as the above should be
given at frequent intervals during the first
year, so that the children will have plentiful
practice in the somewhat difficult exercise
of accurate addressing of ervelopes. It is
advisable to give occasional practice with
rectangles g in. by 4 in., which will represent
foolscap envelopes.

IOI. Note.—The following list gives
examples of business }-rticrs which the
children might write at intervals during the
first year:

Write a letter:

1. To your butcher, asking him to send
some meat.

2. To your milkman, explaining that the
milk delivered this morning had turned
sour.

3. To your head teacher 1t school, explain-
ing that you will be absent for two days,
being ill.

4. To your head teacher at school, asking
for leave of absence for a fortnight, to go
on a holiday with your parents.

5. To your doctor, asking him to make an
appointment to see you.

6. To a man living across the road. His
dog has destroyed some special plants in
your garden.

7. To the head postmaster of your town,

explaining that some letters addressed to’

you have recently been delivered to the
wrong house.
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8. To a newsagent, asking him to start
delivery of a daily newspaper, a weekly
magazine, and a monthly magazine.

9. To the newsagent, informing him that
your newspaper has not been delivered.

10. To the mayor of the town, thanking
him for the enjoyable time you had at a
children’s party, to which he had invited you.

Before each of these letters is written,
there should be class discussion on suggested
contents, including the salutations and
closings which will be appropriate. It is
desirable, too, that in each case the children
should have practice in addressing the
envelope for each letter.

2—PERSONAL LETTERS

I. Note.—1. When introducing the topic
of the writing of personal letters, comment
to the children on the following:

(@) To write a good letter of this kind,
imagine that you are talking to your friend.

(6) Try to write down what you would
say to him if he were standing near you.

(c) Use the words which come naturally
to you.

(d) As your friend cannot ask or answer
questions, or make remarks, it is necessary
to write down everything that you wish to
say, and to make your meaning quite clear.

() It is polite to begin your letter with
some comment about your friend or his
family before mentioning youuself.

(f) You must have orderly arrangement,
so deal with one tupic before you pass on to
the next, and make a separate paragraph
for each subject with which you will deal.

2. Read to the class the following letter,
which was written a short time ago by a
boy to his cousin, and obtain a class discussion
on how far the letter fulfils each of the above
six points:

My dear Arthur,

Thank you very much for your letter

of last week. Iam very much pleased to hear
that you and Uncle Jack are quite well. I
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hope that Auntie May will soon be better
so that she will be able to enjoy her holiday
next month.

You will be pleased to hear that Mother
and Dad say that I can come to your camp
for a week in August, so I shall be able to
look forward to a fine holiday with you.
I hope that you will write to me and tell me
what I shall have to bring in the way of
clothes and towels and blankets and other
things. What shall you take with you?

I wonder if my friend George Ross can
come with me. He is the boy who lent you
his bicycle last year, so I expect you remember
him. He is a nice friend to have, and he
likes swimming, so he could join us in the
lake. Will you tell me if he can come?

I am,
Your affectionate cousin,
Harry.

Exercise 1.—~Let the children make a
written list of the following:

(@) Common salutations to friends and
relatives:

Dear Jack; Dear Father; Dear Uncle; My
dear Margaret; My dear Jack; My dear
Father; My dear Uncle; My dear Mother;
Dear Mr. Smith; My dear Mr. Smith; Dear
Mrs. Smith; My dear Mrs. Smith.

(b) Common closings of letters to friends
and relatives:

I am, Yours sincerely; I am, Yours very
sincerely; I am, Yours affectionately; I am,
Your loving daughter; I am, Your sincere
friend; I am, Your affectionate father.

Exercise 2—The children should write a
letter, complete with address, salutation and
closing, replying to an invitation from a
friend to join him on a cycling tour.

II. Note—The following list gives types
of letters which the children might write at
intervals during the first year:

Write a letter:

1. To your father on his birthday.

2. To your brother, who has sent you a
birthday present.
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3. To your mother, who has been ill, and
who is now at the seaside, having a restful
holiday.

4. To your uncle, who is coming by train
to visit you.

5. To your cousin, who has been hurt in
a road accident.

6. To a friend, accepting an invitation to
stay with him.

7. To a friend, refusing his invitation to
stay with him.

8. To your aunt, who has invited you to
spend a week’s holiday with her in a city
or at the seaside.

9. To a friend, asking for the loan of a
book.

10. To the same friend, thanking him for
lending the book to you.

ITU. WRITTEN CONVERSATIONS

Note.—The writing of simple plays is not
beyond the capacity of second and third
year children, as long as they have had, in
the first year, practice in the writing of
conversations.

The following model lessons introduce
this branch of written English and give in
orderly form the basic principles which the
children should understand and apply. The
topics selected are simple, and in the early
stages the teacher should not expect long,
continuous dialogue, nor long single speeches.
The children should aim at making the
individual speeches natural, interesting and
appropriate to the speaker, and as they
gain confidence in tackling the method and
style they will become more ambitious in
the material they offer.

Written conversations are an aid to the
writing of the more usual forms of com-
position, for they offer opportunities for
practice with original material, the selection
of which requires careful thought, and the
exercises also compel the children to study
the problems of arranging to the best
advantage the thoughts which are to be
expressed.
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1—A NURSERY RHYME

Jack and Jill.

Note.—1. The following should be written
upon the blackboard:

Jack and Jill went up the hill

To fetch a pail of water.

Jack fell down and broke his crown,
And Jill came tumbling after.

2. Explain to the class that the story
of this ryhme is to be written in the form
of a conversation between Jack and Jill.

3. Ask for suggestions for the first speech,
by means of such questions as the following:

(@) Who might make the first remark?
(Jack.)

(b) What might lLe offer to do? (Help
Jill to fetch the water.)
(¢) Would Jill accept the offer? (Yes.)

(@) Why would she accept? (Because of
the hill.) -

(¢) How could you show, in speech, that
they started to climb? (“Well, let us start!”
or, “Off we go!” or, “It s hard work, isn’t
it, Jack?”)

(f) How can a speech show that the
children arrive at the top of the hill. (““Here
we are, at last!” or, “Now, Jack, here’s
the well.”)

Explain to the class that the passing of
time may be noted with four spaced dots
placed in a line.

4. Before proceeding further with this
oral work, begin to build up a blackboard
example of the setting down of the conversa-
tion as it has so far proceeded, using ideas
offered by the class. The following is one
possible example:

Jack and Jill
Jack. May I help to carry your pail?

Jill. Yes. Thank you very much. This
is a very steep hill.

. Jack. Tl hold this side of the handle.

Jill. Well, let us start—off we go!
Jack. It’s hard work, up this narrow path.
Mind you don’t slip on those stones!
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Jill. Oh, I'm quite safe! I climb this hill
every day.

Jill. Now, Jack, here’s the well.

Jack. Good! here we are at last. I'm
very warm.

Jill. Yes, and I'm thirsty. Let’s have a
drink before we go down. Shall we?

Jack. Yes. Fasten the pail on the hook
and I'll lower it into the water. That’s right.
It’s full. Now then, up it comes!

Jill. How cool the water looks!

Jack. TI'm sorry we have no drinking
cup. Will you make a cup of your hands?

Jill. That'’s a good idea. Ah! what lovely
cold water!

Jack. Yes, it is. I'm feeling better now.

Jill. So am I. Shall we go down, now?

Jack. Right! Catch hold of your end of
the handle. Off we go!

5. Point out to the children the general
arrangement, as follows:

(a) Each speech begins on a new line.

(b) The name of each speaker is clearly
marked, and is followed by a full stop.

(¢) Lifted commas are not used at the
beginning and end of speechies.

(d) Abbreviations help to form a style of
natural speech.

(¢) Question marks and exclamation marks
help to brighten the conversation and quicken
the reader’s interest in what is happening.

6. Continue with the class discussion,
and ask for suggestions, as follows:

(a) The last spee-i1 on the blackboard is,
“Right! Catch lold of your end of the
handle. Off we go!” What might Jill reply
to that? (She might tell Jack to be careful,
and not spill any water.)

(%) Is this a good place to mark the
passing of time? (Yes.)

(c) How can we show, in speeches, that
Jack falls? (He calls out.)

(d) How can we show that Jill falls?
(She calls out, too.)

(¢) What other things must we show in
speech?, (That Jack bumped his head, and
that the water was spilled.)
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(f) See if we can invent an interesting
finish to the conversation.

7. Continue the conversation upon the
blackboard, accepting the children’s sug-
gestions, as before. The following is the
general style .that should be offered:

Jil. Not too fast, Jack! We mustn’t
spill the water!

Jack. Oh! I'm falling!

Jill. Oh dear! And now the pail’s gone
rolling down the hill. Catch hold of some-
thing, Jack, and stop yourself! You’'ll be
hurt!

Jack. T've bumped my head!

Jill. Oh! I'm falling, too! Oh dear!

Jack. And here we are, at the bottom
of the hill.

Jill. And there’s the pail.

Jack. Yes, and it’s empty.

Jill. 'What shall we do?

Jack. There’s only one thing to do.

Jill. What’s that?

Jack. Climb the hill and fill the pail again.

Jill. That's right—let’s gol

8. Recapitulate the ideas for general
arrangement as in section 5. Point out that
there is only one exclamation mark in the
last part of the conversation. Obtain from
the children the fact that this is because all
the excitement of the fall is over. They
should realise that the final speech revives
the excitement although it is the end of the
conversation.

9. Now cover from view the blackboard
work, and let the children write a conversa-
tion between Simple Simon and the Pieman.

10. Tell the children to imagine a garden
in which there sits a cat with a dead sparrow,
and a dog with a bone near his kennel. The
children should now be asked to write a
conversation between the cat and the dog.
On the blackboard there might be the
following opening speeches, although this
is not essential:
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Dog. What have you there?

Cat. A sparrow.

Dog. What are you going to do with it?

Cat. I'm going to eat it. That is why I
killed it.

Dog. You killed it? How cruell

Cat. You mind your own business. We
all have to live. What about your bone?

Dog. 1 did not kill any creature to get
this bone. It was given to me by my master.

The children should develop this con-
versation along the lines which appeal
to them most.

2—-FURTHER CONVERSATIONS

Note.—There follow a few suggestions for
conversations which the children might
develop. In each case there is an intro-
duction and opening speeches which might
be written upon the blackboard at the
teacher’s discretion.

Revise the following essential points:

1. The opening speeches should ensure
the reader’s interest.

2. All the conversation should be natural.

3. Each of the speeches should follow on
smoothly from the one before, so that there
is continuity.

4. Many of the speeches should throw light
on the character or habits of.the speaker.

5. Action should be indicated by carefully
sclected words in speech.

6. The speaker’s name should be placed
before each speech, perhaps in the margin
of the paper.

I. A Rabbit and a Skylark.

1. Introduction.—Ask the children to
imagine a skylark fluttering down to talk
to a rabbit that is quietly sitting in the
grass of a field. Obtain ideas for the con-
versation by means of such questions as the
following:

() What might a rabbit and a skylark-
talk about? (Food, shelter, enemies, weather,
winter, summer, singing, etc.)
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(b) What questions might the skylark
_ ask the rabbit about his food and his home.
{c) Tell how the rabbit might answer.

(d) What do you think the rabbit might
find most interesting about the skylark?

(¢) What might the rabbit say, or do, if
the lark asked him to sing?

(f) Has the skylark any dangerous
enemies?

(8) Why might the rabbit envy him?

2. Opening speeches.—It is desirable that
the children be encouraged to invent the
whole of the conversation, to ensure variety
and originality, but slower children might
be allowed to obtain a good start by copying
the following opening speeches from the
blackboard:

Rabbit. 1 wish I could fly as high as you
can.

Skylark. Do you? 1 wish I could run as
fast as you can.

Rabbit. 1 have to 1un very fast some-
times, for I have many enemies.

Skylark. Yes, I know you have. Many
times I have seen you disappear into a hole
in the hillside. Is your home down there?

Rabbit. Yes, I've burrowed it out and
lined it with soft hair. It’s very warm and
comfortable down there, and fairly safe,
too. I shouldn’t like to live on the open
ground as you do.

Note.—And so the conversation can
continue, with question, answer and com-
ment. Such examples irom nature are
particularly interesting and successful if the
children have a moderately sound knowledge
of the life and habits of birds and animals.
Without such a background of knowledge
the conversation becomes feeble, unnatural
and strained. In these cases some other
topics should be tried.

II. An Eskimo and a Kaffir.

1. Introduction.—This type of conversa-
tion will appeal to children, who have special
knowledge of, or a special interest in,
geographical topics, just as the previous
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type of exercise appeals to those with an
interest in natural life. Obtain ideas for the
conversation by means of such questions
as the following:

(@) What is the chief difference between
the life of an Eskimo and that of a
Kaffir?

() What would the Eskimo find most
strange about the Kaffir?

(¢) In what part of the Eskimo’s life would
the Kaffir be chiefly interested?

(d) Say aloud how the Eskimo would
describe his dwelling-place.

(¢) How would the Kaffir describe his
home?

(f) Give some idea of how you would
make a negro understand the cold climate
of the Arctic regions.

(&) Do you think these two men would
talk about hunting? Why? What might
each of them talk about in regard to the
ways in which they obtain fresh meat?

2. Opening speeches.—Impress again on
the children the desirability of freshness
and originality in the opening speeches.
Point out the immediate intercst obtained
from the following, which might be written
upon the blackboard:

Eskimo. What a strange colour is your
skin, my friend!

Kaffir. Yes, I know. It is the effect of
the hot sun through long ages of time.
Your skin looks strange to me!

Eskimo. 1 suppose it does. The coldness
of the air and th: brightness of the ice
have made it likc this. What do you think
of this picture of my home?

Kaffir. T’'ve never seen a stranger looking
place. It’s quite different from my home.
How did you make it?

Note—The conversation proceeds, intro-
ducing questions, answers, comments and
argument. Interest is added to the work
if selected children are invited to read their
conversations aloud to the rest of the class,
from whom criticisms and suggestions for
improvement might be invited.
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III. A Fifteenth Century Apprentice and a
Modern Schoolboy.

1. Introduction.—This is an historical type
of conversation, in which the child who is
interested in history will find scope for the
expression of ideas and opinions. Ideas
for the conversation may be obtained from
oral answers to such questions as the
following:

(a) What would be the first thing likely
to appeal to these two boys if they could
meet? (Their dress and appearance.)

() What would they be likely to discuss
next? (The varying way in which they spend
their time.)
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() What might the apprentice talk about
on this topic? (His master, the long hours
he worked, the things which he made or
sold.)

(d) What might the schoolboy talk
about? (His home, his games, his school, his
hobbies.)

2. Opening speeches.—Before the children
proceed with the writing of the conversation,
suggestions in regard to freshness and
originality should be made, as previously
outlined. The children may be required to
invent their own opening speeches, or the
following might be upon the blackboard for
their assistance:
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Apprentice.  How strange you look! What
_ peculiar clothes you wear!

Schoolboy. And so do you, my friend. I'm
glad I don’t wear clothes like those. But I
suppose they are comfortable?

Apprentice. Yes,  thank you, they are
very comfortable. Much more pleasant to
wear than those heavy boots of yours, I
should think.

Schoolboy. Oh, these boots are fine. Now,
tell me, do you go to school?

Note.—The four examples given above are
sufficient to give an indication of the possi-
bilities of this type of written English, and
for the assistance of those teachers who use
conversations as a part of their English
scheme the following list will offer further
examples of topics suitable for first year
children:

1. Your father and you, discussing birth-
day presents. ‘

2. You and your friend, talking about
your school games. .

3. Three boys camping iu the country.

4. Three boys on holiday at the seaside.

5. Sir Walter Raleigh as a boy, talking
with an old sailor.

6. A conversation based upon the picture
entitled, When did you last see your father?

7. Mice preparing to bell the cat.

8. The Pied Piper and the Mayor.

9. A policeman, discussing with you your
careless riding of a bicycle.

10. Two farmers, talking about their fields
and harvest (country children only).

II. A wireless set and a gramophone.

12. A school bell and a church bell.

IV. DESCRIPTIVE COMPOSITION

Introduction.—The purpose of descriptive
composition is to train the children in
thoughtful observation, and to give them
practice in selection of the right word, as
well as to extend their vocabulary. Through-
out this section emphasis is laid on variety
of types of description and on -careful
arrangement of material. The following
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lessons suggest methods of approach, and
give examples of the method by which
the vocabulary of the children can be
extended.

It is suggested that the course be extended
by using the local environment as a source of
material for descriptions. For example,
children living near the sea will attack with
some measure of confidence descriptions of
sea, sand, cliffs, ships, fishermen and, may be,
visitors. Children living in a busy town
could build up good descriptions of famous
buildings, busy streets, shops, railway
activities, factories. The country child will
find a wealth of material in the trees,
plants and creatures of the countryside
as well as in the life and activities of
farmlands.

The following lessons illustrate various
kinds of descriptions, and will form a
basis for frequent written work in the
describing of the natural and human life
with which the children are familiar.

1 -GENERAL DESCRIPTION

Note—Explain to the children that just
as an artist can paint a picture, so we can
build up a word picture. The artist is always
very careful to use correct colours and draw
correct shapes, and in the same way, in
building word pictures we must be careful
to use the correct words so that those
who read the word picture may see
for themselves exactly what has been
described.

Exercise 1.——~The following should be
written upon the blackboard:

“Look at their grand shaggy feet that
seem to grasp the firm earth, at the
patient strength of their necks, bowed
under the heavy collar, at the mighty
muscles of their struggling haunches. I
should like well to hear them neigh over
their hardly-earned feed of corn, and see
them with their moist necks freed from the
harness, dipping their eager nostrils into
the muddy pond.”
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The children should answer the following
questions:

(a) What is described in this word picture?

(b) The nouns give the shapes in the picture.
Write all the nouns.

(c) The adjectives put colour into the
shapes. Write all the adjectives.

(d) Explain carefully the meaning of the
following: shagyy feet; firm earth; patient
strength; mighty muscles; struggling
haunches; hardly-earned feed; moist necks.

(¢) Why does the writer use the phrase
eager mostrils, instead of warm, soft, or
round nostrils?

Note.—Oral discussion on the use of such
phrases as firm earth instead of hard ground;
patient strength instead of tremendous strength;
mighty muscles instead of siromg muscles,
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will lead the children to undérstand that an
adjective which fits the noun exactly is much
better than any other adjective.

Exercise 2.—The following words should
be written upon the blackboard:
stately; dense; spacious; hurrying; gnarled;
swaying.

Tet the children write the following
phrases, inserting each one of the above
adjectives in the correct place:—(a) A
room. (b) Ina ——fog. (c) The —— crowds.
(d) Under the --—— oak trees. (¢) The —
daffodils. (f) A —— liner.

Continue this exercise with such words
and phrases as the following:

A: rolling; golden; lofty; sparkling; rush-
ing; bracing.
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(&) A —— tower. (b) The —— waves.
() A —— wind. (d) Near a —— fountain.
(¢) Among the —— buttercups. (f) The —
air.

B: spirited; eloquent; obstinate; sultry;
deafening; weekly.

(@) His —— wages. (b)) An —— speech.
(¢) A —— summer day. (d) An —— mule.
(¢) A —— horse. (f) A — roar.

Exercise 3.—Let the children rewrite the

above phrases, inserting an alternative or
additional adjective.

Exercise 4.—The following adjectives and
nouns should be written upon the black-
board, arranged as shown:

tropical diamonds
valuable harvest
neat statesman
stern dress
dumb judge
abundant ani:nal
famous fore:t

The children should he asked to make
phrases consisting of cne rour and one
adjective, selecting those which they think
are most suitable.

They should then write, or give orally,
sentences containing the phrases they have
built up.

Exercise 5—1. Read to the class the
following description of waterfalls in the
course of a brook, from Sir Walter Scott’s
Rob Roy:

““The brook, hurling its waters down from
the mountain, had at this spot encountered
a barrier rock, over which it had made its
way by two distinct leaps. The first fall,
across which a magnificent old oak, slanting
out from the further bank, partly extended
itself as if to shroud the dusky stream of the
cascade, might be about twelve feet high;
the broken waters were received in a beautiful
stone basin, almost as regular as if hewn by
a sculptor; and after wheeling around its
Slinty margin, they made a second precipitous
dash, through a dark narrow chasm, at least
fifty feet in depth, and from thence, in a
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hurried, but comparatively more gentle course,
escaped to join the lake.”

2. The phrases which are printed in italics
should now be written upon the blackboard.
The children should be led to discuss and
appreciate the value of these descriptive
phrases by such questions as the following:

(@) hurling its waters: What picture does
this give? Why is this phrase better than,
for example, rushing down ?

(b) barrier rock: Explain the meaning
of this phrase. Say it in another way.
Why is the author’s phrase better than
yours?

(¢) two distinct leaps: Explain the differ-
ence between two leaps which are distinct
and two which are not¢ distinct. What word
means the opposite of distinct ?

(d) magnificent old oak : What picture does
the word magnificent give to you? Why is
it a better word to use here than large,
enormous, or widespread ?

(¢) shroud the dusky stream : Explain the
meaning of this phrase in your own words.
How can a stream be dusky? Say words
which mean much the same as s#roud and
dusky.

(f) broken waters: What picture does this
phrase give? Say words which would express
the same idea. Why is the word broken
particularly suitable? What words would
give the opposite picture to lroken waters?
What has broken the waters?

3. Such questions, continued for all the
italicised phrases, wil’ help tue children to
realise the appropriute nature of the adjec-
tives and the variety of impressions that
carefully selected words can give.

Exercise 6.-—Let the children write short
paragrapii: describing the following:

(@) a noisy, shallow stream rushing down
a hillside.

(b) a wide, deep river flowing through a

plain.

(c) a still lake, surrounded by hills.
(d) the sea, on a calm summer’s day.
(¢) a stormy sea in a gale of wind.
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2—DESCRIPTIONS OF PEOPLE

Note.—The children now know that exact
word pictures of detail, and orderly arrange-
ment, are the basis of good description. Ask
the children their opinion of what would
form a sensible arrangement of a description
of a person, and guide the discussion so that
the children will realise the wisdom of
proceeding in the following order:

1. Sketch the main outlines of the figure,
telling in the first sentence the chief point
which it is desired to convey.

2. Proceed from head to foot by describ-
ing, in order, the face and especially the eyes;
the head and hair; the body in detail with
the arms, hands, legs and feet.

3. Describe the dress of the various parts
of the body. .

4. Describe any moveraents of the person
which help to explain the chief point.

5. If an artist were painting a portrait,
he would make a background. Therefore
give a background to this word picture.

The following extract should be written
upon the blackboard or be read to the
class:

“Next door lives a carpenter ‘famed ten
miles round, and worthy all his fame '—few
cabinet-makers surpass him, with his excel-
lent wife, and their little daughter Lizzie,
the plaything and queen of the village, a
child three years old according to the register,
but six in size and strength and intellect, in
power and in self-will. She manages every-
body in the place, her schoolmistress in-
cluded; turns the wheeler’s children out of
their own little cart, and makes them draw
her; seduces cakes and lollypops from the
- very shop window; makes the lazy carry
her, the silent talk to her, the grave romp with
her; does anything she pleases; is absolutely
irresistible. . . . Another part of her charm
is her singular beauty. Together- with a
good deal of the character of Napoleon, she
has something of his square, sturdy, upright
form, with the finest limbs in the world, a
complexion purely English, a round laughing
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face, sunburnt and rosy, large merry blue
eyes, curling brown hair, and a wonderful
play of countenance. She has the imperial
attitudes, too, and loves to stand with her
hands behind her, or folded over her bosom;
and sometimes, when she has a little touch of
shyness, she clasps them together on the top
of her head, pressing down her shining curls,
and looking exquisitely pretty. Yes, Lizzy
is queen of the village!”

Note.—The children should point out in
what ways this description fulfils the above
five conditions of arrangement. Thus, the
opening sentence is a key sentence, explain-
ing that Lizzie is queen of the village. The
following sentences develop this idea very
fully by showirg how she rules. The descrip-
tion of Lizzie is short, but it follows the
general plan—figure, face, eyes, hair, hands.
The children should note the choice of
adjectives and the use of long and short
sentences. There should be questions on the
detail of the dzscription as well as the follow-
ing general questions:

Questions.
1. What does the key sentence tell us?
2. What is the background of the word
picture?
3. Describe the “movements” of the
person which help to build up a clear picture.
4. If there had been a child “king of the
village,” could you describe him?

Exercise 1.—Write key sentences suitable
for beginning a description of the following
persons:—a brave soldier; a happy child; an
angry parent; the mayor of a town; the hero
of a story; your best friend; the school
doctor.

Note.—The following phrases should be
written upon the blackboard : —spotless white;
rich brown; dim greyish colour; brilliant
blue; scanty hair; delicate appearance;
robust health; languid gestures; graceful
movements; sparkling with happiness.

Exercise 2.
(a) Write sentences, each containing one
or more of the above phrases.
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BRACKEN

(0) Invent phrases which wiii give the
opposite meaning to each one of the above
ten phrases.

(¢) Write six sentences, each containing
one or more of the phrases you have invented.

Exercise 3.—Let the children write para-

graphs, describing each of the following:
. (a) your best friend; (b) a bus conductor;
(c) a lady whom you know; (d) a shopkeeper
whom you know; (¢) a person you have seen
on the screen at the cinema; (f) a fisherman;
(¢) an historical character; (k) your favourite
hero.

Further exercises on descriptions.—The
writing of the following general descriptions
should be preceded by an oral discussion on
the chief points round which each descrip-
tion might be built up, and possible key

sentences, Children whose vocabulary is
limited might also receive the additional
aid of suitable adjectives written upon the
blackboard. In the list of exercises below,
each title is followed by a suggested chief
point.

I. A Cat catching a Mouse. (The ferocious
appearance of the cat.)

2. A Lion iz a Zco. (Caged majesty;
alternatively, an aimless existence.)

3. A Gale of Wind. (“The wind in a
frolic”; alternatively, the helplessness of
man.)

4. A Snowstorm.
silerice.)

. 5. My Street in Summer. (Heated pave-
ments, listles: people.)

6. Our (Classroom.

(The all-embracing

(Its appearance and
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construction; alternatively, the busy hum
of children working.)

7. Bees. (Their industry; alternatively,
the scene round a hive.)

8. A Flower Garden. (A mass of colour;
alternatively, the borders, beds and paths.)

9. Autumn. (The changed appearance of
trees and bracken.)

V. NARRATIVE COMPOSITION—
TELLING A STORY

I. Note.—Explain to the children that all
stories, whether they are long or short, are
alike in that they are clear-cut. Clearness is
the first essential, and to obtain it, orderly
arrangement and careful selection of the
right words must’ be studied. Develop a
class discussion about the methods of obtain-
ing orderly arrangement, so that the class
will be led to appreciate the necessity for
the following:

1. We must have a plan before we begin
to write a story.

2. We should choose one central point
with which to deal.

3. We must omit all details which will
lead us away from the chief point.

4. We must include sufficient detail to
explain the chief point clearly and to make
attractive word pictures.

5. It is generally best to follow the order
in which the different incidents occur, like
a ladder with every step in the right place.

6. Good stories have a .climax, usually
towards the end; we are led, step by step,
up the ladder of excitement or explanation,
until the climax—the topmost rung—is
reached.

The following extract should now be
written upon the blackboard, or be read
aloud to the children:

“Frangoise Marie, of Rochebeaucour, was
at eleven years old left an orphan with a
little brother of four, to whom she fully did
a mother’s part for three years, maintaining
him entirely by her knitting and spinning,
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until, in a severe winter, a wolf with five
whelps burst into the cottage, attracted by
the smell of the hot loaves that Frangoise
had been baking.

She had almost driven the she-wolf off
with a heavy stick, when seeing one of the
cubs about to attack her brother, she seized
the boy, thrust him into a cupboard, and
fastened the door. That moment gave the
wolf time to fly on her throat, and the next
moment she was a prey of the wild beasts.

Her brother remained safe, though unable
to get out of the cupboard till released by
the neighbours. He was an old man in 1796,
still cherishing the memory of the mother-
like sister who had died to save him.”

Note.—The children should point out in
what ways this story fulfils the above six
conditions of arrangement, with the help of
such questions as the following:

1. “What is the introduction?

2. What is the chief point of the story?

3. Show how the story builds up to a
climax and then falls back to a quiet finish.

4. What is the climax?

5. Why does the writer give no horrible
details of the girl’s death?

6. What do you understand by *good
taste” in writing?

7. Give examples of the way in which
unnecessary details are omitted.

8. The wolves were attracted by the smell
of hot loaves. Why is this included as a
necessary fact of detail?

Note.—Point out that there are three
paragraphs, that each paragraph consists of
a number of sentences but has only one chief
point. A paragraph usually deals with one
chief point, and a number of paragraphs
together make a story.

Exercise 1.—Let the children write a few
short paragraphs, expanding the following
into a story:

A local circus—a wolf escapes—Jack is a
shepherd boy with his flock—the wolf
attacks the flock—Jack rescues a lamb—
the wolf is chased and shot.
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Exercise 2.—Let the children develop
the following suggestions in the form of a
story:

Introduction: A party picnicking on the
sands.

Description: A few drops of rain—distant
thunder—begin to pack up—heavier drops—
start to walk—flash of lightning—walk faster
—drenching downpour—run as hard as
possible.

Conclusion: Reach a farmhouse wet to the
skin—find warm fire.

II. Not:.—The following suggesticns show
a method of introducing similes incidentally.
Explain to the children that writers fre-
quently make use of small word-pictures
or images, with which we are familiar, to
make their meaning clearer and better under-
stood. Write the following sentences upon
the blackboard:

(a) And the roof-poles 1‘ the wigwam
were as glittering rods of silver.

(b) The Assyrians came down like a wolf
on the fold.

(¢) He was sitting rigid, like ¢ statue.

(d) The surface of the table was as smooth
as glass.

Point out that in these sentences we are
able to imagine pictures about the things
spoken of, because they are compared with
other things about which we are familiar.
Most of the images begin with l/ike or as, and
their use in narrative work and all types of
written English will give additional clarity
to the desired meaning.

Before the children proceed further with
story writing, they should practise the use
of similes by means of such exercises as
those that follow.

Exercise 3.—Let the children write sen-
tences containing the following images,
which should be written upon the blackboard :

(a) like lightning. (b) as proud as a peacock.
(c) like the wind. (@) like an eel. (¢) as fair
as a lily. (f) as hard as a stone. (g) as slow
as a snail. (%) as clear as a bell.
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Exercise 4.—The children should rewrite
the following sentences, which should be
written upon the blackboard with italicised
words underlined:

(a) We were suddenly awakened by a very
loud noise.

(b) When Scrooge awoke it was exceedingly
dark.

(¢) Very softly he crept into bed.

(d) The child’s hair was extraordinarily
Sair.

(¢) The man pleaded that he was quite
innocent.

(f) The school choir sang the songs very
sweetly.

Note—The children should rewrite the
above sentences, using images beginning
with like or as for the words in italics. The
teacher should then encourage the use of
images in all written work, and particularly
in story writing.

General exercises.—The following list of
exercises in narrative composition gives an
indication of the variety of types. They
cannot all be attempted by all children, and
some scope should be offered so that the
children may, as far as possible, build up
their stories on experiences they have had,
or read about, or seen illustrated, in order
that they shall have a background of
knowledge and information upon which to
build.

Write a short story about the following:

- The escape of « wild animal.

. Being lost in a snowstorm, or in a fog.
The rescue of sailors from a wreck.

. A tale of smugglers.

. How the pirates were captured.

. A miscr loses his gold.

An airman’s escape.

. An incident in history.

. An incident from the Bible such as the
mehng of Ruth and Naomi illustrated on
the opposite page.

10. One of  ZEsop'’s fables.

11. Any exciting school match you have
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played in or watched.
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From the painting by P. H. Calderon.)

There follow the first sentences of each of
four stories. Complete the stories in one or
two paragraphs:

1. I ran to the pony and, grasping his
mane, leapt upon his back.

2. I turned from my quiet study of a shop
window on hearing the cry of, “Fire! fire!”

[By permission of the Corporation of Liverpool.
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3. Suddenly the mist upon the hillside
cleared a little, and to my horror I saw,
straight ahead of me . . .

4. Out from the harbour sailed the tiny
yacht, and little did the twc men and the
boy who were on board realise the troubles
ahead of them.



SECOND YEAR’S COURSE

THE TEACHING OF LITERATURE AND
COMPOSITION

Scope of the work.—A general introduc-
tion on The Teaching of English Literature
and Composition is given on page 3.

The accompanying lessons on literature
and composition follow closely the lines
laid down. The lessons are intended as a
guide to the work in the classroom, the
exercises being designed to cover all the
essential points in the study of prose litera-
ture and oral and written English.

It should be remembered that children
cannot appreciate literature unless they
have an interest in the subiect and can
understand the language of the author.
Therefore the books chosen ior the second
year should deal chietly with human action
and with motives that can vasily be under-
stood, and they should have a predominat-
ing story element. In thc more advanced
classes, books of travel and exploration,
and some carefully selected biographies and
essays, may also be read. At the same time
it must be realised that the appeal to the
imagination is strong in most children, and
that the blending of fancy with reality
provides ideal literature for children. The
interest of the children in any prose taken
must rest upon a due measure of under-
standing rather than upon a superficial
fascination, and it must be much more
than a mere reflection of the teacher’s
interest.

The exercises following the reading extracts
serve to fulfil one or more of the following
three purposes:—to enable the children to
appreciate and enjoy the material, to ensure
that they understand the material, and to
offer them plentiful opportunity for oral
and written work on the subject. The
exercises are constructively graded, and are
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modified and supplemented to suit the needs
of second year children.

The exercises for written work are based
upon those in the latest edition of Suggestions
for Teachers; that is, there shall not be too
many compositions of a formal kind; most
exercises set should be discussed beforehand;
much of the written work should be based
upon the reading; the exercises should be
sometimes brief, sometimes extensive;
teachers should recognise the importance
of the ability to develop an argument in
writing; there should be precision instead
of mere fluency; and truthfulness in record-
ing impressions, accuracy in description -of
things or scenes, and honesty in expressing
what the children really feel, ave all highly
desirable. The incidental gramma: included
in this second year is framed to give the
children practice in handling the following
points of language: revision of nouns, adjec-
tives, verbs, adverbs; introduction of the
simple parts of a sentence, the use of pre-
positions and conjunctions; plural forms
and tense. It is inadvisable to proceed
rapidly with the work in grammar, for a
thorough understandir.g of the main features
of word and senter.ce construction is of
much more educational value to children
than a superficial survey of the whole field
of grammar. It is easy to make schemes of
incidental grammar teaching too ambitious,
and it is dcsirable that the teacher shall
constantly ask himself whether the work he
is taking is properly understood by his
pupils or whether he is urging them on to
attempt work which is beyond their mental
capacity. If the graded scheme which is out-
lined in the iollowing lessons is carried out,
there is no reason why the children should

I
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not be able to talk about and use their own
language with confidence and facility.

EXTRACT 1—A FIGHT WITH A
WHALE

INTRODUCTION

The following brief points should be the
subject of a class discussion before the
reading begins. Whales are hunted for their
blubber, from which oil is extracted, and
for their hides. The cachalot whale, which
is the subject of this extract, averages sixty
feet in length, and its mouth extends one-
third of the length of its body. Such whales
weigh about seventy tons. They do not
masticate their food, but swallow it whole.
A cachalot whale has been known to swallow
whole, a sixteen-foot sh:rk alive and to
smash a whale boat with its jaws. The tail
of a whale is a rudder and propeller in one,
for it is horizontal, not vertical as is the
tail of a fish. The tail is more powerful
than many horses together. It can bring
the whale’s great body to the surface with
a rush, and help it to dive as much as a mile
deep in a very short time. The whale is the
biggest, heaviest and strongest creature
alive, and therefore hunting it is a very
dangerous occupation.

The children should realise that in spite
of the thrilling adventures of whale hunting,
the slow but fairly certain extermination
of the species to serve the purposes of
industry is a fact to be deplored.

The following extract tells the story of
an adventure experienced by a member of
a whale hunting party.

READING

Through all the ups and downs of this
strange voyage I had hitherto felt pretty
safe, and, as the last thing a man thinks
of is the possibility of coming to grief him-
self, I had got to think that whoever was
killed I was not to be—a very pleasing
sentiment, and one that carries a man far,
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enabling him to face dangers with a light
heart which otherwise would make a nerve-
less animal of him.

In this mood, then, I gaily flung myself
into my place in the mate’s boat one morn-
ing as we were departing in chase of a
magnificent cachalot that had been raised
just after breakfast. There were no other
vessels in sight—much to our satisfaction—
the wind was light, with a cloudless sky,
and the whale was dead to leeward of us.
We sped along at a good rate towards our
hoped-for victim, who was, in his leisurely
enjoyment of life, calmly lolling on the
surface, occasionally lifting his enormous
tail out of water and letting it fall flat upon
the surface with a boom andible for miles.

We were, as usuval, first boat; but, much
to the mate’s annoyance, when we were a
short half-mile from the whale, our main-
sheet parted. It became immediately neces-
sary to roll the sail up, lest its flappings
should alarm the watchful monster, and
this delayed us sufficiently to allow the
other boats to shoot ahead of us. Thus the
second mate got fast some seconds before
we arrived on the scene, seeing which we
furled sail, unshipped the mast, and went
in on him with the oars only.

At first the proceedings were quite of the
usual character, our chief wielding his lance
in most brilliant fashion, while not being
fast to the animal allowed us much greater
freedom of movement; but that fatal habit
of the mate’s—of allowing his boat to take
care of herself so long as he was getting in
some good thrusts with his lance—once
more asserted itself. Althougn the whale
was exceedingly vigorous, churning the sea
into yeasty foam over an enormous area,
there we rolled about close to him, right in
the middle of the turmoil, actually courting
disaster.

He had just settled down for a moment,
when, glancing over the gunwale, I saw
his tail, like a vast shadow, sweeping away
from us towards the second mate, who was
lying off the other side of him. Before I
had time to think, the mighty mass of
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gristle leapt into the sunshine, curved back
from us like a huge bow. Then with a roar
‘it came at us. Full on the broadside it
struck us, sending every soul but me flying
out of the wreckage as if fired from cata-
pults. I did not go because my foot was
jammed somehow in the well of the boat,
but the wrench nearly pulled my thigh-bone
out of its socket. I had hardly released my
foot, when, towering above me, came the
huge head of the great creature, as he
plunged through the bundle of wreckage
that had just been a boat. There was an
appalling roar of water in my ears, and
darkness that might be felt all around.
Yet, in the midst of it all, one thought pre-
dominated as clearly as if I had been turning
it over in my mind in the quiet of my bunk
aboard—*What if he should swallow me?”
Nor to this day can I understand how I
escaped the entrance to his throat, which,
of course, gaped wide as a church door.
But the agony of holding my breath soon
overpowered every other feeling and thought,
till, just as something was going to snap
inside my head, I rose t. the surface. I
was surrounded by a mixture of blood-
stained froth which made it impossible for
me to see; but oh, the air was sweet.

I struck out blindly, instinctively, although
I could feel so strong an eddy that I could
make no progress whatever. My hand
touched and clung to a rope, which immed-
iately towed me in some direction—I neither
knew nor cared whither. Soon the motion
ceased, and, with a seaman’s instinct, I
began to haul myself along by the rope I
grasped, although no clear idea was in my
mind as to where it was attached. Presently
I came up against something solid, the feel
of which gathered all my scattered wits
into a compact knob of dread. It was the
whale.

“Any port in a storm,” I murmured,
beginning to haul away again on my friendly
line. By dint of hard work I pulled myself
right up the sloping, slippery bank of
blubber, until I reached the iron, which,
as luck would have it, was planted in that
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side of the carcass now uppermost. Carcass
I said—well, certainly I had no idea of
there being any life remaining within the
vast mass beneath me; yet I had hardly
time to take a couple of turns round myself
with the rope when I felt the great animal
quiver all over, and begin to forge ahead.

I was now composed enough to remember
that help could not be far away, and that
my rescue, so long as I could keep above
water, was but a question of a few minutes.
But I was hardly prepared for the whale’s
next move. Since he was very near his
end, the boat, or boats, had drawn off a
bit, I supposed, for I could see nothing of
them. Then I remembered the flurry.
Almost at the same moment it began;
and there was I, who with fearful admiration
had so often watched the convulsions of a
dying cachalot, actually involved in them.
The turns were off my body, but I was able
to twist a couple of turns round my arms,
which, in case of his sounding, I could
readily let go. ’

Then all was lost in roar and rush, as of
the heart of some mighty waterfall, during
which I was sometimes above, sometimes
beneath, the water, but always clinging,
with every ounce of energy still left, to the
line. Now, one thought was uppermost—
“What if he should breach?” I had seen
them do so when in a flurry, leaping full
twenty feet in the air. Then I prayed.

Quickly as all the foregoing changes had
passed came perfect peace. There I lay,
still alive, but so weak that, although I
could feel the turrs slipping off my arms,
and knew that 1 should slide cff the slope
of the whale’s side into the sea if they did,
I could make no effort to secure myself.
Everything then passed away from me,
just as if I had gone to sleep.

I do not at all understand how I kept my
position, nor how long, but I awoke to the
blessed sound of voices, and saw the second
mate’s boat alongside. Very gently and

‘tenderly they lifted me into the boat,

although I could hardly help screaming
with agony when they touched me, so
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bruised and broken up did I feel. My arms
must have been nearly torn from their
sockets, for the whale-line had cut deep
into their flesh with the strain upon it,
while my thigh was badly swollen from the
blow I received at the onset.

Mr. Cruce was the most surprised man I
think I ever saw. For full ten minutes he
stared at me with wide-open eyes. When
at last he spoke, it was with difficulty, as
if wanting words to express his astonish-
ment. At last he blurted out, “ Where have
you been all the time, anyhow? Because
if you've been hanging on to that whale
ever since your boat was smashed, why are
you not in bits, hey?’ I smiled feebly, but
was too weak to talk, and presently went
off again into a dead faint.

F. T. BULLEN. Adventurc with a Whale.

ORAL WORK
1. Vocabulary.

Note.—The following phrases should be
written upon the blackboard:

pleasing sentiment; hoped-for victim;
leisurely enjoyment; audible for miles;
immediately necessary; fatal habit; courting
disaster; one thought predominated; began
to forge ahead; wanting words to express
his astonishment.

Exercise 1.~-The children should dis-
cover and explain the meaning of each of
the above phrases, from the words near
them, if possible. In each case the context
will assist in this, and it provides a good
exercise in intelligence.

Exercise 2.—The children should say sen-
tences, each containing one or more of the
above phrases, to show that they under-
stand the meaning.

Note.—Much useful discussion can be
obtained, in all studies of this second year
literature, from careful investigation of
such phrases as the above set. The following
types of questions will give an indication of
one method of approach to this word study.
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Exercise 3.—Study the phrase “leisurely
enjoyment.”

(@) How does this apply to the whale?

(b) What is the exact meaning of the word
leisurely ?

(c) What does leisure mean?

(d) Say a sentence containing the word
letsure.

(¢) Explain carefully why the author does
not use the following phrases in describing
the whale’s behaviour at this moment:
I. Quiet enjoyment; 2. slow enjoyment; 3.
happy enjoyment; 4. vigorous enjoyment.

(f) On what occasion might you indulge in
leisurely enjoyment?

(g) Complete this sentence:—"The dog
—— with leisurely enjoyment.”

Note.—When these phrases have been
studied, the children should be invited to
remember them and to use them in appro-
priate places in written composition, A regular
study such as the above, ard an application
to written work, will materially improve the
vocabulary and the style of written English
by the children.

II. Incidental grammar—Revision.

Note.—The following exercises are
examples of the type which might be used
to revise the work of the previous year.
The words studied in each exercise should
be written upon the blackboard.

Exercise 1.—Say the nouns in the following
list of words, and then say the adjectives:—
road, winter, bright, great, country, hand-
some, healthy, wisdom, wise, mad, madness,
angry, SOITOw.

Exercise 2.—Say several adjectives which
might be added to each of these nouns:—
village, storm, birthday, music, sunset,
nightingale, wood, thunder, feathers.

Exercise 3.—Form adjectives from the
following words:—vigour, Spain, England,
wool, faith, terror, beauty, mountain.

Exercise 4.—Say sentences, each contain-
ing one of the following adjectives:—bright,
eager, keen, lazy, brilliant.
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Exercise 5.—Say the verbs in the following
list of words, and then say the adverbs:—
read, ran, once, seldom, wept, wisely, laugh,
works, honestly.

Exercise 6.—Say sentences, using these
words first as adjectives and then as adverbs:
—late, much, round, high, early, fast.

Exercise 7.—Use the following verbs in
sentences of your own, and add to each verb
a suitable adverb:-—swing, throw, arise,
burst, break, compel, ride, begin.

Exercise 8.—Note the following words:—
heavy, heavily, threw, giant.

Explain how you can tell that one of these
words is a noun, one an adjective, one a verb,
and one an adverb.

III. Tests of reading.

Questions.
1. Describe the weather and the scene of
the incident. :
2. Why did the boat get ico near to the
whale?
3. Was this dangeroue®
4. Tell how the whale broke the boat.
5. What happened to tie writer when the
boat was smashed?
6. Why did he climb on to the whale?
7. What was the new danger then?
8. How did he prepare for the whale’s
possible dive?
9. Describe how he was rescued.
10. What was his condition?

IV. Marked passage.—Read the passage on
page 64 and then think about it with the
help of these questions:

I struck out blindly, instinctively, although
I could feel so strong an eddy that I could
make no progress whatever,

Where was the writer when this happened?
What is the meaning of struck out? What
does blindly mean, as used in this sentence?
On what occasions might you do something
blindly? From what word do we obtain the
word instinctively? What does instinctively
mean? What is the meaning of instinct?
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What might you do instinctively? What
instincts has a dog, a bird, a fish? Tell one
instinct possessed by a cat and prove that
the cat has that instinct. What is an eddy?
How had the whale caused it? Tell other
things which make eddies. In what way
did the writer wish to make progress? Tell
how you might make progress, in school, in
a football match, in a crowd of people, in
training a dog. Explain the meaning of
whatever in this passage. Say a sentence
containing the word whatever, showing that
it can have a different meaning.

My hand touched and clung to a rope, which
tmmediately towed me in some dirvection—I
neither knew nor cared whither.

What rope was it that he touched? What
kinds of rope do you know of? What is the
meaning of the phrase give him some rope?
What other words might have been used
instead of clung? Why is clung a better
word to use here than grasped? What is the
difference in meaning between tmmediately
and suddenly? Use these two words in
sentences of your own to show that you
know the difference in meaning. What is
the difference in meaning between fowed and
pulled? On what occasion might you tow
something? What does the phrase I neither
knew nor cared show you about the man?
Put that phrase in a sentence of your own.
Why did the writer use the word whither
instead of where?

Soon the motion ceased, and, with a seaman’s
instinct, 1 began to F.ul myself along by the
rope I grasped, although no clear idea was in
my mind as to where it was attached.

What motion ceased? Note again the word
tnstinct and its use here. What might be a
seaman’s instinct? We have discussed the
word fowed. Compare it with the word haul.
Use the word hauled in a sentence about
some action of your own. Show how a man
hauls himself along by a rope. What phrase

.might have been used instead of no clear

tdea? Use the word attached in a sentence
to show that you understand its meaning.
What other word means much the same?
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Look through all the parts of the marked
passage which we have so far studied, and
say all the phrases which help to show that
the man was dazed.

Note—The phrases are as follows:—I
struck out blindly, instinctively; I neither
knew nor cared whither; no clear idea was
in my mind.

Presently I came up against something solid,
the feel of which gathered all my scattered wits
into a compact knob of dread. It was the whale.

Study the phrase gathered all my scattered
wils into a compact knob of dread. What
word in the sentence means the opposite of
compact? Notice how the writer gives a
clear impression of the way in which some-
thing solid immediately takes away all the
vagueness and dazed feeling from the man.
Why does the writer use FLere the word knob
instead of such a word as feeling? Can you
tell of a possible incident which might
gather all your scattered wits suddenly, for
example, in a game of football or hockey?

Note.—It will be scen that the above
studies include some work on word com-
parisons; for ecxample, fowed and pulled.
Such mental exercises continue the type of
work shown in the vocabulary section of this
lesson, and they help to give to the children
a lucid and accurate understanding of the
differences in shades of meaning between
words which, at a casual glance, are
synonymous. This encourages the accuracy
of word imagery which is so strongly stressed
in modern methods of English teaching.

V. Discussion.

Questions.

I. What small incident proves the alert-
ness of a whale?

2. Why was the mate’s action dangerous
in allowing the boat to go anywhere?

3. Which do you think seems the more
dangerous to man, the whale’s mouth or his
tail? Give reasons for your answer.

4. What was it that dazed the swimmer?

5. Give as many reasons as you can why
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the swimmer was justified in thinking that
the whale might be dead, before he climbed
upon it,

6. What do you think was the greatest
danger to him when on the whale’s back?

7. What might the other men have been
doing in the meantime? Give reasons for
your answer.

8. Discuss what caused the injuries from
which the man suffered.

9. At what were the other men surprised
when they rescued him?

WRITTEN WORK

I. Vocabulary.

Note—The following words should be
written upon the blackboard:
magnificent; enormous; watchful; vigorous;
foam; instinctively; towering; appalling;
carcass; admiration; astonishment.

Exercise 1.—Write six sentences, each
containing one or more of the above words.

Exercise 2.—From the above words, form
other words, and write them in the correct
places in the following sentences:

For example: enormous—enormously.

1. The bird peered —— here and there.

2. The mountains —— above the tiny
villages. ,

3. We very much —— the fine view.

4. It is —— which leads the bee to the
honey.

5. I was —— at the terrible disaster.

6. We were —— at the juggler’s skill.

7. A footballer must be full of health
and —.

8. The horse was —— at the mouth after
his gallop.

Note.—The following phrases should be
written, in groups, upon the blackboard:

light heart good habit
faint heart bad habit
heavy heart fatal habit

fearful admiration
strong admiration
anxious admiration
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Exercise 3.—Write nine short sentences,
.each containing one of the above phrases,
to show that you understand the different
word pictures they give.

Note.—The sentence below should be read
aloud, with a pause for each gap, after the
following words have been written upon the
blackboard:
good rate; leisurely enjoyment; audible;
victim; calmly; surface; enormous tail;
occasionally.

Exercise 4—Rewrite the following sen-
tence, inserting in the correct places the
above words and phrases:

We sped along at a —— towards our
hoped-for ——, who was, in his —— of
life, —— lolling on the ——-, —— Ilift-
ing his —— out of the water and letting
it fall flat upon the —— with a boom
—— for miles.

¢

II. Incidental grammar—Revision.

Note.—The following excrcises are an
extension of the revision wu:k i grammar.
The words used in each cxercise should be
written upon the blackfnard as they are
required.

Exercise 1.—Complete  the  following
phrases, inserting the word which describes
the sound made by the different creatures:
the dog ——; the cat ——; the horse—;

the donkey ——; the pig ——; the
sparrow ——; the mouse ——; the lion
——; the wolf ——.

Exercise 2—Complete  the  following
phrases, inserting suitable verbs:
a steamer ——- through the water; an aero-
plane ——; school bells ——; church bells

——; telephone bells ——; thunder —;
an express train —.

Exercise 3.—Write sentences containing
these phrases:
for a moment; once more; all at once; with
open arms.

Exercise 4—Write sentences, using the
following words as adverbs:
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below, never, always, underneath, rather,
often, presently.

Exercise 5.—Rewrite the following sen-
tences substituting an adjective or an adverb
for the words in italics. (Note.—The italicised
words should be underlined when the sen-
tences are written upon the blackboard):

(@) The story is beyond belief.

(6) Your writing cannot be read.

(c) He ran with great speed.

(@) I saw many flowers of great beauty.

(¢) All at once I heard a noise.

Exercise 6—With the addition of an
adverb, complete each of the following
sentences:

(a) The fire burns —,

() Please move along ——,

(¢) The bell rang —.

(@) The two kittens played ——.

III. Reproduction.—Let the children write a
few sentences in answer to each of the
following questions:

1. Describe the boat’s approach towards
the whale, beginning with the phrase, “I
gaily leapt into my place in the boat.”

2. Tell how the whale’s tail destroyed the
boat.

3. What happened to the man who tells
the story?

4. Give an account of his swim and his
climb on to the whale. Use phrases to show
that he was dazed.

5. Describe what he did with the rope.

6. Tell clearly bow he was rescued,
describing his injv.ies.

IV. Argument.—The children should write
a few sentences in answer to these questions:
1. When the mate was thrusting his lance
at the whale, was he thoughtless, daring, or
reckless?
2. If the swimmer had not been dazed,
what might he have done when in the water?

_ Give reasons for your answer.

3. Show that if the mate had been more
careful this adventure would not have
occurred.
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4. What was the cause of the surprise
when the swimmer was rescued?

5. Why did not his injuries cause surprise?

6. Should the hunting of whales be
stopped? Give reasons for your answer.

V. Imaginative work.

Note.—As children have very little back-
ground of knowledge on the topic of whale
hunting, and no experience of it, it would
be unreasonable to expect a clear and lively
account of a personal adventure with a
whale, but, at the teacher’s discretion, the
children might be invited to write a short
account of one of the following:

I. My ride on a whale’s back.

2. Watching a whale hunt.

VI. Descriptive work.—The children might
write a paragraph on thc smashing of the
boat by the whale, using some of the follow=
ing words and phrases, which might be
written upon the blackboard:

vast shadow; mighty mass; flying; wreckage;
towering; huge head; plunged; appalling
roar; gaping mouth.

VII. Conversation.—The children might write
one conversation, selecting the speakers from
the following suggestions:

1. The writer and the mate, before the
adventure.

2. The writer and the mate, after the
adventure.

3. The captain of the ship and the mate,
after the adventure.

4. Several sailors who watched the whole
of the incidents from the deck of the whaler.

NOTES FOR A LECTURETTE

8ea Monsters.

1. The whale.—This name is given to a
group of large, fishlike, marine animals
which have lost their coats of hair and
are fitted in this and other ways for life
in the ocean. The only vestiges of hair
remaining to them grow around their lips,
and are most evident in young whales.
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To compensate for this loss of hair and
to maintain the necessary warmth of the
blood, whales are provided with a thick
layer of blubber or fat underneath their
smooth skins. They breathe the fresh air
above the sea, and for breathing purposes
possess a blow-hole or nostril on the top
of the head. In order to breathe they rise
periodically to the surface of the sea. The
blowing or spouting of the whale is caused
by the emission of warm air from its lungs
when breathing, and this hot breath the
cold atmosphere condenses into steam.

The anatomy of a whale in no way
resembles that of a fish. The whale has
warm blood, fills its lungs with air by
respiration, gives birth to young animals
instead of laying eggs, and nourishes its
offspring with milk. A whale has no neck,
the head being joined to the body, nor
has it any outward signs of ears. Its front
limbs have the form of paddles, and are
used principallv for maintaining the balance
of the body and for steering. Its back
limbs have been transformed into a great
tail with two horizontal flukes composed of
blubber and an outgrowth of skin. The tail
fin of a fish is always vertical, but that of
a whale is horizontal, to assist it in rising
rapidly to the top of the water for air.

Whales are flesh-eating animals, feeding
mainly on mussels, jelly-fish, oysters,
winkles, limpets, cuttle-fish, shrimps and
small crabs. Some of the smaller whales
eat fish, and the grampus kills and devours
seals.

Whales are hunted for their oil, whale-
bone, spermaceti (the white, fatty material
of which candles and ointments are made)
and ambergis, a scented, waxlike substance
used in perfumery.

2. The porpoise, along with the sperm
whale, narwhal and dolphin, belongs to
the group of whales which is toothed. The
common porpoise is black above and whitish
below the body, and is six or seven feet
long. It looks like a small whale, but has
a more receding head. Schools of porpoises
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are often seen leaping about in the water
off the coasts of Britain and America, and
frequently they swim up the largest rivers
and devour the fish. They are lively crea-
tures, and enjoy turning head over tail
and, apparently, showing off to passengers
on ships. Their chief food is herring and
mackerel, and they are destructive during
the herring fishery season. In mediaeval
times their flesh was eaten, but nowadays
they are killed for their oil.

8. The shark is a fish which, in its largest
species, has been known to reach the length
of sixty feet. The species which is most
dangerous to man, however, is only nine
or ten feet long. These are man-eaters.
The mouth of a shark, which has very strong
jaw muscles, is on the underside of the
head, and to attack its prey the shark has
to turn itself over. Siarks have one of two
kinds of teeth. They either have sharp
teeth arranged in rows and rows behind each
other, the second row replacing the front
one when it is worn out; or they have blunt
teeth closely packed together for crushing
the shells of molluscs. Sharks live on other
fish; they are powerful swimmers and follow
shoals of herrings upon which they feast
as they swim.

Sharks are different in two ways from
most fish. First, their skeletons are made
not of bone but of gristle; and second, the
surface of their skin, which is more like
hide, is studded with many sharp points.
This skin is called shagreen and is used as
leather. Oil and food are also obtained from
sharks.

Sharks are most commonly found in
warm seas. Their eggs are attached to
tendrils which curl round seaweed and so
prevent the eggs from drifting ashore.

4. The swordfish is absolutely  fearless.
With its long swordlike nose it will charge
at anything from a man to a large boat,
which perhaps it mistakes for a whale.
The sword is the upper jawbone prolonged
from one to three feet, with a circumference
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of about five inches.
sharply pointed.

Swordfish frequent warm seas, and some-
times by following a warm current they
reach the British Isles, while in the tropics
they find their way up rivers. In some
places they are in demand as food, chiefly
on the shores of the Mediterranean and on
the Atlantic coast of the United States of
America. They are caught by harpoons
which are thrown from small boats. These
boats are in constant danger of being pierced
by the sword of the fish.

There is a species of swordfish which is
sometimes called the sail-fish. This has a
high fin along its back which looks like a
sail. When the fish is just below the surface
of the water the “sail”’ stands up above
it. In this way it catches the wind which
carries the fish along with it.

It is flattened and

5. The scal is a marine animal which
lives partly un land and partly in the sea,
and has limbs modified to be of use for
swimming. Its hands and feet are fully
clawed and webbed, and its long body,
clothed with coarse hair, tapers towards
the tail. The seal uses its limbs in the sea
as propellers. Its feet are actually joined
to its tail and are unable to assist move-
ment upon land, and it has ro ears visible
from the outside. Its eyes are adapted for
the twilight of the deeps, and it has very
sensitive whiskers.

In the water the seal is a lively, agile
animal, able to swim ten or twelve miles
in an hour. It is fond of lying out to rest,
however, on rocks by the water’s edge, and
drags itself slowly over the ground in heavy
jerks by throwing its weight forward on its
front flippers.

The young are born on land. usually
one at a time. Seals inhabit all excepting
tropical seas, but are found in the greatest
numbers in Arctic and Antarctic areas. Their
food consists of fish, mussels, oysters, snails,
shrimps, crabs and sometimes birds. They
are valuable for their skins and for the oil
extracted from their fat,
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The order is divided into three groups—
the true seals, the sea lions and the walruses.
Many different kinds of true seals are seen
off the shores of the British Isles, and the
common seal has its home in these waters.
It is greyish-yellow in colour, blotched with
brown, and measures four or five feet in
length. It will frequent the mouth of a
river stocked with salmon and hunt the
fish far up the stream, devouring them
wholesale. Its teeth turn inwards, thus
enabling it to grip firmly its slippery prey.
It is an inquisitive creature and will swim
quite close to boats and to the shore in
order to observe human beings. The young
of the common seal are born on land about
June. They are dark and spotted, and take
to water in a very few days. They are
suckled by their mothers, who show much
care and affection.

EXTRACT 2—A PIRATE fIGHTS A
SHARK

INTRODUCTIS

The crew of a carge steamer had captured
a pirate hiding on the boat. He was put
in irons and roped to a rail. The five white
men of the crew did not know that the
pirate had three confederates hidden on
board. The incident described took place
in the China Seas, where sharks abound.

READING

Without further mishap we fetched Cape
Comorin and were contentedly wasting the
hours of a beautiful Sunday in a dead
calm. About four bells in the afternoon
watch a big, ugly shark appeared some
three fathoms off our port side, well aft.
There he floated, lazily taking in the warmth,
his_dorsal fin now above the surface, now
a hand’s-breadth below. It was sickening
to see the cool devilishness of his insolent
movements. Our Cingalese cook steward
threw several lumps of coal at him, as the
fin stuck up high and dry; yet he took small

notice of them. The mate was for baiting
a shark-hook with a lump of fat pork, the
skipper for trying a Snider bultet on him.
But our pirate saw in him a way of escape
from the penal establishment of Andaman—-
and a prize to boot, if his plot proved
successful. He, still ironed, was secured by
a line close to the port rail; this was so that
he should not fall sick and cheat justice by
a too narrow confinement below, nor elude
his proper deserts by a leap over the side.
He had watched the shark for a while,
listening to the skipper and mate above
him. When they spoke of catching or shoot-
ing the fish, he asked to be allowed to fight
it with a sheath-knife—freedom to be his
reward if he won; if he lost—well, in that
case, he pointed out, he would be off their
hands and would give them no further
trouble.

It was a novel and daring suggestion.
Hardened though the skipper was, this
offer took all the wind out of his mental
sails and set him in a verbal calm. The
thought never entered his head that under-
lying it all was a devilish trick, a purpose
that meant death to every white man
aboard. The mate said he had heard of
blacks fighting sharks as a common thing,
and very rarely getting the worst of the
battle. Perhaps, he said, the fellow had
many a time done the same thing. It cer-
tainly seemed to be no more to him than a
bout with fists would be to the average A.B.

At last sanction was given, and the news
flew through the brig. Every man fore and
aft dropped the thing in hand, most of them
to watch the fight, but three for a more
sinister reason. Those who had been asleep
leapt on deck, and the sheath-knives of all
hands were brought to muster. Of these
the man was allowed to make his choice,
and the one selected was put on the grind-
stone. Meanwhile the gladiator was pre-
pared by being cast adrift from the rail,
and having his leg-irons taken off.

" Five minu‘es later the man, completely
stripped, was on the rail, covered by the
skipper’s Snider. His wrist-irons were off;
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the knife was in his hand, and his opponent
still basked idly near the surface about
six fathoms away. It was to be a fight to
the death, or driving the shark off com-
pletely—so we, in our ignorance of the plot
afloat, were given to understand. The
human antagonist had been permitted to
grease himself with pork-fat from heel to
crown in order that the water might offer
less resistance to his movements; in itself
that fat was a most clinching proof of his
hopelessly renegade condition, for he was a
Mohammedan. Not a tremor marked him
in face or limb. He was playing for a big
stake, much bigger than we thought. Old
at the frightful game or new to it, going
to his death between those triple rows of
horrible teeth or to victorv and freedom,
he fully won the silent applause of every
white man there, ever. although he had
attempted to give us over to the merciless
hands of his kind.

The end of the brace had been lowered
" to the water’s edge, and the brace was
belayed to a pin in the rail. Down the line
the pirate slid. Every man crept to the
rail and craned his neck over it. The chal-
lenger entered the water without causing
the slightest noise. Just before his head
went in he took the keen six-inch blade
from his mouth, and it was at that brief
instant we saw the set, grim look on his
dark, ugly, greasy face. Then down he sank.
He was gone so long that we thought he
had drowned himself. Never was man more
wronged. Whilst watching thus, we saw
the shark’s little pilot fish darting excitedly
about his master’s great head. But the
eighteen-footer merely came a few yards
nearer the brig. Perhaps content in his
superiority of size, strength, and master-
ship, he lay there barely moving. Then
the captain raised his rifle to give him a
repentant bullet, but lowered it again with-
out doing so, we the while hardly cognizant
of the fact, so absorbed was every pair of
eyes that could get above the rail.

How those seconds dragged. In our
minds we had wished the shark-fighter an
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everlasting good-bye, deeming him a clever
fellow to have escaped the Andamans in
such a manner. Then came a hurried
whisper, ‘“ He’s there!” Ere the news could
be passed fore and aft, we saw the upward
flash of a black body and a gleaming
knife in the blue water directly under the
shark; they seemed to have been driven
up by some powerful force. The next
moment the shark shot clear into the air,
like a porpoise or flying-fish. As he went,
blood dyed the surface under him, and we
saw that there was a great wound in his
stomach. The pirate appeared above the
water, gasping, yet only for about half-a-
minute. He moved into clearer, stiller
water farther off, where he again disappeared.
We watched here, there, everywhere within
a cable’s length, but did not have long to
wait.

“Here he comes!” shouted the mate,
silen- e being now out of question.

There they were, scarcely three fathoms
away. At the moment in which we saw
them, the shark was in the act of diving,
and his great cross-ended tail was out of
the water, showing on one side a gash that
had reached the backbone. Plainly the
pirate’s intention was now to bleed the fish
to death by tapping the spinal artery, and
in the meantime rob him of his second-best
weapon. Before we could wonder whether
the shark would turn or go under us, he
had dived, leaving the panting gladiator at
the surface of the troubled waters. Now
it was that the three other pirates were
missing from the place they had occupied
just abaft the fore-rigging. Not that we
knowingly missed them. Our conception
of the matter was merely by way of instinct;
we knew it vaguely yet correctly, as was
afterwards proved when the affair was dis-
cussed in detail.

“Throw him a line!” cried the captain,
willing to spare the man further risk. There
was a rush to obey the order, but ere a line
could be thrown the pirate was off into
quieter water, the better to see his foe
returning to the attack, should he come.
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There the man remained for some minutes,
now sinking to reconnoitre, then on the
surface filling his lungs, never still; for in
quietude now lay his greatest danger. We
were thinking and hoping that the finned
tiger had been beaten, when the cook gave
a warning cry that he was slowly coming
back. There he was, rising slowly, as if
almost spent—as well he might be; but the
tiger of the seas dies a terribly hard death,
as all deep-water seamen know.

J. E. PATTERSON. My Vagabondage.

ORAL WORK

I. Vocabulary.

Note.—The following words should be
written upon the blackboard:
mishap, penal establishment, confine, novel
suggestion, sanction, sinister, antagonist,
resistance, renegade, applause, cognizant,
reconnoitre. .

Exercise 1.—Say the meanings of as many
of the above words as vou ~an. Discover
from the dictionary the meanines of the
remaining words.

Exercise 2.—Select six of the avove words,
and say six sentences, each rontaining one
of the words.

Exercise 3.—Tell of some occasions on
which you might:

(a) meet with a mishap;

(b) make a novel suggestion;

(c)) receive sanction;

(d) meet an antagonist;

(¢) meet with some resistance;

(f) offer applause.

Exercise 4.—From the above list of words
make other words which might be used in
the following sentences:

(@) I always —— a good singer.

(b) He —— the temptation.

(¢) May I ——- that you work harder?

Exercise 5.—Say suitable adjectives which
might be used to describe the following words
from the above list:—penal establishment,
renegade, mishap, applause.
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II. Incidental grammar—Tense.

Note—Remind the children that a verb
usually describes action or movement.
Explain that when a verb denotes an action
which is taking place it is said to be in the
present tense; for example, I hear you talk-
ing; I am busy this morning.

Explain that when a verb denotes action
which is finished and done with, it is said to
be in the past tense,; for example, I heard
you talking; I was busy yesterday.

The following should be written upon the
blackboard:
comes, came, rushed, rushes, scrambled,
gives, hangs, sought, seeks.

Exercise 1.---Say the tense of each of the
above verbs.

Exercise 2—Say the following sentences,
changing the verb into the past tense:

(@) He walks down the road.

(b) The boy breaks the window.

(c) He feels his heart beating.

(d) The curfew tolls the knell of parting day.

(¢) He drives along the lane.

(f) He knows that I am coming.

(#) The soldier is marching smartly.

Exercise 3.—Say the following sentences,
changing the verb into the present tense:

(a) The bird flew into the tree.

() We were ready for scheol.

(¢) I was eating a cake.

(d) The doctor rose to meet me.

(¢j I stretched my arms above my head.

(f) We knew that they were coming.

Note.—Now explaiv. to the children that
verbs which are use: to denote actions which
have not yet takeun place, but which will take
place in the future, are said to be in the future
tense. Poiut out that the future tense is always
formed with the aid of will or shall; for ex-
ample, We shall go for a holiday next summer.

Exercise 4—Say the following sentences,
changing the verbs into the future tense:

{(a) I went to the cinema.

(b) The birds migrated to a warmer climate.

(¢) I had no time to do it.

(d) The- aeroplane flies overhead.
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III. Tests ot reading.

Questions.

1. Describe the scene before the fight
started.

2. What bargain did the captured pirate
make?

3. Tell how he was prepared for the fight.

4. What did he do first of all?

5. How did the fight start?

6. How did he intend to kill the shark?

7. How did he succeed in his fight?

IV. Marked passage.

Read the passage marked on page 73
and then think about it with the help of
these questions:

The challenger entered the water without
causing the slightest noise. Just before his head
went gt he took the keen six-inch blade from
his mouth, and it was u* that brief instant we
saw the set, grim look vn his dark, ugly, greasy
face.

Why is the pirate called a challenger?
What is a challenge? Say a sentence con-
taining the word challenged. Under what
circumstances might you issue a challenge
(1) as a private person, (2) as a games
captain? What challenges are sometimes
recorded in a newspaper? Why did the pirate
enter the water silently? How would he do
it? Can you enter the water silently? In
what way? What is the meaning of the
word keen in this sentence? Say a sentence
to show another meaning of the word keen.
Can you think of still another meaning?
Where had the pirate carried his knife?
Why? What words might be used instead
of brief instant? What is a set look? Tell
other meanings of the word sez. What does
grim mean? When might your face have
a grim look? Tell the difference between a
grim look and a sad look. Why was the
pirate’s face dark? Why was his face greasy?

Then down he sank. He was gone so long
that we thought he had drowned himself.
Never was man more wronged.

Notice that the writer adds interest to his
style of writing by using short sentences

occasionally. When does he use them?
Find other examples in the extract. Remem-
ber to use short sentences sometimes in your
own written work. In what way might the
pirate have been wronged because he was
so long below the water? What does the
word wronged mean as used in the sentence?

Whilst watching thus, we saw the shark's
little pilot fish darting excitedly about his
master's great head. But the eighteen-footer
merely came a few yards nearer the brig.

Can you find out what is a pilot fish?
What is a pilot? What does a human pilot
do? What kind of building is sometimes
called a pilot? Why? What kind of move-
ment is pictured by the werd darting ? Why
does not the writer use such words as swim-
ming, moving or rushing ? What do you see
darting about in spring or summertime?

Say a word meaning the opposite of
excitedly. How long was the shark? Compare
his length with that of your classroom. Can
you say why the writer puts in the word
mercly ? What kind of ship is a brig? Say
the names of as many kinds of ships as you
can, and briefly say how you can tell the
differences between them.

DPerhaps content in his superiority of size,
strength and mastership, he lay there barely
moving.

What is the meaning of the word content ?
Tell an occasion on which you are contented.
What does superiority mean? From what
word is it derived? Name some ways in
which you might be superior to another
boy or girl. What word means the opposite
of superior? Say that word in a sentence of
your own. To what was the shark superior
in size and strength, the brig or the pirate?
How do you know? Say a phrase which
means the same as barely moving. Can you
tell another occasion when something might
be barely moving?

Then the captain raised his rifle to give him
a repentant bullet, but lowered it again without
doing so, we the while hardly cognizant of the
act, so absorbed was every pair of eyes that
could get above the rail.
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Repentant bullet is an uncommon phrase.
What does it mean as used in this sentence?
What does a person mean when saying “‘I
repent”? Can you give any reasons why the
captain lowered his rifle? Name any other
kind of fire-arm, and describe its appearance.
To whom does the word we refer? What
does hardly cognizant mean? Say another
phrase that means the same thing. To what
does the word act refer? Under what circum-
stances might you be hardly cognizant of
an act? What does absorbed mean in this
sentence? Why is it a good word to use
here? Tell other meanings of the word.
In what might you be absorbed? Say a
sentence containing this word. To whom
did the pairs of eyes belong? How do you
know that all the crew could not see the
fight? What is the rail which is mentioned?
Say the names of other parts of (1) a sailing
ship, (2) a steamship.

V. Discussion.

Questions.

1. Discuss whether the pirsic was wise in
his challenge. :

2. Can you find the senience which will
tell you how the pirate had heen fastened
up?

3. Can you suggest any reasons why he
was thus fastened?

4. The white men gave him silent applause.
What does this mean?

5. Why did the pirate deserve it?

6. Do you think this was the first time
the pirate had-fought against a shark?
Give reasons for your answer.

7. Discuss what might have happened if
the pirate had dropped his knife.

WRITTEN WORK

I. Vocabulary.

Note.—-The following words should be
written, in pairs, upon the blackboard:
week, weak ; seen, scene; steal, steel; currant,
current; pillow, pillar; goal, gaol; threw,
through; council, counsel; affect, effect;
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human, humane; waist, waste; two, too;
pair, pare.

Exercise 1.—Write short sentences to show
that you understand the differences in mean-
ing between the words in each pair.

Exercise 2-—Write six sentences, each
containing one of the following phrases:

() met with a mishap;

(b) made a novel suggestion;

(¢) received sanction;

(@) shall meet our antagonists;

(¢) meet with some resistance;

(f) offered applause.

II. Incidental grammar—Tense.

Note.—~Where it is appropriate, the words
given in the following exercises should be
written upon the blackboard, in which case
italicised words should be underlined.

Exercise 1.—Rewrite the following sen-
tences in the past tense :

(a) I shall go home by train. .

() We see several sheep in the fields.

(¢) The sailors will be in their ships.

(d) He brings me roses.

(¢) They will award the trophy to the
winner.

Exercise 2.—Rewrite the following sen-
tences in the present tense:

() He called for his candle.

(h) The post came before breakfast.

(¢) They will award the trophy to the
winner.

(d) The elephants rv-hed down to drink.

Exercise 3.—Rewrite the following sen-
tences in the future tense :

(a) He gave me a shilling.

(b) In the woods I saw some bluebells.

(¢) I did not expect a reward.

(d) Jack threw the ball to me.

Exercise 4.—Using am, 1is, are, was and
were, complete the following in the present
and past tenses :—1I ; You ; He ;
We ——; They —-.

Note.—The following should be written
upon the ‘blackboard:
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The captain raised his rifle to fire, but
lowered it again without doing so. How
those seconds dragged. There they were
scarcely three fathoms away. At the moment
that we saw them, the shark was in the act
of diving. Before we could wonder what
would happen, the shark had dived. We
knew that the pirate would be in great
danger.

Exercisc 5.—Rewrite the above sentences
in the present tense.

III. Reproduction.—The children should
write a few sentences in answer to each of
the following questions:

1. Several different men are mentioned in
the first part of the story. Say what each
of them was doing when the shark was first
seen. :

2. Tell what the crew did when the pirate
was given permission to attack the shark.

3. Describe the preparations made for
the fight.

4. Tell the story of the fight, beginning
with the following sentence: The pirate
slid down the rope into the water.

5. What were the captain and the crew
doing during the fight?

IV. Argument.—Ict the children write a
few sentences in answer to each of these
questions:

1. Several methods of killing the shark
were suggested by members of the crew.
Which method do you consider was the
best? Give reasons for your answer.

2. The pirate was undoubtedly a brave
man. Give reasons why he might also be
considered a wise or a foolish man.

3. Why did not the captain believe that
the pirate might be trying to escape from
the ship?

4. The captain held his rifle in his hands
during the fight. Say whether he ‘was pre-
pared to shoot the shark or the pirate. Give
reasons for your answer.

V. Imaginative work.—Although the topic
of this story is completely outside the

experience of the children, if there has been
plentiful discussion and some study of detail,
they might write a paragraph in answer to
one of the following questions:

1. Describe the pirate’s fight as if there
had been two sharks. Decide whether you
are going to imagine that the pirate kills
both sharks, or whether one escapes, or
whether the pirate does not escape; then
give details which will help to build up a
clear picture of the fight under one of these
circumstances.

2. In the extract there appear several
references to other pirates and to a plot to
capture the ship. Write a story about how
the pirate’s fight with the shark helped the
other pirates to capture the ship and the
crew.

VI. Conversation.—Let the children select
one of the following groups of people and
write a conversation between the persons
in the group:

I. The captain and the pirate before the
fight.

2. The captain and the pirate after the
fight.

3. The mate, the cook and the captain
when the shark was first secn.

4. Two or three members of the crew
during the fight.

EXTRACT 3—-PRISONERS OF WAR

INTRODUCTION

During the Great War soldiers captured
in battle were kept under close guard in
large concentration camps, which were
usually surrounded by high barbed-wire
fences. Attempts to escape were constantly
being made by the prisoners, and this extract
gives an account by an eye-witness of such
incidents in a German prison-camp.

Point out that orderlies are soldier-
servants.

Give the children opportunity to com-
pare the conversational style of this extract
with the more formal literature of others.
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READING

One day two of the officer-prisoners
dressed themselves in the clothes of French
orderlies, of whom there were a few at
Schwarmstedt, and looked so exceedingly
comic that we had to roar with laughter.
They marched solemnly to an empty sentry-
box which was in the camp, laid it flat,
placed their escaping kit inside, and carried
it to the camp entrance. Unfortunately,
they met the Boche sergeant-major.

““What are you doing?”’ said he.

“We are moving this old sentry box out-
side the wire.”

“But why?”

“Commandant’s orders."”

As they had no guard in charge of them
the sergeant-major was suspicious. “That
is not true,” said he, “‘you are Englanders.”

“But no, monsieur.”

“Yes, I have my suspiciors. I will cause
an inquiry to be made.”

Off he went to look at the Lst of men on
duty that day, and the deiails of their work.
When he returned later on wih a guard, he
was surprised and even hurt to discover
that they had both vanished. taking their
kit, but leaving the sentry-box to be moved
back to its proper place.

Other attempts, equally barefaced, were
successful. N., having stolen a German
uniform, and M., being suitably disguised
by an artist friend, one afteinoon went to
the gate, unlocked it with a home-made
key, and walked out before the eyes of the
whole camp. Nor were they recaptured for
a fortnight, by which time they had got
nearly to the border.

The key they used was made of camp
money melted down and poured into a
mould; an impression of the lock had been
taken with shaving-soap, and the rest of
the business was done with a file and a
candle. Many such keys were made at
Schwarmstedt, and after we had been there
a month or two I think we were pretty
well able to unlock any room in the whole
camp.

Officers who had obtained maps of the
country through bribery, or in some other
way, lent them round for friends to copy.
Thus it was that I managed to get a very
good one. Thin paper, such as is found in
Huntley and Palmer’s biscuit-tins, was
generally used for tracing, and answered
the purpose well. My compass was also
home-made, born out of a magnet, a needle,
and an old watch-case. It was really laugh-
able how, until they grew wiser with experi-
ence, the Germans actually allowed us to
purchase magnets, not to speak of ruck-
sacks and civilian hats, at the canteen;
but the rucksacks were bought up so quicky
that they became suspicious and would get
no more in. They even tried to collar back
those which they had sold, but without
much success. . . .

Saving up food for the journey was a
matter of some time and difficulty at
Schwarmstedt, but it proceeded surely,
although rather slowly, as parcels came
along from England, and as one was able
to slip occasional unopened tins into one’s
pocket when visiting the parcel office.
Meanwhile, those who were fortunate enough
to have a store ready tried various methods
of escaping.

As we had been allowed to bring only one
box with us from Crefeld, each of us natur-
ally brought the biggest he had. Bul it
was obvious that boxes of that size could
not be kept in rooms already overcrowded
with the beds of fifteen or sixteen officers,
even when the beds were double-decked.
So the German authcrities ordered that they
should be removed from the camp to a
store-shed outside the wire. Certain officers,
bent on emulating St. Paul, got into their
boxes (as a matter of fact, they were large
wicker baskets), and arranged that English
orderlies should carry them across to the
store-shed, from which they would be able
to escape during the night. All went well
at first. By two o’clock the baskets were
outside the gate, and moving merrily towards
the shed. Then suddenly the- German
officer called a halt, and decided that, as
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the soldiers were needed for other work,
the baskets should stay where they were
until five o’clock. The day was very hot.
After a time one of the occupants got cramp,
and awful squeakings and scratchings came
from the basket. ““Cover it up with a lonely
tune,” was our immediate motto, and by
whistling, talking and shouting near the
gate, we did our best; but the sentry was
obviously suspicious, for he looked hard at
the box. Fortunately he did not stab it
with his bayonet; nor could he open any of
them, because they were locked, all the
keys being carried by one officer in another
basket, who was expected to cut himself
out and liberate his companions.

At last the boxes were taken to the shed,
but whether the sentry had mentioned his
suspicions, or whether, as is also alleged,
one of the escapers showad himself at the
store-room window, it presently happened
that at about eight o’clock a German officer
followed by a guard went straight to the
place where they were, and captured them
all. We saw them marched off to cells,
where they were to do five months’ solitary
confinement, which was the ridiculously
harsh penalty for an attempt to escape until
it was reduced to a fortnight by mutual
arrangements between the two Governments
in July, 1917.

A great dog was kept by the Germans to
track down prisoners who escaped, but like
most other Germans at Schwarmstedt he
was open to corruption, and on discovering
that the English officers could give him better
and more plentiful food than his proper
masters, he promptly became great friends
with them; so much so that finally, when
one of the officers escaped, he took the dog
along with him. Whether he made him carry
his pack or not I am unable to say; but
rumour had it that he was unable to persuade
the dog to leave him even after he had made
an attempt upon its life by endeavouring to
drown it in a river. It is not easy to hold
the head of a big dog under water against
his will, and if he insists upon following you
after you have plainly showed such dis-
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inclination for his company, what more is
there for a poor prisoner to do?

About this time another officer was unfor-
tunate in being discovered in the dust-trolley
after it had been taken outside the wire.
This truck ran on a light railway, and was
filled and pushed in and out of the camp by
our own orderlies under charge of a German
guard. Usually it was not emptied until the
following morning, and remained standing
all night at a little distance from the camp.
It happened, however, on this particular
occasion that two hungry German soldiers
came along, and seeing the loaded trolley
standing there, determined to see if there
was anything fit for food left in any of the
old tins. To their great surprise, on tipping
over the trolley they discovered a dirty and
bruised British officer.

Periodically the Germans made vigorous
searches to discover the hiding-places of
maps, compasses, food and escape-kit gener-
ally, and these searches were often very
diverting. It was the children’s game of
hide-and-seek played by grown-ups, and the
Germans being in all respects so very much
more grown-up than the British, the advan-
tage was naturally with the latter, because
they enjoyed it, whereas the Huns didn't.
Indeed, at first they seemed to know nothing
whatever about the game, and maps sport-
ingly pinned to the backs of pictures, or on
the underneath of tables, escaped scot-free.
But laboriously and by degrees our hosts
improved, and attained finally a certain
proficiency, although, since they regarded
the whole business merely as military
service, they were naturally unable to throw
themselves into it with the proper childish
enthusiasm, and any new variation in the
game always had them beaten. In this
prison diversion the big dog was allowed to
take part, and one day covered himself with
glory by unearthing a small store of tins
hidden beneath the floor of a hut. This
triumph pleased the Germans vastly, and
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was taken in very good part by the English
officers. . . Cries of “Good dog!” and
‘“Seek, seek!”’ gave him encouragement, and
when at last he did discover a second and last
store, a perfect howl of applause went up
from all present. The Huns were puzzled
by this behaviour, but as there was really
nothing in it for which they could send us
to prison, they contented themselves by
sticking out their chests and scowling.
F. W. Harvey. Comrades in Captivity.

ORAIL WORK

I. Vocabulary.

Note—The children should be asked to
find phrases which help to build up the
friendly, intimate style of the extract.
Examples of such phrases are as follows:

off he went; barefaced atiempts; tricd to
collar back; awful squeakings: sticking out
their chests; the rest of the basiness.

Such phrases might be w.itten upon the
blackboard, and thc chi'dren should then
be asked to say other plruces uaving the
same meanings.

Note—The following phrases should be
written upon the blackboard:
roar with laughter; he was =uspicious; an
impression of the lock was made; they grew
wiser with experience; our immediate motto;
a harsh penalty; unable to persuade the dog
to leave him; he showed disinclination for
his company; childish enthusiasm; any
variations of routine were welcome.

Exercise 1.—Express in your own words
the meaning of each of the above phrases.

Exercise 2.—Say sentences, each contain-
ing one or more of the above phrases.

Exercise 3.—Explain the meaning of the
following familiar phrases:

(a) to turn over a new leaf;

(b) to steal a march on anyone;

(¢) he is like a wet blanket ;

(d) his words do not ring true;

(¢)- she covered herself with glory.
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Exercise 4.—Say sentences, each contain-
ing one of the phrases.

Note—The following words should be
written upon the blackboard:
rest, kind, runs, play, match, fire, sight.

Exercise 5.—Say sentences to show that
each of the above words has more than one
meaning.

Exercise 6.—From each of the above
words, make other words, and use them in
short sentences to show their meaning,
thus:
rest, restful: It was very restful in the cool
shadow of the tree.

II. Incidental grammar —— Number and
gender.

Note—The following might be written
upon the blackboard:

A noun which denotes only one person or
object is in the singular number ; for example
boy, cloud, bucket, shield.

A noun which denotes more than one
person or object is in the plural number ; for
cxample, dogs, kings, strects, iivers.

The children should then be asked to give
examples of singular and plural forms.

Exercise 1.—Say all the singular nouns in
the first few paragraphs of the extract.

Exercise 2—Say all the plural nouns in
the last paragraph of the extract.

Exercise 3.——Say  sentences containing
singular nouns, and sentences containing
plural nouns.

Note—The chiluren will find no difficulty
in understanding the meanings of, and the
difference between, singular and plural.
The greatest difficulty is in the varied
speliings of plural forms, and therefore these
are dealt with at length in the written section.
The words given in the exercises below
should be written upon the blackboard.

- Exercisc 4—Say the feminine of the

" following:

boy ; hero; hlmself ; bachelor; uncle ; nephew;
negro; author.
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Exercise 5.—Say the masculine of the
following:
she; her; women; wife;
landlady; mistress.

witches; cows;

Exercise 6.—Say the feminine plural of
the following:
man; husband; brother; bullock; monk;
host.

III. Tests of reading.

Questions.
1. Tell the story of the first attempt to
escape.
2. How did the prisoners make keys?
3. Tell something about the maps obtained
by the officers.
4. How did they build up a store of food?
5. Describe an attempt to escape in a box.
6. Show how the attempts failed.
7. What punishments wcre given for these
attempts?
8. How did escaping prisoners get rid of
the dogs?
9. Tell the incident of the officer on the
trolley.
10. How did the prisoners hide their maps
and food?

IV. Marked passage.—Read the passage
on page 79 and then study it with the help
of these questions:

The day was very hot. Afier a time one of
the occupants got cramp, and awful squeakings
and scratchings came from the basket. ‘‘ Cover
it up with a lonely tune,” was ouwr immediate
motto, and by whistling, talking and shouting
near the gate, we did our best ; but the sentry
was obviously suspicious, for he looked hard
al the box.

Give a word picture of the sun, the sky
and the clouds on the day of this incident.
What is the meaning of the word occupant?
What did he occupy? Explain the difference
in meaning between the words occupy and
possess. Put each word into sentences of
your own. Under what circumstances would
you occupy (1) your bedroom, (2) your time
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at the seaside? What word derived from
occupy means job or daily work? Use this
in a sentence. How does cramp affect a
person? When might you get cramp? What
is the cure for it? What would cause the
squeakings and the scratchings? What does
awful mean as used in this sentence? Say
a sentence to show a truer meaning of the
word awful.

Why are the lifted commas used? Who
would be likely to say this sentence, and why?
What is a motto? Say a motto which you
know. What is the meaning of obviously?
Complete this sentence, ““ The ragged tramp
was obviously ——.” 'What made the sentry
suspicious? If you visited a soldiers’ camp,
how could you tell which mcn were sentries?
Whereabouts in England is there always a
sentry on duty?

Fortunately he did not stab it with his
bayonet; mer could he open any of them,
becaus. -they were all locked, all the keys being
carried by one officer in another basket, who
was expected to cut himself out and lLiberate
his companions.

Why was it fortunate that the sentry did
not stab the box? What might have hap-
pened if he had done so? What word means
the opposite of fortunately? Use the word
in a sentence. Describe a bayonet. Explain
clearly why the sentry could not open the
boxes. If he had been able to do so, what
would he have discovered? What is the
meaning of liberate? Say a sentence contain-
ing a word meaning the same thing, and
referring to slaves.

At last the boxes weve taken tv the shed, but
whether the sentry had mentioned his suspicions,
or whether, as is also alleged, one of the escapers
showed himself at the store-room window, it
presently happened that, about eight o’clock,
a German officer followed by a guard went
straight to the place where they were, and
captured them all.

What was the purpose of the shed which
is mentioned? Use the word mentioned in a
sentence to show that you understand the
difference in meaning between that word
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and the word discussed. Tell something which
“you might have occasion to mention to your
teacher, or to your mother. The word
alleged means stated or quoted, or produced
as an argument. The phrase “it was alleged”
often appears in newspaper reports or police-
court cases.

Explain the differences in meaning between
these three groups of sentences:

1. The boy ran into the road without
looking left or right. He was run over and
injured.

2. The boy, it was alleged, ran into the
road without looking left or right. He was
run over and injured.

3. The boy ran into the road without
looking left or right. It was alleged that he
was run over and injured.

We saw them marcied off to cclls, where they
were to do five monihs' soliiary confinement,
which was the ridiculously har-h penalty for
an attempt to escape unt:i il wes reduccd to a
Jortnight by mutual arrangemsés between the
two Governmenis in July, :917.

Who were marched off to the cells? Who
saw them being taken awav? WWhat is the
difference between being ~7dered off, and
being marched off ? Explain the meaning of
solitary confinement. Say a sentence to show
that you understand the difference in mean-
ing between the words solitary and lonely.
Under what circumstances could a person
be solitary without being lonely? What is
the meaning of ridiculously as used in this
sentence? Say other words which might
have been used instead. Say a sentence
to show another meaning of the word
ridiculous. What is a penalty? Explain wby
the word penalty is used to describe a certain
incident in a ball game. Is a penalty, or
punishment, always harsh? Give reasons
for your answer. What are mutual arrange-
ments? For what might you make arrange-
ments, either in school or in regard to a
hobby? Name the two governments which
are mentioned here. Name any other
governments whose countries took part in
the Great War. What is the difference
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between a government and a parliament?
What is the title of the man who is at the
head of the British government? What is
his name? Who was at the head of the
British government during the greater part
of the Great War?

V. Discussion.

Questions.

1. Why were these officers kept prisoner
if they were not criminals?

2. Why were they not released?

3. Did other armies take prisoners during
the war?

4. Prove that the officer-prisoners managed
to keep cheerful.

5. Can you tell anything that this shows
about their character?

6. In the sentry-box incident, prove that
the sergeant-major was dull-witted and also
had no sense of humour.

7. Tell some incidents which prove that
the Germans in this camp did not at first
keep a very careful watch over their prisoners.

8. Does any description show you that
although there is plenty of humour in this
story, the officers were neither happy nor
comfortable?

9. Tell of some small incidents which show
that the officers used much intelligence in
outwitting their sentries.

WRITTEN WORK

I. Vocabulary.

Note.—The followi:.g phrases should be
written upon the bluckboard:

at daybreak; from day to day; as a result;

in his anxiety; with pleasure; to his surprise.
Exercise 1.—-Write six sentences, each

containing one of the above phrases.

Note.—Whenever the children are asked
to write sentences, they should be encouraged
to use thought in building up the idea and
the wording of the sentences, to achieve
some style and originality, unless they are
specifically requested to write short sentences.
As an example to the children, the following
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sentences, dealing with the above exercise,
should be written upon the blackboard, and
there should then be some discussion on the
reasons why the second sentence is the
better of the two:

(a) The sun rose at daybreak.

(b) Though the evening had been dark and
stormy, the sun rose a¢ daybreak in a clear
and cloudless sky.

Exercise 2.—Rewrite the following sen-
tences, changing the verbs into the past
tense:

(a) T wake up and find that as it is eight
o’clock, I shall have to dress very quickly.

(6) They march solemnly to an empty
sentry box, lay it flat, place their kit inside
it, and carry it to the door.

(¢) The ship procecds slowly and one is
able to see the shore.

II. Incidental grammar — Number and
gender.

Note.—The lists of words given in the
exercises should be written upon the black-
board. Words which the children have
spelled incorrectly should be rewritten.

Exercise 1.—Make a list of the following
words, and beside each one write its plural
form:

church

horse  story wharf  chief
cart body stitch  thief ox
coach day fish potato  child
prayer calf cross domino foot
tax loaf dress piano  goose
brush roof negress motto  shelf

Exercise 2.—Write each of the following
sentences in plural form:

(@) The man-servant saw a mouse near
the bookcase.

(b) The captain of the man-of-war was
ready.

(c) His tooth was aching after he had
eaten a lump of sugar.

Exercise 3—Rewrite the following sen-
tences, changing masculine words into the
feminine form:

83

(a) When his uncle had finished his
work he showed it to his nephew and his
brother.

(b) His father said that he would take
him to the cinema when he had finished his
work, which was some important writing
that he was doing for his employer.

III. Reproduction.—The children might
write a paragraph in answer to each of the
following questions:

1. How did two men escape by using a
sentry-box?

2. Tell how the officers managed to collect
such small things as keys, compasses, maps
and clothing.

3. How did they hide these things?

4. Tell in your own words the story of the
attempt to escape in boxes.

5. Write a paragraph under this heading:
The Officers and the German Dogs.

In the paragraph, tell either how the dogs
were usec in the escapes, or how the dogs
searched for food.

IV. Argument.—Let the children write a
few sentences in answer to these questions:

1. Prove that the officers enjoyed their
attempts to escape.

2. Which of the methods was likely to be
most successful? :

3. Say which incidents made the Germans
most suspicious. Give reasons for your
answer.

4. Say why five months’ solitary confine-
ment was a harsh penalty.

5. Prove that although England and
Germany were at war, the two countries
still communicated with each other.

6. Do you think that the dogs were always
friendly? Give reasons for your answer.

V. Imaginative work.—The children might
write a paragraph in answer to each of these
questions:

1. Write a short account of an escape,
using these words and phrases:
prison camp; in the silent night; disguised;
barbed wire; raised the alarm; bloodhounds;
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swimming across a stream; across the
border. ’

2. Tell the story of an imaginary escape
from pirates.

VI. Descriptive work.—The children might
write a paragraph describing any one of the
escapes, using the words and phrases written
upon the blackboard. For example, The escape
with a home-made key. Blackboard words:
barefaced attempt; camp money melted;
mould; impression of the lock; shaving-
soap; before the eyes of the whole camp;
recaptured; nearly to the borde:.

VII. Conversation.

Note.—Before the following exercises are
attempted there should be a class discussion
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on what topics the officer-prisoners would be
likely to talk to each other, and on those
topics they would be likely to discuss with
their guards.

Exercise 1.—Write a short conversation
between an officer who was attempting to
escape and one who was helping him. Con-
sider whether the conversation is to take
place in a hut, or out of doors.

Exercise 2.—Write a short conversation
between the sergeant-major and the officers
who were attempting to escape in the old
sentry-box.

Exercise 3..—Write a short conversation
between an officer and one of the guards
about the number of beds which were in
each hut.

LITERATURE STUDY WITH BACKWARD
CHILDREN

Introduction.—The s=lection of material
for literature study by backward children
presents one of the most difficult problems
of the senior school. There is little doubt
that, in due course, books suitable for these
children will be available in sufficient
numbers, and in the meantime many teachers
are dependent upon material which is, on
the whole, unsuitable. “Vhen considering
whether an extract is suitable for backward
children, there are two questions which
must be answered. Is the language simple?
Is there plenty of action? The slow child is
usually uninterested in abstract descriptions
and philosophies, because they are beyond
his powers of understanding. The following
extract from the works of William Makepeace
Thackeray is given as the subject of a lesson
-for backward children, chiefly for the purpose
of proving to the teacher of this type of

child that it is possible to discover passages,’

even in the classics, which are suitable for
these children.

The search for passages which are simple
in language, concrete in idcas, and full of
movement and action, demands carcful
exploration of the field of literature and
thoughtful reading on the part of the teacher.
It can, however, be safely assumed that here
and there in the majority of buoks available
for school use there are such suitable extracts
as the one which is the subject of this lesson,
suggested for second year backward children.
Notes on method z.re given with the exercises
which follow the reading.

EXTRACT—DENIS DUVAL AND THE
HIGHWAYMAN

INTRODUCTION

The children should be told that the events
recorded took place in 1776, when highway-
men were very common. Denis Duval was
a small boy who was being taken by post-
chaise, a kind of private coach, to London,
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by his good friend Doctor Barnard. There
might be a talk about highwaymen before
the reading.

READING

Ah; there come the horses at last; the
horses from the ‘“King’s Head,” and old
Pascoe, the one-eyed postillion. How well
I remember the sound of their hoofs in that
silent street! I can tell everything that
happened on that day; what we had for
dinner—veal cutlets, and French beans, at
Maidstone; where we
changed horses, and
the colour of the

horses. ‘' Here,
Brown! Here’s my
portmanteau! I say,

where shall I stow
it?” My portmanteau
was about as big as a
good-sized apple pie.
I jump into the
carriage and we drive
up to the Rectory;
and I think the Doctor
will never come out.
There he is at last,
with his mouth full of
buttered toast, and 1
bob my head to him
a hundred times out
of the chaise window.
The Doctor comes out,
his precious box under
his arm. I see dear
Mrs. Barnard’s great
cap nodding at us out of the parlour window
as we drive away from the Rectory door.
We stopped for dinner at Maidstone, at
“The Bell.” The Doctor liked his ease in
his inn, and took his dinner so comfortably
that I, for my part, thought we never would
be gone. I was out in the stables and looking
at the horses, and talking to the ostler who
was rubbing them down. I dare say I had
a peep into the kitchen, and at the pigeons
in the inn-yard, and at all the things which
were to be seen at “The Bell,”” while my two

W. M. THACKERAY,
1811-1863

companions were still at their never-ending
lunch. It was an old-fashioned inn, with a
gallery round the courtyard. I was in the
stables looking at the nags, when Mr. Weston
comes out of the inn, looks round the court,
opens the door of the post-chaise, takes out
his pistols, looks at the priming, and puts
them back again. Then we are off again,
and time enough, too.

Toward the end of the day Master Denis
Duval fell asleep on Doctor Barnard’s
shoulder, and the good-natured clergyman
did not disturb him.

I woke up with
the sudden stoppage
of the carriage. The
evening was falling.
We were upon a
lonely common, and
a man on horse-back
was at the window of
the post-chaise.

“Give us out that
there box! and your
money!” I heard him
say in a very gruff
voice. O heavens! we
were actually stopped
by a highwayman! It
was delightful.

Mr. Weston jumped
at his pistols very
quick. ‘‘Here’s
our money, you
scoundrel !’ says he,
and fired point-blank
at the .rogue’s head.
Confusion! The pistol missed fire. He aimed
the second, and again no report followed!

‘““Some scoundrel has been tampering with
these,” says Mr. Weston, aghast.

“Come,” says Captain Macheath, ‘‘come,
your—"'

But the next word the fellow spoke was
a frightful oath; for I took out my little
pistol, which was full of shot, and fired it
into his face. The man reeled, and I thought
would have fallen out of his saddle. The
postillion, frightened no doubt, clapped
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spurs Lo his horse, and began to gallop.
“Shan’t we stop and take that rascal, sir?”
said I to the Doctor. On which Mr. Weston
gave a peevish kind of push at me, and said,
“No, no. It is getting quite dark. Let us
push on.” And, indeed, the highwayman'’s
horse had taken fright, and we could see
him galloping away across the common.

I was so elated to think that I, a little boy,
had shot a live highwayman, that I daresay
I bragged outrageously of my action. We
set down Mr. Weston at his inn in the
Borough, and crossed London Bridge, and
there I was in London at last.

The affair was actually put into the news-
papers, and who should come to hear of it
but my gracious Sovereign himself. One day,
Sir Peter Denis took me to see Kew Gardens
and the new Chinesec pagoda Her Majesty
had put up. Whilst walking here, and sur-
veying this pretty place, I had the good
fortune to see His Majesty, walking with our
most gracious Queen, the Prince ot Wales,
and, I think, two, or it may he three, of the
Princesses. Her Majesty knew Sir Peter
from having sailed with Lim, saluted him
very graciously, and engaged him in con-
versation. And the Best oi Monarchs, look-
ing towards his humblest subject and servant,
said, ‘“What, what? Little boy shot the
highwayman! Shot him in the face! Shot
him in the face!” On which the youthful
Princesses graciously looked towards me, and
the King asking Sir Peter what my profession
was to be, the Admiral sail I hoped to be a
sailor and serve His Majesty.

I promise you I was a mighty grand
personage when I went home; and both at
Rye and Winchelsea scores of people asked
me what the King said.

W. M. THACKERAY. Denis Dival.

NOTE

General principles which should be

considered in the teaching of English to

backward children appear in the general
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introduction to the course and in the model
lessons for backward children, which appear
in the first year’s course.

One of the greatest difficulties which these
children have to overcome is lack of self-
confidence, and they can be helped by
referring as often as possible to matters of
which they have experience and knowledge.
It is comparatively simple to get these
children to talk with confidence about their
homes, their pets, their hobbies, friends and
games, and the successful teacher will adapt
the matter of the literature lessons to this
safe background whenever the children
appear hesitant in discussion. It will be
noticed that in many cases in the following
exercises there is constant reference to the
child himself, and to his own personal
experience.

ORAL WORK

I. Note—The following questions are
samples of the type which can be used to
ensure that the children have some knowledge
of conditions of travel in the eighteenth
century. The adult mind pictures without
effort the ‘“background” of such a story as
that of the extract, but there may be children
who have very little conception of even so
simple a picture as a horse-driven coach on
a lonely road. Whatever type of literature
teaching is wundertaken with backward
children, general questions such as the
following should be the subject of class
discussion, to form in the mind of every
child a clear picti:e of the “background”
conditions.

Questions.

1. What was a highwayman?

2. What did he do?

3. Whac happened to highwaymen who
were caught?

4. Did they always ride horses?

5. What do you think a highwayman
looked like?

6. Why did Mr. Weston, who was a very
kind and friendly man, carry pistols?

For notes on Thackeray see page 205.
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7. Can you say why we have no highway-
men nowadays?

8. Who has seen a horse-drawn carriage?

9. Can you describe it, so that those
children who have never seen one can see,
in their minds, a picture of one?

10. Tell all the ways you can think of in
which travelling by road nowadays is safer
and more comfortable than when Denis
Duval went to London with the Doctor.

II. Note.—Invite oral answers to the
following questions based upon the extract:

Questions.

1. Say who the following people are:—
Doctor Barnard, Mrs. Barnard, Pascoe,
Denis Duval, Mr. Weston.

2. Name the inns which are mentioned.

3. We are not-told what was in the
Doctdr’s precious box. What do you think
might be in it?

(Note—1If any child suggests bottles of
medicine, this might lead to a talk about
Doctors of Medicine and Doctors of Divinity,
a discussion which might then lead to a
future talk about various professions,
diplomas, and the abbreviations, such as
M.D., D.D., Mus.Doc., ctc., used to denote
qualifications.)

4. Can you find anything in the story
which proves that Denis Duval is a small
boy and not a grown man?

5. What is the humour about the port-
manteau?

6. Why was Denis impatient at the inn
at Maidstone? ,

7. Find Maidstone on the map. How far
is it from London?

8. Tell what Denis did while waiting for
the Doctor.

9. What might you do, while waiting
for a train at a railway station?

10. What do you do when waiting for a
bus?

11. Tell something which shows that
Doctor Barnard was good-natured.

12. Tell of some things which a good-
natured boy might do.

G—VOL. I-S

87

13. Say some other words which mean
much the same as good-natured.

14. What did Mr. Weston do just before
the coach left Maidstone?

15. Why did he do it?

16. Where were they when stopped by
the highwayman?

17. Why did he choose that spot?

18. What did the highwayman say?

19. Show that Mr. Weston was a very
brave man.

20. Tell what Denis Duval did.

21. Why was Denis so proud?

22. Tell why Denis was able to see the
King.

23. What was the name of the King?

24. Tell what happened in Kew Gardens.

III. Note.—The following exercise shows
a type of simple vocabulary work which will
be of benefit to slower children. The follow-
ing words from the extract should be written
upon the blackboard:
veal; portmanteau; precious; ostler; pigeons;
old-fashioned; saddle; spurs; bragged;
gracious; profession; admiral; peevish.

Questions.

1. From what animal is veal obtained?
Name the animals from which we obtain
beef, mutton, bacon, venison, ham, pork.

2. Explain the difference between a
portmantean and a suit-case. .

3. Notice the spelling of precious and
gractous. In both of them, ¢z is pronounced
like sh. Precious does not mean the same as
valuable. Can you tell of something you
possess which is precious but not valuable?

4. What is a gracious person? Tell of any
gracious person whom you know.

5. What is an ostler? Why are there
now fewer ostlers than there used to be?
What do we call the men who have replaced
them?

6. Learn the spelling of pigeons. Tell any-
thing you know about pigeons. What
wonderful habit have some of them? How
can pigeons be very useful? Give accounts
of other birds which are sometimes kept as
pets.
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7. Describe a saddle. Name other articles
. used in the riding or driving of horses.

8. What is a profession? Give the names
of some professions, and talk about the
duties of the persons in them. Find the
meaning of the following abbreviations:—
M.D.; D.D.; B.Sc.; MA.; Mus.Doc.;
F.R.C.O.; D.L.; LD.S, and talk about
the probable work of persons who have the
right to use these letters.

9. When might a boy be peevish? Give
other words which mean much the same.

10. What is the position of an admiral?
What rank in the Army does it equal?
Explain why the person in charge of a big
liner is not called an admiral. Name some
famous battleships and liners. Tell some of
the differences between the two kinds of
ships.

Note.—The reader will notice that the
above list of blackboard words has been
used as a source of gederal discussion,
increasing the general kn-wledge of the
children, and giving them opportunities to
express their ideas and ovinions

In such extracts as the one now studied
where there are seviial simpie incidents,
volunteers from among tlie chiliren might
act each incident without rehearsal, such
acting to be followed by class criticisms
and suggestions for improvement, after
which the incidents might be played again,
by different children. In connection with
the story of Denis Duval, various groups
of children might give a playlet of a few
minutes’ duration about the departure of
the post-chaise, the scene with the highway-
man, and the scene in Kew Gardens.

WRITTEN WORK

Questions.

1. Write a few sentences about Denis
waiting for the Doctor to leave the house.

2. Write a few sentences telling what

Denis did at “The Bell” while waiting for

the Doctor.
3. What did Mr. Weston do while Denis
was in the stable?

4. Write what the highwayman said.

5. Write about the brave action of Mr.
Weston.

6. What did Denis do then?

7. Give a short account of the meeting
between Denis and the King.

Note.—The incidental grammar which is
given in the lessons of the normal course
is quite simple, and if the examples and
exercises given to backward children are
consistently interesting and striking in char-
acter, there is no reason why such children
should not complete most of the work
suggested. It is inadvisable, however, to
build up an ambitious scheme of incidental
grammar for backward children and to
cover the ground at a rapid rate. The work
should be simplified, and there should be
constant revision and recapitulation. The
most backward children of all will never
have much understanding of, or use for,
any kind of word study or analysis, and an
attempt to deal too much with abstract
study of language might conceivably destroy
any interest in literature which general
studies and discussions have aronsed.

NOTES FOR A LECTURETTE
Story of Travelling.

1. From Saxon to Elizabethan times.—The
usual mode of travelling in Saxon times was
on foot. Conveyances for travellers were
not much used in England until the begin-
ning of the seventeeth century; conse-
quently, we have ‘cw old illustrations of
carts or carriages for travelling. In early
Norman times we read of monks who walked
to Rome, and of pilgrims who walked across
Europe to the Holy Land: the great army of
crusaders mostly travelled on foot.

Soon after the Conquest the use of carriages
was for a time forbidden, as it was thought
that men who rode about would be less fit
for hardships of war; men of all grades and
professions rode on horseback, or on mules,
and sometimes the monks and women on
she-asses. The poet Chaucer, who lived at
the end of the fourteenth century, did not
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mention any of the pilgrims in his Canterbury
Tales as travelling in conveyances.

1. This is a drawing from an old sketch
of an eleventh century cart: how the travel-
lers got into it is not shown, nor how it was
drawn along, but it must have been very
uncomfortable, swinging from side to side
with every movement of the horse.

2. This is a royal traveller of the four-
teenth century. The cart was gaily decorated
and hung with curtains, but being springless
it must have bumped rather badly on the
rough, uneven roads. Finely decorated and
upholstered carriages were known at this
time, for we read in an old rhyme of that
period:

To-morrow ye shall on hunting fare

And ride, my daughter in a chare.

It Shall be cover’d witli velvet red

And cloth of fine gold all about your head,
With damask white and azure blue

Well diaper’d with lilies new.

3. Covered carriages on four wheels—the
beginning of coaches—were known in the
fifteenth century, but their use was only for
ladies of high rank; towards the end of this
century, however, they began to be used by
kings and princes in journeys. Such a
carriage is here shown with a royal traveller:
it has a sort of canvas top with a diapered
pattern worked on it, a box for luggage, and
upholstery inside.

4. Here we are shown the usual means of
travelling in the Middle Ages. Here are the
Dukes of Exeter and Surrey riding from
Conway Castle, where King Richard II. has
taken refuge, with a message to Henry of
Lancaster, to whom the King shortly after-
wards surrendered, 1399. There is little in
their dress to distinguish them from women,
but they must have looked very fine in their
gay clothes, with the splendid trappings of
their horses, and their brave bowmen riding
behind.

6. A coach of Queen Elizabetn’s maids.
The chief reason why roads were neglected
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and conveyances little used was that the
main work of the people was on the land;
each village was able to supply practically
all the wants of the people. In Saxon times
the only cart that was used at all was the
bullock-cart.

2. From Stuart to modern times.

1. By the beginning of the seventeenth
century coaches had become so common that
the Thames waterman complained bitterly
against this new-fangled way of travelling:

Carroaches, coaches, jades, and Flanders
mares :

Doe rob us of our shares, our wares, our
fares,

Against the ground we stand and knock
our heels

Whilest all our profit runs away on
wheeles.

Bu: these complaints were of iittle avail,
for in the eaily part of the century it was
estimated that there were 6,000 coaches in
London and the surrounding country. This
coach of Charles Il.’s time shows a great
advance in coach-building, for the prettily
shaped domed body is hung by means of
stout leather straps from the four corners
to pillars erected upon the under-carriage.
From this time onwards to the coming of
railways great progress was made in coach-
and carriage-building. The present Lord
Mayor’s coach, which is hung on leather
braces and has beautiful gilding and panel
work, was first used in 1757; the royal state
coach of the present king, ““the most superb
carriage ever built,” was completed in 1761.

2. A post-chaise, or a chaise in which one
posted from town to town, hiring fresh horses
at posting-stations on the route. This was
for travellers with plenty of money: it had
upright springs, from the ends of which the
body was hung on leather straps, the luggage
being carried on the roof, on the transom in
front, and on the back axle-tree. Elliptical
springs, on which the body of the convey-
ance rests, were not invented until 1804.
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STORY OF TRAVELLING---1
(Class Picture No. 66 in the Portfolio.)

8. A lady in a sedan chair. In the towns
the sedan chair was a fashionable mode of
transit for those who did not care to walk
in the miry, and, at night, ill-lighted streets.
It took its name from the town of Sedan,
in France, where it was first used, and
was introduced into England in 1634, but
it is specially a vehicle of the eighteenth
century, the time of wigs and three-cornered
hats.

4, A citizen riding with his wife in early
Stuart times. This method of travelling long
continued to be the only reasonable means
of getting from place to place on hundreds
of the narrow tracks which did duty for
roads.

5. The noted stage-coach which was known
in England from the sixteenth century. In
1673 there were coaches travelling between
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regular stages, from London to York, to
Chester, and to Exeter, having forty horses
on cach route and carrying six inside passen-
gers. The coach took eight days travelling
to Exeter. In 1706 a coach <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>